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INTRODUCTION -
Y
|

i

In recent yearg, human Tives have been 51gn1f1§ant1y aFfected by

the acce’=aration of social and technological change in our woer Indi-

1 vidua]s have recognized the impact of these changes in the‘evo1utién of

our jobs, our political realities, our personal roles and even the values .

in our society. As a result, many people have developed a personal

2

concern about the need to keep up with these changes-~a task which has

‘been further complicated by the concurrent explosion of informapion,

Not only are adults faced with finding wayé to meet and respond to the
challenge of occupational obsolescence, demands for upgraging bf skills
and thé availability of in;reééed leisure time but they are also con- .
fronted with an evereexpanéing amount of information available %Dre
épp1%¥atigﬁ to the prab1ems and"difficu?ties posed by ﬁhéselchanges!
Although individuals must respand to these prob1em5 in a persgna]
Qay, their respanses to archanging and comp1ex world may be fa§111tated
through cant1nu1ng‘educat1on, That. growing numbers of adults cf all
ages have already chosen th%s path is demonstrated by the statistical
eviégnce of their participation in diverse learning activities offered
by a variety of institutions, organizations and agencies. Such coné%nuing
education or Tifelong 1éaﬁn%ng may enable adults to better cope with
change as well as to pufsue personal fulfillment, outcomes which are )
beneficial to both society and the individual. This, then, is education
in a broad éénseiﬁ thét which continues throughout the lifespan of the
individual and 1is not confined only to the years of childhood or youth.
It encompasses learning activities ih:many different settings and
utilizing a wide range of methods and materials. In particular, it is

education which is appropriate to the needs of the individual at each

, successive period of his or her life. 16



If captinuing education is to respond to the needs of adults for
lifelong® learning, we must first have a CTEa} pictureiaf what these needs
are and what is noﬁ being done to satisfy them. Aé part of a statewide

'effprt to contribute necessary information for the improvement of p1ann%ng,
=admiﬁistrati@n and, delivery of continuing education services, the Central |
Region Studies are an attempt to discover more about adult learping
interests, the needs for cgnt1nuing education services and the present

- delivery system. This project, one of eight regional projects in New
York-State, is funded under Title I Gf the Higher Education Act of 1965
administered by the N.Y.State Education Department, Bureau of Special

College Programs. -

n\




CHAPTER 1
CONTINUING -EDUCATION-~A PERSPECTIVE ON THE PRDBLEMé
Adults are presently utilizing continuing education services in

greater and greate%'numbersg Aithoughainterpretatians differ as to

- been a per51stent trend towards greater part1c1pat1cn_by adu]ts throughé

B

out the last fifteen years. A U.S. Office of Education survey indicated

that approximately 9,000,000 people in 1959 participated in adult educa-

tion; by 1989, this figure had grown to ]B,ODd,DDD adu1t'parti;ipahts,

Using a definition of contiﬂuing education which enccmgassed’actiVifies :

in a wide array of settings, Johnstone and R%vera (1965} indicated that

about 25,000,000 %ndividuaTs, about one adylt in five, f@ék baft in some —
type of adult education activity dur1ng the preceding year. More re-

cent?y, Moses (1971), also interpreting continuing education as 1nc1ud1ng

both formal and ngn=Fgrma] activities, estimated that_ahaut SZ,DDDSDGQ

!adu1ts would be participants in continuing education act1v1tiés by 1975

Although these varied stat1st1c5 serve to emphas1ze thg rap1d1y
growing role of continuing educat1on the putent1a1 aud1engé far educational”’
services is undEﬂiEDTy ]arge. Other EVTdEﬂCE suggests that V1rtua11y all
adu1ts can be cansidered as potentiaT part1c1pant5 Stud1es @f adu1t
learners by Tough (1971), Coolican (1974) and others show that the vast
majority of @duits undértéké'one or more seifépianned learning projects
éac‘hlyearS each involving a sustained and deliberate effort to learn some

knowledge or skill. While many of these adults ere found to be capable

of p]ann1ng and carrying out their projects without ;ut51de help, others

)
sought assistance or instruction from a var1ety of SGUFEEE 1nc1ud1ng or-

. . . N _/
ganized classes and 1nd1v1dua1,1§§gructiﬂn Dr advice. ];8_
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. Although data on partitipatiaﬁ by adu1ta and the range of Seév%cas
.prasent]y ava11ab1a 1n continuing educat1on are 1mpraas1va there are
still massive ﬁumbars of people who do not part1c1pata in any type of
organized learning activities. In this country participation in adult

education is voluntary--individuals may choose to take part or not. As

Coa result, studies of part1c1pat1on in continuing education act1v1t1as

indicate that carta1n groups engaga in educational activities prov1dad
For adults in numbars greater than their proportion of the population
(Houle, 1961; Lappin, Chavtara and L1varr1ght 1969; Johﬁsto%a and
. Rivera, 1965). For axamp]a part1r1pat1on has been found tD bé h1gh1y
related to the previous eduaat1an people’ have had. In qanaraT the mara
aducat1an people have experienced, the more likely thay are to aaak mare?
Thus, the typical participant 15 apt to ba a middle=class 1nd1v1duaT whc
is already ra]at1va1y wa11 aducgted |
Tha fact that certain groups within soc1aty part1c1pata in CD"L1n“ ;

uing education activities more fraquent1y than Dthars, maans that Dthar
groups part1a1patg 1e35 often or perhaps not at all. Nating th15 situa-
“tion, Verner and Newberry (1965} warnad: "At present, a d1st1nct m1nur1fy
of tha adult population is 1nva1vad and aa a result adult aducat1on is »
w1dan1ng the gap between the aducatad and tha educat1ona11y under-
privileged by encouraging the .former to continue learning and thus keep
in step with changing conditiaas.&ﬁiTe the latter group is left ina
grow1ng state rf maladjustment.’ 'p 13). o

7 Clearly, many individuals are not taking advantage ov ex15t1ng con-
tinaing education opportunities. Little is known abaut the obstacles

and barriers which prevent these potential learners from participating
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i (Paisley, et. al., 1972). Nevertheless, in our continuing education
system—sdependeﬁt upon vo{ﬁntéry_participatianasmore complete and

_ accurate-infarmation for both learners and providers of services avail-
able is an essential link in the process. The learner réquires knowledge
of his Dr;hef own~educational needs and interests and also awareﬁesg of
tha apprcp}iate learning activiﬁies‘desigﬂéd to satisfy these needs.
Providers oF eduéationa?fsgfngESinake program and policy decisions based
on their knowledge of adu{%;gégds and circumstances; they mus§.31sg supply
adequate information to bring their services and offerings toéthe attention
‘of potential clients. |

As a consequence, imﬁréved information is a necessary ffrst'step in

?imprQVing=the delivery of continuing education services to present and
potential learners. The present study proposes to address this problem.
Its central purpgsé is tobimprcve regional pTanning,_adminigtration éné

programming for continuing education through an examination of adult needs

and 1earning resources in an eleven-county area of Central New York State.

Objectives of the Study | \

In keeping with the ovena11 purpose of the study ofeadQTt:needs,
‘cantinuing education planning and services in thé region, the following
research objectives were éet forth.

1. To assess the_continuing educétién needs of adults in’;he

region studied (inc1udinglléarning interests and'priaritigs,
information and cauﬁseiing needs and pergeived barriers to

participation)i

20
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|

" To inventory continuing education opportunities avéi]abTe in

the region. These iﬁé;ude oppartunitieg provided by educational
iﬂstitutiOnsg‘business and industry, gavernment.agencies, and |
social, civic and préfessicnai organizations. |

To utilize tbgfgéta obtained in developing a proposed model for

improving the delivery of continuing education information and

counseling services for adults.

21



CHAPTER II

RESEARCH METHODS

'iﬁi The studies were conducted in an elevan county area of Central New
ﬂ*miﬂYork State. .This region inaluées Broome, Cayuga, ChenangD; Cortland,
Delaware, Madison, Onondaga, Oswego, Otsego, Tioga and Tompkins counties,
B In order té‘%uTFi11 the project objecfﬁves of assessiﬁgfcontinuing
education needs of adults and inventorying the continuing education oppor-
tunities available in the region, three separate research efforts were
identified.

These -were: )

-

1) a demographic profile and ana]ysis'ofzihe eleven égﬁnty region;
2) a survey of adults in the region about their caﬁtinuing education
needs and interests;

3) a survey of providers of educational services in the region.

The Demographic Profile of the Central Region

Data were collected from the following sources:

_; Bureau of the Census Reports, 1960.and 1970

- demographic pubiicétions of the New York State Office of Planning

Services : L
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University Agriéuituralaﬁxperiment Station's study of “"Rural

Dominance and Social Change, and

1974 New York State Statistical Year.

Pruﬁ%les of each county in the region were prepared, describing the
pgpulatign‘of the study region with regard to such characteristics as age,
sex, inca%ﬁ, level of education, occupation and Tabor force status. These

Q . S




data were 1nt2nded to prov1de a base for understand1ng the demographic
composition of the region, documEnt1ng social and economic trends and
identifying target audiences for continuing education. A further des-
criptioﬁ of the region based on this demographic profile is in Chapter
[1I.

The Assessment Qf‘Eontipginngdqgﬂtiqg;Needs of Adults

In the fall of 1973 a survey instrument tolobta%n information from
] adults about their perceived TEarn%ng needs, conditions for learning and
barfiers to partjcﬁpatiOﬂ was deve1gped and fie1d tested. This instrument
was designed to be adminiétered by trained interviewers in personal contact
with réspondentsg Each interview required about one-half hour to complete.

The personal interview format was selected to allow a maximum of free
response by respondents. Tn*discussiéns with specialists in continuing
educationand research design, it was concluded that the ggg£méééﬁfate des-
cription of an individual's Téarning interests and conditions FOf;]EaFni?g
would be e1icited by use of open-ended questions. These questions Eoveréd
the 1nd1v1duaTs general and priority learning interests, preference for
-LFEd1t or certification, preferred conditions for 1earn1ng act1v1t1es,
barriers to participation in continuing education a:t1v1t1e§ and sources
of information about continuing education in the communityi

FGTTowing the field test, a review and revision QF the instrument was
made. For copy of the completed survey 1n5trumént see Append1a A. Next,
volunteer interviewers were identified and training sessions held. These
sessions covered the field techniques nécessary to properly admini-ter the

instrument. -
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The Sampie of Adults

| - A1l persons at least 18 years.of age or older and not presently fult-
/ time students were determined to be the population of interest fur tha
usurvey! Trained volunteer interviewers from 64sccmmunities in the eleven
C§Uﬂtie5 then interviewed adults meeting these criteria selected at raés
dom from a var%ety of neighborhoods in each community. For data analysis,
the resulting sample of 1502 adults was stratified into six occupationa]‘
groupings. These categories and exampies of occupations included in each
category are:

1. Farm and Farm Workers--Self-Employed Farmers, Farm Laborers.

2. Service Workers--Cooks, Elevator Operators, Child Care Workers,

Foremen, ‘Police Officers, Food Service Personnel, Cleaning
Persons, Dishwashers, Barbers, Hairdressers, Guards, Watchmen,
Orderlies, Practical Nurses. |

3. Blue Ccllar Workers--Carpenters, Mechanics, Repairmen, Brickmasons,

Electricians, Plumbers, Tailors, Construction Workers, Freight and
Material Handlers, Teamst%rs3 Bus ﬁrivers, De]iveﬁymen, Parking
Attendants, Taxi Drivers, Railroad Conductors, Typesetters, and
ETéctric-Pawer Linemen.

4. Whité Collar Workers--Engineers, Physicians, Health Workers,

Téachefs, Accountants, Architects, Computer Programmers, Lawyers,
Scientists, Clergymen, Editors, Bank Officers, School Administrators,
ngstﬁastérs, Sales Representatives, Bookkeepers, Secretaries, Cashiers.
Bill Collectors, Office Machine: Operators, Shipping Clerks, Teacher
Aidcs, and Telephone Operators.

5. Unemployed |

6. Homemakers (those not employed outside the home)
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The study saﬁp]e obtained was compared to the demographic character-
“* "istics of the CEﬂtral Region (Tab{e 1). As expected, some discrepancies
| between the Census data and the study samp]e exist as a resu]t of the
samp11ng method Since study participation was vo]untary, many of the
respondenég were likely to be those who had some 1nteres+ in further

&

1earn1ﬁg and who were willing to be interviewed about the1r learning needs

s

in;SDme detail. This vc1untary participation served to restr1ct repre-

zf; B
KSQntation in some groups (e.g., those with 0-8 years of formal education)

s
4

ff who éampose a significant sub-group within the Céntra1 Region population.

o Iﬁ general, there is a skewing of the éample toward the higher levels of
formal education, that is, individuals with some post=$ecandary education
or a college degree; males are also over-represented.

Since the Central Region contains a mixture of rural and urban commun-
ities, there was special interest in the characteriétigs of individuals
residing in urban vs. rural areas. The adults included %n the sample
differedaby age group according to their place of residence. Table 2 shows
that fewer young adults were interviewed in the mDEE»rura1 areas of the
study region. The sample from these areas includes prapcrtionateig more
adults of agés 26 to?BS and age 51 and over than the more urban.areas.
This, however, reflects the actual population characteristics of these

.geographic areas. Delaware County, for instance, a rural, sparsely popu-
lated county (25.8% of the population classified as urban) has the highest

by,
median age (30.7 years) of any of the Central Region Counties.
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TABLE 1

Comparison of Selected Characteristics

for Central Region Population

Study Sample
% of
Characteristic Sample .

9

70

Central Region 1

Characteristic

Sex: Male vv 89,
Female . 40.

Age:  18-25. " 18,
T 26536 ¢ | 26.
36-50 | 31.
51+ | 22.

[ra i wy] U"Hm oo T

Education:

Population age 18 and older
0-8 years . | 2.
9-12 years - 43.
1-3 years college 29.
4+ years cgiiege 23.

LT L D WD

Race: White 98.
"Non-white 1.

~ L

Income:
$5000 or less 24.4
$5000-10,000 37.4
$10,000 or more 38.2

Occupation:

Farm . 9,
Service 10.
Blue Collar 18.
White Collar - - 43.
‘Unemployed/Not

Working Outside

the home : 18.1

e LN ™

159urce: U. S. Census of Population:
Summary Tape

\ | . 96

Sex: Male
' Female

Age: 18-24

- 25-347
35-49

Education:

L

Population agé-éﬁfénd'aiders

0-8 years. -

9-12 years i

-1-3 years college

4+ years college

Race: White o
Non-white

21,
0.

97.

55.
12.

oo 4 O L

3.

Median Fémi]y Income Range

$8494 - $10,836
Occupation: é

Farm .
Service .
Blue Collar
White CD1ZaF

Unemployed/Not
Working Outside
the home

U R
o D DO

37.3

1970, 4th County Population
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TABLE 2
Age Composition of Samp1e by Total Population
of City or Township Df Residence
Population of P1ace of Residence
3000 or fewer 3000 - 10,000 10,000 or More
Age___ . N - N B N 3 h TOTALS --
18-25 N 71 13.5 93 20.4 113 23.3 227
7% 25.6 33.6 ¢ o 40.8 100.0
26-35 N 147 27.9 126 27.6 116 23.9 389
v 37.8 32.4 29.8 - 100.0
. . E ) : ' o ) . A
36-50 N.163 31.0. 150 ~32.8 153 31.5 466 )
% 35.0 ~32.2 32.8 100.0 7
. : VA
51+ N 145 27.6. 88  19.3 104 21.4 337
%2 43.0 c26.1 ’ 30.9 . 100.0
TOTALS 526 100.0 457 100.0 486 100.0 1469

These differences also éxteng to the educational levels of the adults
interviewed from these three categor1es The-aréas of the highest popula-
tion also have the highest propmrt1an of adults w1tf\$g;mal education
beyond h1gh sch0g1 In the more rural areas, there are proport1onate1y
more adu1t3 in the sample w1th a high schao1 education or 1ess, theée out-
number those with post-secondary education by 8 percent (see Table 3)

TABLE 3 e

Educational Backgrgund of Samp1e by Total
Population of City or Townsh1p of Residence

Popu1at1nn of Place of RESTdeE;é ;
3000 or feWer 3000 - 105000 10, DDD or more

‘Education N N ke - N __%  TOTAL
High School N 289 54.0 222 48.4 ° 183 37.5 694
or less % 41.6 32.0 , 26.4 . 100.0
More than N 246 46.0 - 236 51.6 304 62.5 786 .
High School % 31.3 , 30.0 38.7 ~100.0
CTOTAL 535  100.0 458 100.0 - 487 . 100.0 1480
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Iﬁgxinventgiy of Central Region Learning Opportuniii s

In order to further our knew1ed§é of the full extent of the learning
resources available within the Central Region, providers* of such learning
opportunities were identified and surveyed. This effort, beginning in the
Fall of 1973, focused on the entire range of continuing education activities
offered in a variety of learning settings: degree-granting colleges and
universities, public schools and Boards of Cooperative Educatignaj Serviceé
(BOCES) facilities, pr@prietaéy institutions, The Cooperative Extension

Servicég government agencies, social, cultural, religious and professional

s

organizations as well as employer-based activities in business, industry

and service firms and institutions. Information was sought on-credit and
credit free activities, including 1éarning activities intended to satisfy

the vocational, avocational and Eersana? fulfillment needs of adults. Both
traditional and ﬂ§n=traditional modes of study were included in the inventory.
Other questions involving size and funding of programs, information needs of
providers and plans for expansion of present continuing education activities
were designed to obtain information about continuing education planning,
policy and decision-making.

These institutions, organizations and agencies constituted a diverse.
group of providers with varying degrees of emphasis and involvement in
continuing education. This emphasis rangéd from agencies which were estab-
lished to meet the educational needs of adults (e.g., adult education centers)
to organizations and agencies for whom continuing education is a secondary

or minor part of their total effort. Because of these observed differences

*For the purposes of the present study, providers of learning opportunities
were defined as educational institutions, employers, government agencies,
social, cultural, religious, professional organizations and agencies which
engaged in any intentional and organized educational service for persons
age 18 or older. : 28 '
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(see Appendix B) were designed to be used with different categories of
providers in order to ohtain program and policy information specific to
'eazh=categoryi The four groups and the éroviders included in each are:
1. Higher Education--degree-granting twovand-fcur—year colleges
and universitiesg o
2. Other Educational Institutionsi—éﬁb1ic schools, BOCES,
vocational, private and proprietary iﬁstitﬁtionsi

3. twruanizatdens and agencies (social, cultural, government,
Y Ity . ==

=

religious, professional).

4, Employers.

Higher Education Survey
The Central Region has 21* institutions of higher education composed
\ ~ : .
of both two and four-year institutions under public and private control

(Table 2). These institutions are distributed.inanine of the eleven counties

of the region as indicated on the accompanying map.
TABLE 4

Institutions of Higher Education

Community Colleges

Two-Year Ag. & Tech Colleges
Two-Year Colleges (Private)
Four-Year Colleges (Private)
Four-Year Colleges (Public)
Universities (Private)
University (Public)

Medical Center. (Public)

M—“—Wﬂ-htﬂlwww-h

™
ol
s

*For purposes of data analysis, responses obtained from the two component
schools of the state supported medical center were treated separately since
continuing education activities differed. This yielded an N of 22 for most
of the data analyzed. )
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| Through the cooperative efforts of personnel from the Regional
Learning Service and project staff, a three%pawt quest%annaire was de-
signed to obtain: 1) General information about the institutions; 2)
Program information (e.g., part-time degree programs; prcgrams'designed
for special groups of learners); and, 3) Information about courses or
separate learning ac%ivities for continuing education students. Starting
in the Fall of 1973, contact with the partic%pating institu;ians was
initiated to advise them of the purpose of the-study and tajinFcrm
administrators of the type of information to he requested. Next, the
survey instrument was mailed to the Director of Continuing Education or
Cégghs Continuing Education representative at each institution. This was
followed by a personal visit byta RLS representative orgsiudy staff member
to answer questions and assist in obtaining the necessary data.

A1l parts of the survey form were_comp1etedbby institutions with \

Timited continuing education enrollments or small programs. In spite of

;the fact that the inventory of continuing education activities emphasized
%h@se activities which are open to part-time students or offered in late-
day, evening or weekend time periods, many institutions were asked to
complete %ﬁe general and program %nFGrmation on the survey forms and to
provide course information in a convenient format. Thus, large institutions
| were able to indicate their offerings by providing annota‘ed catalogs or
Tistings compiled by computer. A1l institutions prcvideé assistance and
;supb1ied'data for the %Fudyi ! |

chg;ﬁEduéatiqpa] Institutions

In the Spring of 1974, questionnaires were developed for the group of
educational institutions including public schools, BOCES, vocational schoolé,

private schools and proprietary institutions. The Directory of Public School

| 30
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Continuing Education Pragrams in New York State, Fall, 1973 listed 64
public schools and 9 BOCES with- cant1nu1ng educat1on programs. Survey farm§
were mailed to these providers along with a letter explaining the purpose
of the study and requesting ;omﬁiéfiéﬁraf the-necessary information about
the inst%tuti@n‘s continuing educaiian‘program. SéveraT follow-ups were
coqducted by telephone or in person; to insure return of these data. The
follow-up process reveaied thai ceveral schools had di-continued their
continuing educat1gn efforts due to financial cuts and that others were
operating the1r programs in cooperation with the 1oga1 BOCES. Usable data
were received from all 9 BOCES and 28 of the 64 pub11c SCthTS in the
region.

The remaining institutions, such as vocational and proprietary schools,

=t

were 1den;1f1ed through directories of accred1ted private schoa]s; schools

’w1th DCEUDat10ﬁ31 programs and local d1rectar1es A total of 131 1n5t1tut1gns;

identified in this manner were contacted by mail and requestéd to supply

information about their continuing education activities for adults. Fortysone

operations. This yielded an adjusted overall response rate of 32 percent
for this group. However, since several schools indicated,that they“éither
did not conduct activities which fit the definition of continuing education
learning Dpportunitiés or did not teach adults, analysis was based on 37

valid responses.

Survey of Qrganizations and Agencies

This category of prov1ders was found to ‘be the most diverse in general

charactEr1st1cs, content and scope of the ccnt1nu1ng educat1on activities®

of the Drgan1zat1un5 and agencies included in the survey " Whenever pcsgib1e,ﬁ

these organ1zat1ons and agenC1es were identified by means.of Tocal community -

service directories or similar listings. In addition, 1oca1 res1dents and

‘ __ 31
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resoufce DErscﬂé were asked to identify other organizations or groups in
the community which might be sponsors of iantinu%ng education activities
for adults. This step was necessary in order to locate organizations
which might be unique to a community or which had not been Tisted in
Tocal area_d?rect@ries. This effort succeeded in idéntifying a wide

‘ ~

range of social, cultural, government, religious, professional and.community
groups known to sponsor éducationa] activities. Inc]uﬁed among them were:
YMCA'%; YWCA's, churches, thé Cooperative Extension Service, 1ibraries,
cammuniﬁy centers, Senior Cjtizens' Programgiand manf others.

Through the efforts of local éoopérative Extension§5énvice personnel,’
volunteer interviewers were recruited in each county. These volunteers
were then trajﬁed in th§ use of the spééia1 interview form to obtain the
necessary data from the respondents. fTh;iE i -erviewers then con?acted the
organizations and groups idén£ifiéd previously and requested information
about cohtiﬁuing-gducaticn activities Dpéﬂvfé adults. Interviews weré
conducted by telephone, or in person ét thé respondent's convenience.
Ectivities available to the general public, to membership only and to staff
were inc1udgd in the inventory. In this way, a total of 226 organizatidns
or agencies in the eleven county region reported on their continuing educa-
tion programs.

It is recognized that this number dues not include.all groups which
might offer continuing edugaﬁion to adults. The potential number of such
providers is unknown since no exhaustive listing of all organizaﬁians
sponsoring continuing educaﬁfon activities is available and since providers
in this group may initiate educational offerings on short patice Whéﬁ an
interest or need is discerned. Howevér, although all possible groups were
not included in the iﬁientoryg a specié1 éffor§ was made to contact all -

major organizations (national or state) which have an educational purpose.
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The 226 organizations which reported on their activities are thus regarded

as a sample of the providers in this category.

survey of Employer-Based Continuing Education

A fourth separate survey effort was focused upon a special group of
prévﬁdgés of contﬁnuﬁﬁg education opportunities--the employers in the
Central Region. same;empigyers, mainly large firms provide in-house
training for employees; others facilitate employee educatioﬁa] efforts
through tuition reimbursements and other iniéﬂtiVESi In mid-1974 a
questionnaire was déve1oped to obtain information Ffom employers about
their trgining oppogtunitieg, educatioﬁa1 incentive plans for employees
and training needs Fér the future. This questionnaire was mailed to
persénne1 directors fﬁ 455 Central Region firms.

| N 2 2
The employers suﬁveyed were in businesses and industries included in

the New York State Department of Commerce listings for the Ceptral Region

counties. These were firms which met minimum employee standards for in-
i

H

c]uéion_* In the more ﬁqra1 counties, these lists were supplemented by

Chamber of Commerce memg?rship roT]s in order that same_representation
from each caunty,might_b% achieved. Ninety-one usable replies were ob-
tained,ra response rate-of 20 percent.

Classification of Inforﬁafﬁon,on Learning Resources and Learning Needs

Respondents to the da§a collection instruments listed an extensive

array of learning interests and Tearning activities for adults. To pro-

_vide for the orderly storage and retrieval of information, and to permit

comparison among continuing education needs and resources data, a class-

ification system-based on subject areas in continuing education was devel.-

~oped. This system was compiled from the widely-used higher education

classification system (HEGIS), the State Educational Records and Report

i

*Minimum employee criteria for inclusion of firms ranged from 50 to 200
employees, depending on the size of the community.
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CHAPTER III
CHARACTERISTICS OF THE CENTRAL REGION

The study region is composed of eleven counties in the central
section of New York State. It is a region of diverse characteristics,
ranging from the‘coﬁpara§ivg1y metropoiitan Broome and Onondaga Caunties
to predominant?y;rural counties such as De1awéﬁe and Otsego.

fThe totai aréa occupied by this region is 8,709 square miles, with

Oswego, Delaware aﬁd Otsego counties.occupying the largest areas. (See
~map on page 21 ). In 1970, the U.S. Census determined that the %egiaﬁ
had a population of approximately 1,252,600, up from 1) 34,190 in 1960.

This total is still increasing. In the 1975 estimates the population is

)
e

projected at 1,3d7,700,_an increase of 55,100 over the 1970 total.

. During the decade 1960 to 1970, all counties experienced a gain in
total population, although this graﬁih occurred uneveﬁ1y across the region.
The largest percentage gains were found in Tioga (+23%), Oswego (+17.2%),
and Taﬁpkins (+16.5%) counties, while Delaware County increased by én1y |
2.7 percent during the same time period.

Although the population clearly has been growing and is continuing a

moderate rate of increase, other trends and changes in its characteristics
can also be nétedi The most significant population gains have occurred
among those 15 to 24 years of age and among those age 65 and older. This
%act, viewed together with the gfadué1 decrease in the population under 7
years of age, 1eadsrtc the conclusion that the trend is toward an increase
in the average age Gf:theupopﬁ1ati@n. At present, more than 60 percent of
the popu?ation‘in the region is over eighteen years of age (See Figure 1).

35




Central Region Continuing Education Studies

, CAYUGA -
W=+ mnd CORT*|CHENANGO)

‘!-_--—-gg—iiﬁilﬁjiﬂ_i—iﬁ—77— T

7,
- ‘ 5 .‘
W

' MADISO
%iﬂﬁg!sm._ﬂﬁf

“Population 1970

Broome
Cayuga
Chenango
Cortland
Delaware
Madison
Onondaga
Osweqo
Otsego
Tiogq

Tompkins

221,815
77,439
16,368
15,894
4,78
62,564

472,746

100,897
56,181

16,513

76,819 |

i 4) [ .
| i1 Ll EFS,
b i A o 7
JEEEH e A i,
47 5]

Ny

~ OTSEGO

L

i



22

FIGURE 1
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These population characteristics have special implications for future
planninag in continuing education since they may indicate increasing
demand for educational opportunity for those beyond the traditional
"school years".

Similarly, the level of education in the region is rising. In 1970
for those agéd 25 years and older, approximately 55 percent had completed
(1-4) years of high school.and 24 percent had completed (1-4) years of
college or beyond (See Figure 2). |

The region has a number of metropolitan centers, the two largest
being Syracuse and Binghamton located in Onondaga and Broome Counties.
These two centers provide a substantial portion of the employment gppéf—
tunities for the surrounding areas. In these two urban centers, the
major employers are manufacturing firms, particularly those which produce
electrical machinery, equipment or supplies. However, throughcu%ﬁthe
region, the industrial trend from 1960 to 197C has been shiftingy%ram
production of non-durable consumer goods to durable goods manufacturing
(See Figure 3). WNon-manufacturing employment grew rapidiy in the last
decade, especially in the areas of services, trades, public administration,
government, insurance and reaT estate.

Table 5 illustrates the occupational composition of each county,
based on employed persons 14 years of age or older. Among those occupa-
tional groups, the largest job gains in the region over the previous.
decade have been in the white collar segment--the professional, technical
and clerical occupations. Many other types of employment, including
employment of domestic household workers, self-employed pégsans, unpaid
family help and agricultural workers, decreased during this period. The
outlook by industry indicates that by 1976 non-manufacturing jobs will
have increased over jobs in manufacturing. Agricultural employment which

has diminished over the years will congigye to decline. These changes in
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the employment situation suggest areas of increased demand for 1earﬁiﬁ§
situations which will enable people to acquire skills .and other Tearning
relevant to emerging empioyment opportunities.

In addition to the trends a]ready'ﬁatedi changes have Dccurred=in

the urban-rural composition of the study counties. Although there has

1 decrease in the urban population of the region with a

al

bean a genera

(]

corresponding increase in the rural population, this increase has taken
place in the rural, non-farm category. Between 1960 and 1970, the farm
population in all Central Region counties dropped sharply. The percent-
age of decrease in this group ranged from a high of 58 percent in Broome
County to 28.7 percent in Madison County with eight of the e1éveﬂ counties
evidehcing décreases in farm population of 40 percent or more.

This situation also suggests special probiems for continuing educa-
tion planning. Providers of continuing education services are genera?1y
located in or near the metropolitan centers. With the growth of rural or
suburbaﬁ pcpuTatiDné, access to educational facilities may become more
difficult for the ever-increasing numbers of these residents. There may
already exist a gap in serV%Ces which will widen as the population con-

tinues to shift.
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& TABLE 5
Percent Emﬁgyed Persans 14 years old and avér in Major Occupation Groups by County, 1970
ipation N . L . . : l
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CHAPTER IV
ADULT CONTINUING EDUCATION
NEEDS AND INTERESTS IN
THE CENTRAL REGION

An understanding of the learning interests and preferences- of adults
is a necessary component in planning and administering cantin@jng education
services, Thus a major focus of this data collection effort was to learn
more about what adults w15hed to study as w:!1 as what d1fferences might
ex1§t among various sub- grgups of adu?ts in the region or among people of
differ1ng characteristics. In addition ta finding out more about the
learning interests of adults, the study sought to discover the conditions
and circumstances under which adu]ts!wou1d participate in learning activi-
tiessaﬁd}what Qbstacies or barriers they felt would prevent their partici-
paticni; These Fiﬂd{ngs are described in the sections below.

Learning Interests of Central Region ‘Adults

~In th? persona1 interviews canduated ‘with the 1502 adults in the
region, most of those surveyad indicated that there were_some topics or
subject aréas.that they wished to learn more about. Only 41 persons (2.7%)
replied that they were not intErested in Eontihu%ng education activities;
the other respondents were able to name one or m9rettépics of personal
interest to them.

In the interview session, the adu1t§ were asked to freely express

their learning interests in seven categories; vbcational development, home

and family 1iving, hobbies and recreation, personal development, public
affairs, re?ig%cn or ethics and general education. From this"array of

topics, the respondent was asked tc,seiect his or her priority learning
intérest,’ﬁhat is, the subject or topic. which the individual would most
1ike to learn about. Sﬁﬁcgeding questions were thén“baSéd upon the sub-

ject's stated learning priority.

45



Learning interests specified in the seven free response categories

totaled 12,i19 expressions of interest, an average of approximately.

eight topics per adult. These responses Qhén aggregated show the social
sciences, trades and business areas to be the most popular areas for
study, followed by home and family ]1v1ng, physical education and the fine
and applied arts and crafts. Table 6 summarizes these total 1earn1ng .
interests. | - ) |

TABLE 6

Total of Expressed Learning Interests of Adults (N=1416)

L - | N % of Total
Social Sciences/Psychology 1927. 15.90
Trades 1415 © . 11.68
Business 1313 10.83
Home Economics, Home & Family

Living ' 1172 9.67
Physical Education 1149 | 9.48
Fine & Applied Arts & Crafts 1148 9.47
Health . 849 . 7.01
Agriculture 782 6.45
English x 680 5.61
Religion ] ' 474 3.91
Natural Science 198 1.64
Foreign Language 197 1.63
Mathematics 148 1.22
Health Professions 131 1.08
Law 129 1.06
Education . 95 .78
Computer Science . 87 .72
Engineering 67 .55
Public Service 48 .40
Communications Skills ’ 39 .32
Architecture 35 .29
Area Studies 11 , .09
Degree Studies 1 ' ~.09
Library Science 7 .06
Interdisciplinary Studies 5 .04
Military Science j 2 .02

12,119 100 DD

The order of Iearniﬁg interests varied slightly when the respondents
were asked to select their priority interest from among these topicéi of
the 1416 adults who listed their learning interests, 187 were either un-

Q 4{3
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decided about which subject area was of most importance or were unabfe to
answer this question. Hénce, a tota],qf 1274 adults provided answers to
thisﬁquestion; In general, business and trades subjects emerged -as main
L interests for these adults followed by study in the social sciences or
psychology, fine arts and home and family living (See Table 7). This
ranking corresponds more closely to the subject areas actually studied by
adults, in this study who have pérﬁicipated in continuing education. Al-
though participants and non-participants are discussed in greater detail
- later, the ten most frequently studied subject areas are presented in
Table 8. | |
TABLE 7
Adults' Priority Learning Interests (N=1274)
N %
Business - 223 17.5
Trades 7 223 17.5
Social Sciences/Psychology 147 11.5
Fine Arts 7 7 106 8.3
Home Economics, Home & Family o
Living ' s 102 8.0
Agriculture E 93 7.3
Health and Safety 55 4.3
English . 53 4.2
Health Professions 49 3.8
L Physical Education & Recreation 44 3.5
- ' Natural Science 26 2.0
Education 21 1.6
Engineering : 21 1.6
Foreign Language : 21 1.6
Law 21 1.6
| Math 17 1.3
\ Religion 14 1.1
\ Public Service 11 0.9
Computer Science 10 0.8
Architecture 5 0.4
\ Communications 4 0.3
Lo Degree Studies 3 0.2
Library Science 3 0.2
Area Studies 7 . 2 0.2
Interdisciplinary Studies 0 0.0
1274 100.0
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. TABLE 8

Ten Subject Areas Most Frequently Studied
by Continuing Education Part1c1panis

RANK : SUBJECT AREA %
1 Business . - . 24.4 -
2 Trades . 15.7
3 Fine and Applied Arts 10.0
4 Home Economics, Home and Family

Living 8.3
5 Social Sciences 5.8
6 Health 5.3
7 Physical Education 5.1
8 Agriculture ' 3.8
9 Education ;- 3.5
10 English f/‘ 3.5

Adults' Preferred Learning Conditions

If adults are to act upon their continuing educatién intérests by
seek1ng 1n5truct10n offered by providers of educat1un31 ervices, they
must identify the appropr1ate learning act1v1t1es wh1ch meet the1r needs
and personal circumstances, The decision of whether or not to participate
in a particular learning activity may be based upon suéh factars as the
setting or learning egvironment in which the activity is offered, the
method(s) of instruction, the time commitment required'gr:%he need for
credit or certification. Canseqﬁent1y, adults were asked a series of
questions in order to ascertain their preferences for var%ous learning
Conditionég ’ |

~ Table 9 indicates that the most-frequently desired location for
study is the public school, preferred by 40.1 percent of ,the aduTtsi
Since the second choice mentioned‘was a two or four year college or
university location, almost two-thirds of the adults stated a ﬁreférence
for 1éa%ﬁing in an educational institution. A partial exp]anatioﬁ for
this preference may be that adults still strcng1y associate educatTDn:

with the traditional and familiar schoo] and college sites. Dther reasons

may be that people feel more comfortable w1th the idea of 5tudy1ng in
AR .
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their local public sch§01 building. Further, schools are located iﬁ‘and
serve each community, an observation which underscores their convenience
for most adults. This canvenience_gpQ1d mean a saving in both travel time
ané transportation costs for participants.

TABLE 9

Adults' Preferred Learning Settings

N* Ty

Public School 665 4
2 or 4 year college 392 ~ 23.
Business/Industrial Site 218 1
Home 176 1
Community Location

(e.g., church; library, YMCA, etc.) 84
Other 120

1665 100.0

*Some adults specified more .than one setting.

When adults were askgd what'%nSﬁruéﬁionai methods they would prefer
for study in their chosen area of interest, workshop and lecture methods
were m@st'often mentioned. These are familiar and frequently used methods;
their popularity corresponds to the adults’ preferences for learning in
educational institutions. However, many respondents showed an interest in
less traditional methods since approximately 16.percent of the adg1ts fgjt
that On;thE?jéb instruction wouiﬁ best suit their requirements. Nhi1e;xgm
other forms of instruction such as travel-study, correspondence courses%%
independent proéects and audio-visual methods did not rank as high as\wofké
shop, lecture or on-the-job methods, together théy representéd DﬁE*thiFd

of the preferences of the adults interviewed. This indicates that a sizeable

instruction (See Table 10).. | .

49
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TABLE 10

b o Adults' Preferred Mode of Instruction

~ Method ' " N* % of Total

Workshop 487 26.
‘Lecture 378 20.
On-the-Job - 288 15.
Group Project - 166 ;
‘Independent Project 165
Correspondence 103
Travel-Study 75 4.
Tutoring (Individual Instruction) 48

Audio-Visual _ e 47
Other . 52

™3 MY M LT W WO
KD O P TN~ P D WD D

|

1809 - 100.0

* . — l g
Some adults specified more than one method

' fﬁe'éﬁdﬁnt of time which an aduit préfefsfar is able to spend on a
pursue ah activity. This includes both Fhe amount of time per week he
Drx;he is willing ta‘aTTacatié;o study a%d the total length of time he
or she is w111ingato_spend cﬁ the learning activity. Tables TTJand-TE
show that most adults would be wiTiiné to spend two to four hours a week
on courses and that thegfwoﬁ1d prefer to have the courses last from one

to six months.
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TABLE 11

Hours Per Week Nhfchian:Aduit,NDu1d

" Spend on a Learning Activity

Number of ngrsr .o : |
Per Week N .- %

One 56 1.3
Two 66 281
Three 0 0 23.2
Four 83 2 21.9
Five 66 4.9
Six 53 A
Seven | 18 1.4

Eight or : /
. More » 156 12.1

TOTAL 1294 100.0

TABLE 12

Total Length of Time Which an Adult Would
Be Willing to Spend on a Learning Activity

Total Time N %
Less than six months 24
One to six months 674 4
Six months to one year 313 22.
More than one year 246 1
As long as it takes 155 1
Other 2

TOTAL 1414 100.0

Another fundamental factor which affects aéqué' ability or willing-
= ﬁéSS to engage in continuing education activities is the cost of the
f,agtivity to the individual. Most of the people iﬂfEFViEWEd'SUQQEStEd that

‘they would be willing to pay something for study in their area of interest,

Q . | E:L
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but th. majority expressed the wish that the cost be kéét under $50 (See
Table 13).

TABLE 13

Adults' %.i?. wness to_Pay for Learning Activities

No Cost 138 9.8
$1 -850 611 43.4
$50 - $100 371 26.4
5100+ - 187 13.3

Depends on Cow: <a”
Whatever it Cost- 100 7.1

1407 100.0
When questioned as to their credit needs in relation to their
priority learning interest, slightly over half of the adults indicated

that they were ggzaintereéted in studying for credit (See Tabie 14).
TABLE 14

Adults' Preference for Studying for Credit

N 4
Credit or Certification 658 46.3
Non-Credit 762 B 53.7

0f thc-e adults who=weré Interested in credit or certification, the
type of recognition preferred ranged from a certi%icate t% an advanced
degree, with about 37 percent expressing a desire to obtain a two or four

D2

year college degree.




TABLE 15 /o

Type of Credit Desired by Adults -
N K

™

Certificate, 161
High School Diploma 35
License T 4
2-Year Degree 123
4-Year Degree 99
‘Advanced Degree . 103
Other ' 1

— el [T el

7
5
2.
0.
6
7
0

PO Ll g~ e WD

TOTAL 594

100.0

Reasons_for Continuing Education Study

- In addition to the diversity of subjeét areas they wish to learn about
and the range of conditions under which they would prefer to participaté,f
adults also seek continuing education learning experiences for an assortment
of reasons and purposes. In general, the two main reasons or motives for
study cited by Central Region adults were personal interest or satisfaction
and job-related reasons. These and the other reasons which adults listed

are summarized in Table 16.

TABLE 16

Adults' ExpressedReaSDnSerCDJtinuing
Fducation Study in Area of Learning Priority -
1- 1l L e .

Reason | N 2

!

Personal Interest or Satisfaction ¢ 739 43.
Advance.in Job - 246 - 14,
Improve Job Skills 216 12.
Help Get a Job ‘ 165 9,
Get Away from Routine 59 3
‘Be a Better Citizen- : 49 2
Be a Better Parent . : 12 2
Learn How to Save Money 35 2.
Professional Certification 28 1
Educational Program Requirements k] 0
Other 96 5

A LT T D P 0 O O D
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#Some adults specified more than one reason

o
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Barriers to Participation igiﬁontinuing Education -

A1thaugh aduTts‘may be interested €n’c0ntin;}ng education stuéj,
there mayxba obstacles or coﬁstraints which would prevent them from & -
“taking part in learning activities. During the interview adults were
asked what barriers might interfere with théir'partiéiéatiqﬂ in a
caurse_or;1earnin§ activity. The two main barriers cited by adults

were those of time and cost. These two factors accounted for appr0x1ﬁ_
mately one-half of the barriers mentioned by adu]tsi Institutional

. courses not being offered were barriers to some 16 percent of the

people wh1le about 10 percent listed distance or transportat1an
difficulties as sources of problems.

To obtain an additigna1 perspective on barriers to part%;ipatién; '
adults were a1sa asked why other adults they knew might not participate
in continuing education agL1v1t1es. Again, time was indicated as the
most frequently mentioned barrier with cost ranking in third place.
Intgréstingiy, the second major barrier for others was lack of motivation
or interest; listed by one of every four interviewed adults. In CDﬁfraSt;
fewer than two percent of these adults felt this was a barrier to their
ovn paftitipatﬁon; It is likely. that this is a response ‘which may be
affected by the influence of social desirability; tﬁat is, it may be
easier'ta attribute lack of interest to somecne else than to admit ‘o it
in referénée to one's own behavior. Tables 17.and 18 illustrate tise
differences in perceived barriers to participation. In Tab1e 17, related

barriers are g?ouped together in summary form.

E‘ ’i?
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TABLE 17

Perceived Barriers to Participation for Self and Other Adults

Self (N=1,425) Others (N=1,368)
Reason N* % of Total N* % of Total

Tl

739
241
14
44
36
3
7
87
5
12
73
19
167
565
27
12
38
65 .
-0-

Lack of Time 811 33.1
Cast = 434  17.7
Place ’ 141
Child Care 69
Transportation 122
Age _ 40
Entrance Requirements 37
Courses Not Offerad 159
Exams 16
Study with Younger People 13
Lack of Confidence - b8
Social Pressure 14
Lack of Information 122
Lack of Motivation/Interest 38
Distance 118
Cast in Lost Time ' 12
Marriage/Family/Responsibilities 27
Other ' 105
- No Barrier 74

2,452 2,188

—
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*Respondents could mention more than one barrier

TABLE 18

Sg@@ary pf‘PerceivedrBarriersftcrPar;jﬁipgtion
Ranked for Self and Other Adults

self (N=1,425) ~ Others (N=1,368)

Reason . © N* % of Total N* % of Total

739 33.
703 32.
253 11.
167 7
116 5
82 3.

3

0

Lack of Time - 81 33.
Cost - related 3 446 18.
Institutional Factors ' . 393 16.
Distance/Transportation 240
Person:l/Interest Reasons 165
Lack of Tnformation - 122
Other ' ’ 105
No Barrier . : 74

65
-0-.

\cpww‘o'\jm\\om——ﬂ
OO 0w T Oy — 5o
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Continuing Education Information

Any attempt to meet the expressed learning needs of adults depends
heavily upon methods of communicating information about courses, programs
and learning activities to the persons who might be interested in partici-

~ 4 pating. About threeéquartgrg 6F the people surveyed said that they were

aware of éDUFses which were available in their area.
TABLE 19

Adults Knowledge of Continuing
Education Activities_in Own Community

N %
Know about what courses ‘
are available 1,069 72.5

Do not know what courses
are available 406

(s
~

—)
o
bl B
=

1,475
" When asked how they knew about offering which were available the
majority of adults said that their main source of information about continu-
ing educaticn activities was the newspaper. Table 20 shows that one-fourth
of the adults obtained their information from printedjbu1]etiﬂs or catalogs
with the media (radio and television) accounting for about 13 percent of
the totals.
TABLE 20-

' ;gformgtiog_ﬂethadgfUsed”§1>A§g1§§
Who Know About Courses in Own Area

N 7

Bulletin 219 23.
Newspaper 49?7 52.
Radio 34 3.
Television : 4 0.
‘College Catalog _ 15 1.
Media (general) o 86 9.
Othet : 56 97 10.
) aa7
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o Although almost three-fourths of the adults in the sample indicated )

that they did know about courses or activities in their own communities,

approximately 85 percent felt that they would 1ike to be better informed

7
e

than they were, at present (Table 21).
TABLE 21

Responses of Adults to Question, "Would
You Like to Be Kept Better Informed?"

N %

Yes 1,099 85.5

No 187 14.5

1,286 © 100.0

“hile adults indicated that they would like to be better informed,
the sources which they suggested as the best methods for disseminating
this information were basically the same as the sourcés they already used.
However, there was a noticeable shift in the emphasis given to media
methods, an increase of 16 percent from the methods used by adults to the

methods whose use they recommend (See Table 22). ff

TABLE 22

}
J

Adults' Opinion On Best Methods Providers Could Use

To Inform Clientele About Continuing Education

Method - N 2

Bulletin 345 27 .4
Newspaper 472 37.5
Radio 73 5.8
Television - 60 4.8
Media (General) 232 ©18.4
Mobile Unit 1 0:1
Other : 75 6.0

1,268 100.0




It appears that adults are looking for more inFDrmaﬁ%On or possibly
different kinds of information about Cantinuing education opportunities
than they are now finding. In many cases a persqné] contact is needed to
explain or interpret existing information. When adults were asked whom
they would consult for information about finding the right course or
learning activity for theif needs, about 65 percent indicated that tﬁey
would consult a school counselor or source at the school (See Table 23).
While some larger educational institutions do havé the personnel available
to handle such inquiries, many others may not. Even if personnel and
facilities are available, many!caunse1ors or advisors are acgessibTe only
during day time -hours. These circumstances may cause pfsblems for the
part-time continuing education student who is employed full t%ﬁé and who
requires counseling or interpretation of continuing education information
during the evening; when he or she has time to spend on learning act1v1t1€5.

TABLE 23

Adults' Opinions on Information Source They Would

Use to Seek Continuing Education Information

source s : N b
School Source/Counselor 791 , 65.0
Media 109 9.0
BOCES 73 6.0
Employer 59 4.8
Friends 50 4.1
Govt. Counselor ) 43 3.5
Other A 9? 7.6

Tj217 100.0

Conf1nu1nq Education Participants and Non- Participants

Prev1au, research in continuing education has Ftequent1y cancentrated
on assessing the further learning needs and interest of present students.

However, surveys of current participants cannot indicate whether existing

58
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continuing education services are serving the educational needs of other
adu1t§i In order to identify the characteristics of continuing education
participants and nan—participgnté and the differenceé between these groups,
a separate analysis of the interview data was conducted. Examination of
differences in learning interests, motives for %tudy and barriers to con-
tinuing education participation, yielded valuable information and insights
for continuing education planning and programming.

The study sample contained an almost équa? ﬁumbér of participants
and non-participants as indicated in Table 24. This distinctiaﬁ was based
upon whether or not the respondents had ever taken part {n a continuing
education activity since leaving their last continuous period of formal .
échaciing. |

TABLE 24
Adult Participation inﬂppnéjnujng
. Education in the Cenirglnggion’

N %

Have participated 726 48.3
Have not participated 742 49.4

No answer 34 2.3

1,502  .100.0
Most of the adults (56.3%) who reported that they had been partici-
pants in learning activities had engaged in these studies during the past
five years. The breakdown of the times when these adults had last been

enrolled is shown in TabTe 25.

en
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TABLE 25
/

Time of Laét Continuing Education Enrollment

for Adult Participants (N = 726)

Year(s) of Last Enrollment N %
1974 180 24.8
1973 114 15.7
1970-72 - 115 15.8
1965~69 91 - 12.5
1960-64 58 8.0
Before 1960 - 70 9.7
Other 13 1.8
Don't Know/No Answer . 85 11.7

726  100.0

Participants and non-participants were found to differ in their
educational backgrounds. In accordance with the findings of previous
research, the more formal education a respondent has had, the more likely
it is thét he or she has been enrolled in a continuing eduéation activity
in the past. Table 26 shows that while only 27 percentﬂgf those who had
not finished high 5cha01 had participated in some ccntTnu1ng education,

44 percent of those who had completed high school haﬂ#been enrolled. In
_addition, of those who had some schooling beyond high school an average
of over 60 percent ha&‘been involved in continuing education. This might
suggest that those who valued education enough t6 pursue their formal
education beyond high school wére also more likely to seek out additional
‘training in some form either for peréonal déve1gpment or for occupational

reasons.




TABLE 26

Relationship of Continuing Education Participation

to_fdu &éff' nal Attainment of Adults
o Participant Nan!Participant

EDUCATION LEVEL __(N=724  {(N=737) TOTAL

8 years or less N 1 31 42
pe 26.2 73.8 - 100.0

Some High School N 50 - 124 174
? 1 % 28.7 71.3 100.0

" HS Diploma N 203 264 a7
. % 44 .1 ’ 55.9 100.0

Bus/Trade School N 91 49 140
% 65.0 35.0 100.0

Some College N 152 135 287
(2 years) o 53.0 47.0 100.0

College Degree N 95 76 171
(4 years) i 55.6 a4.4 100.0

Some Grad School N 53 24 77
% 68.8 31.2 100.0

Grad Schocl N 64 34 98
Degree . % 65.5 34.7 100.0

The type of job which a person holds is also significantly related
to whether or not he or she has participated in continuing education. Of
the six occupational groupings shown in Table 27, farmers and blue collar
workers have the lowest pré@ortian of participants (37 and 40 percent re-
spectively) while housewives and white collar wa?kérsﬁave'the highest
proportion of participants in continuing education (50 and 59 percent
respectively). A partial e%p]aﬁati@n for this might 1ie in the differing
amounts of leisure time which the various occupational groups have available

these groups. Since white collar workers tend to have had more educational

o N
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training beyond high < hool they may also be more likely to seek out

continuing education experiences.

TABLE 27

.Comparison of Participants and Non-

Participants by Occupational Group

Occupational Group Participant Non-Participant TOTAL

Farm N 50

p 36.

Service N 67

7% 44,

Blue Collar N 108

% 39.;

White Collar N 377

pe 59.

Unemployed N 90

o 44,

Homemakers : N 32

u:: : 50. ’

Participation in continuing

- 86 136
8 63.2 100.0

85 152
1 55.9 100.0

164 272
7 . 60.3 100.0

262 639
0 41.0 . 100.0

m 201
8 56.2 . . 100.0

32 64
0 50.0 100.0

education is directly related to income;

the greater a respondent's income, the more likely it is that he or she

has participated (See Table 28).

Those people with higher family incomes’

may have more disposable income with which to pay for educatihnal activities,

while those adults earning less may need to use all available income for

necessities. anééquentTyg adults with lower income levels may have a

variety of learning interests, but Tack the financial means toc pursue them.
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TABLE 28

Comparison of Participants and
Nan- Partichants by Income Group

g Participant Non-Participant
M 1t iiba , s

ALHE =666) (N=674) _  TOTAL
$5,000 or less N 139 188 - 327

% 42.5 57.5 - 100.0
$5.000-$10,000 N 232 269 501

% 46.3 53.7 100.0
$10,000 or more N 295 217 512

: 9% 57.6 42.4 : 100.0

Another way in which participants aﬁd non-participants differ is by
- age. As Table 29 illustrates, the age -group which has most often partici-

. pated is the 36-50 year olds, with the ISséS year group hayiﬁé participated |
the least. ngever, this apparent lack of participation may be accounted »
for by several,reagcns. Many of these young adults who have just finished
their formal educations have had less time and opportunity to have taken part
in educational activities than older adults. Similarly, they may have less
need for immediate activities which relate to job advanéement or updating of
occupational skills as a function of the recency of their own educational
preparation. A Fd}ther reason relates to the selection of the sample. Since

- the study was §imed aﬁ c.  ‘nuing education activities only, fuil-time
students were not included in-ihe saépie. inis restriction limited the
potential pool of young adults whérwere eligible to be interviewed since
many i8 to 22 year olds are enrolled in two and Fodrsyear colleges or 1in
atherrpost-secandary educational prcg?&msi. Since participation in continuing
education has been linked to higher levels of formal education, these young

students who are excluded from the present study are likely to be among the

63



46

most frequent participants in continuing education in the future.
TABLE 29
Comparison of Participants and Non-Participants by Age
7 Participant Hon-Participant
AGE _ (N=732)  TOTAL
18 - 25 N 91 184 - 275
p4 33.1 66.9 100.0
26 - 35 N 196 19 387
% © 50.6 ’ 49.4 100.0
36 - 50 N 258 204 462
p4 55.8 44.2 100.0
51+ N 17 153 324
p4 52.8 47.2 100.0

The sex of the adult is also an important determinant in whether that
individual has previously participated in continuing education. Although
in the total sample the men interviewed outnumbered the women, women were
more likely to haQe been previously enrolled in learning activities. Perhaps
this is related to such other variables as whether or not the woman is
employed outside the h@mé, affecting the time available for learning activities,
or wWhether a significant number of women have éxpérienced interruptions in
their educations and are displaying different.educational patteras than those
of men.

TABLE 30

Participant Non-Participant

' SEX (N=709) __ TOTAL

367 469 | 836
’ 86.1 100.0

Male

333 .. 200 573

Female - 24C 73
58,1 41.9 100.0

-
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With reference to learning interests, continuing educaticn partici-
pants and nan=parti:ipants show few differences. The ten main learning
interest categories are the same for both groups with only minor variations
in rank order (See Table 31). However, within subject area catagaviésa-
some topics are mentioned more frequently by one greup than another. For
example, the category of "English" which inciudes English language skills
and literature was almost three times as likely to be mentioned by previous
participants!than by non-participants. The diffeéengés for the main “

. interest categories are summarized in Table 32. In this table, only the
top fifteen learning interests are presented to eliminate analysis of cell
sizes under 10 where the percentage differences may be mis]eadihg. fIn
general, participants show a preference for the iiberal and fine arts
learning topics; non-participants appear to prefer the more utilitarian

or job-related subject areas.

G5
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Learning Interests of Continuing Education
FgrtjﬁipantsﬁgndiNaang?ticipants

Participants Non-Participants
N %  Ranx N % Ranmk TOTAL

219
219
144
103

120 18.
129 20.2
68 10.7
41 6.

Business 96  16.1
Trades 90 14.6
Social Sciences 76 12.3
Fine Arts 62 10.

Home Economics,
Home/Family Living 47

— ) KT
o P -
ST O
Lo R FUR I X

st
p—
(]
]

55
52
28
14
9 24
10 24
12.5 12
11 7
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Agriculture ‘ 40 .
Health & Safety 27
English 39
Health Professions
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*In this table and subsequent tables, percentages are rounded to the first
significant digit to the right of the decimal; rounding error accounts for
inaccuracies in totals. -
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TABL™ 32

Differences Between Participants and Non-Participants
for the Top 15 Learning Interest Cateqories

Participants Non-Participants
(N=616) {N=638) _
N B % N % % Difference TOTAL

9.6 219
17.8 219
5.6 144
20. 103
7. 102
13. 92
1. 55
47. 53
2. 43
11. 43
4, 25
33. 21
4. 21
4. 21
30. 20

120 54.
129 58.
&8 47.
41 39.
55 53.
52 56,
28 50.
14 26.
24 49,
24 55.
12 48.
7 33.
1 52.
11 52.
7 35,

Business 99 45,
Trades 90 41.
Social Studies - 76 52.
Fine Arts 62 60,
Home Economics 47 46,
Agriculture - 40 43.
Health & Safety 27 49,
English 39 73.
Health Professions 25 51.
Physical Education 19 44,
Natural Science 13 62.
Education 14 hb.
Engineering 10 47.
Law 10 47.
Foreign Language 13 65.

O T O N O R = h = P = M
L T S-SR TUR . N e T e T S T ' BT S S (R e Be
O Do WwO MO M DO S

67
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CHAPTER V

CONTINUING FRUCATION LEARNING NEEDS: FURTHER ANALYSIS OF DATA

Since a primary goal of these continuing education studies was 1o
éantwibute basic information about adult Teaﬁning needs and preferences
for planning purposes, special attention was given to identifying réfaa
tionships among the variables. These relationships provide additional
insights into learning interests and enable fhe identi%ication of areas
of special need or :pecial audiences for continuing education services.

Learning Interests and Continuing Education Participation e

In the process of data analysis, there was special interest in the
identification of systamatic relationships between adu]tsl learning
interests and other variables. Ore such possible relationship which was
explored was whether adults who had previously studied a subject area in
continuing education would express a preference fDFa% learning interest
in the same area. In this case, the anticipated re]éiianship did not
emerge. The priority Tearning areas adults were most interested ini‘-
studying generally were not”areas they had already studied, a1thoughﬁigé

#

interest area vas often indirectly related to what had been.studied
(See Table 33). - oo

) o
Learning Interests and Preferred Learning Sites

A relationship which occurred somewhat as expected was ihat:between
priority iearning interests and the siteswhere adults wished to studgi
Public schools and colleges remained as the most bééu?ar learning sit?s;
regardless of learning interests. However, as indicatéd in Table 343 there
is a tendency for adults to choose a learning site which seems app:opriate
to the subject matter they wish ta study; For example, in the trades

S N

category there appears a distinct preference for learning at a business

| - : : - 08

e
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site in préFérence to-a éc?iege 1Dcation;«in Natha1 Science énd;Law,
college or un1ver51ty sites were preferred to a11 other locations, in-
cluding the public school. Also, few adu1ts selected "hame as a place
\ tD pursue interests in the trades or engineering, subgect areas which |
might be more 1ikely to involve more direct or supervised application.

Learn1ng Interest and,Preferred Cgsts

If adu]ts have a fairly clear 1dea of what they wau1d lTike to
learn and/or where they would like to study, they m1ght also have know-
ledge and expectations aboLtvwhat it would cost to participate in the
afférings that interest them. It was anticipated that adults might be
willing to pay more for ]earhing activitiesvwhich.might be job-related
.or _which might pravide some type of financial gain. Although within
learning categories there are diverse reasons why aduits szh to study,
there is a trend in this direction. In general, the categories which
- contain a high proportion of professional skill areas or vocationé]iys
Drientéd ccufses (e.qg., engineering, natural science, health professions,
law) are those for which peopT% are w1111rg to Fay higher costs. zln
contrast, fewer persons indicate a w1111ngness to pay more than ‘$100 for
study in home economics (or home and family 11v1ng-590%) or physical edu-
é. cation (7.3%) categories which contain fewer jcﬁsre1ated 1é§?§%pg areas.
This relationship of study for utilitarian reasons and hiaher course
costs emerges more clearly from an examinatién of Table 36. A greater
proportion of the adults interviewed indicated t;atthey were willing to
pay higher fees for learning that was job-relatad or that was related to
an educational program than fof learning that was purely for personal

interests or improvement,

GY
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Comparison of Subject Area of Past Participation with Participants' Priority Learning Interest

52

TAB

5

LE 33

PRIORITY
LEARMING
INTEREST -

u

Subjett Area of Past.Participation

my
Rt

i =

Trades

!Home Eco.

'Health
»Professions

b

Business
Trades .
Social S¢iences
Fine "Arts -
Home Economics
Agriculture .
Health & Safety
English

Health Professions
Physical Education
Natu?gi Science
quiaiipn
Engineering
Foreign Language
Law - | )
Math

Religion’

Public Service
ComputeryScience
Architecture
Communicatioms
Degree Studjég ;

Library Scieﬂzkag

Military Science. -

Area Studies

TOTAL
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Business
Trades

Social
Sciences

Fine Arts

Home Economics
Home/Family
Living

Agri§u1{uré

- Nat. Resources

Health/Safety
English
Health fro-
fessions

Physical -
Edug&tigﬁ

,Natéral
Science

Education
Engineering
Fareign
Language

Law

TOTALS

oL

TABLE 34

Cgmparisoﬁ,pf the Tpp715‘Learning Interests

“with Learning Site Preferred by Adults

Public

School

é011§gg

‘Busi-
" ness

Site

Home

Commu-
nity
__Site

QOther

TOTAL

N 46
i 38.7

N. 54
g 48.6

N 44
¥ 40.4

N 30

i/ 44.8

as 2
—
fueel

T 36.2

67

25.6

34

~13.9

46

26.

- 31

26.

14

12,

18

16.

15

22.4

21

33.9

19

30.2

9

14

42.4

10

38.¢

12

41.

19.1

48

18.5 |

3.
15.0

15
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100.0
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TABLE 35

[

Comparison of Preferred Costs for Learning Opportunities

with Adults' Priority learning Interest

Learning Area

$0-50-

Amount ‘Adults Would Pay

$50-100

$100 or

More Other

TOTAL

Business

Trades

social Services
Fine Arts

Home Economics/Home
& Family Living

Agriculture

Health & Sa%éty
Eng]ishr .
Héaith Prafegéicns
Physical Eduiatigﬂ
Natural Science
Education
Fngineering *

Law

Fareign

TOTALS

= Bz

k-

R 2

e

N

7

%

102 .
47.2
111
50.5
73

- 50.0

65
= 30.1

63
28.6

49
33.6
22
22.0
15
15.0

19
20.9

21
38.9°°

-13
25.0

10"
20.4

30 19
13.9 8.8

32 " 14
14,5 6.5

12 12
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I et
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216

1 100.0

22(
10p.0--

146
1@@}94

100
100.0

100
100.0

9]
100.0

54
100.0

52

*100.0

49
*100.0

4
100.0

25
100.0

21
100.0

21
100.0
20
100.0
21
100.0

616
52.3

73

177
100.0
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TABLE 36

'son of Preferred Costs for Learning

Compari
for Study

Activities with Adults' Reason

Amount Adults Would Pay

$0 - 50 $50 - 100 $100 or More Gther TOTAL
Reasons N % N % N % N % i

-42 - 22.6 25 - 25,8 217

(%4

Help advance in N 79 11.0 71 19. Z
present job o 36.4 32.7 19.4 - 11.5 100.0
Improve job N 79. 11.0 58 15.9 29 15.6 - = 12 12.4° 178 i
ability pA 44.4 32.6 16.3 6.7 100.0

Help get a job N 64 8.9 39 107 20 9.8 15 155 138
- y 46.4 28.3 Ly 10.5 10.9 100.0

Cartification N -4 5.6 2 0.5 9 4.8 0 0 15
% 26.7 A 60.0 0 100.0

Personal ’ N %7 51,0 159 .43.7 70 '37.6 31 320 627
Satisfaction b 58.5 25.4 1.2 4.9 100.0

Get Away from N 20 7 2.8 6 1.6 z 1.1 5 5.2 33
Routine . 1 60.6 - 18.2 v 6.1 .. 15.2 . "100.0

Help be a better -~ N 2 2. 1.0 32
citizen R 65.6 . 21.6 3.1 100.0

(%]
_
P
¥
—
—_
o
o
—_
o
Lt

Help be a better N 21 2.9 3 0.8 2 1.1 0 26
1.t ; ’ 100.0

parent % 80.8 1

]
=

94

Other . N 62 8.6 18 . 4.9 3 o7,
. ; : 7.4 7.4 - 100.0

~
"
=]
~i
~
]

TOTALS 118 100.0 364. . 100.0 186 100.0 97 100.0 1368
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Learning Interests and Educational Background

ERRRES e

' Améh§ the adults in the study sample, it was demonstrated that
participation in caﬁtinuing education activities was related to higher
levels of education of the individual, supporting the fréquent1¥=made
assertion that "education is addictive." This observation led to
special interest in an examination of whether adults' learning iéterests
differed according to their level of formal education. Also, there was
interest in whether certain learning éréas might be utilized by those
with Tower levels of education to acquire or upgrade skills or fiiT-gapéf
in their educational backgrounds. |

Table 37 shows that study in the areas of Engineering and Trades is
especia11§ popular among adults with a high school diéToma or those who
“have not completed high school. Business, home economics, social scieﬁces,\
fine arts and nétura1 sciences appear to be of interest primarily to those
with at least a high sghoDT education. In same of these areas, particularly

the social sciences, fine arts, and natural sciences, a variety of levels

popular also with adults who have had some graduate study. For those adults '
with some past-secondary education, foreign languages and law .are also
chosen more frequently as learning priorities. Thus, it is 1ikely that for
some subject areas, previous education does not only dispose individuals to
participate in iontjnuiné education activities but a?so‘@per}tes aé a deter-
minant of {nterest.

Another way of looking at the relationship between adults' education
levels and learning interests is tszank learning interests within education
level groups. Table.37 shows the proportion of each educational gfoup which?
was interested in each afgthe top 15 1e$rning priority categbries; énd-Tab1e

38 illustrates the ranking of the learning categories for each group.
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Business
Trades
Social

5ciences

Fine .

Arts

Home Economics
Home & Family
Living

Agriculture
Health/Safety
Health

Professions’

Physical
Education

Natural
Science

Education

Engineering

Law

"Foreign

Languages

TOTAL

- 58

TABLE 37

Comparison of Adults' Educational Backggpuﬁds

with the Top 15 Learning Categories

Less H.S. 1-13 Any
Than Dip- Years College Graduate o
H.S. loma __College  Degree  Education __ TOTAL
N2 91 72 BT 17 221
% 10.0 41.2 "32.3 8.6 7.6 100.0
N 52 85 53 15 17 222
% 23.4 38.3 23.9 6.8 7.6 100,0
N9 38 47 23 29 146
1 6.1 26.0 32.4 15.8 19.9 1100.0
N5 34 33 n 21 104
Y 4.8 32.7 31.7 10.6 20.2 100.0
/ .
NoO15 44 21 14 7 101
< 14.8 43.6 20.8 13.9 6.9 100.0
N2 27 24 10 10 92-
¥ 22.8 29.3 ,26.1 10.9 10.9 100.0
N8 17 19 6 3 53
v 15.1 32.1 \ o 35.8 11.3 5.7 100.0
N 6 14 L 20 8 ] 49
9 12.6 28.6 | 40.8 16.3 2.0 100.0
N D 8 ‘13 6 6 43
9 23.2 18.6 30.2 14.0 14.0 100.0
N 9 4 7 5 26
% 3.8 34.6 15.4' 26.9 19.2 100.0
N4 3 7 3 5 21
% 3.8 34.6 15.4 26.9 19,2 100.0
N6 8 5 ‘2. 0 21
% 28.6 38.1 23.8 9.5 0 100.0
N3 3. 5 6 4 21
% 14.3 14.3 23.8 28.6 19.0 100.0
N2 4 7 3 5 21
7. 9.5 19.0 33.3 14,3 23.8 100.0
N 172 396 351 139 136 1194
% V4.4 332 29.4 1.6 SR AN 1000
70



TABLE 38

Rank Order of Top 15 Learning Interests Selected by Adults of Different Educational Backgrounds

Less than High School, Some . College 4 Any Gradiate,
High Schoel Diploma College ~ Degree Hork )
Learning Inferest Arga  Rank %%  Ramk  %*  Rank  %* Rank =~ ¥* Rank - %*
Business 2 12.0 1 21.0 1 18.2 2 13.3 3.5 11.8
Trades 1 28.4 2 20.5 2 4.2 3 10.5 3.5 11.6
Social S¢fences 6 4.9 4 9.2 3 2.6 1 16.1 1 19.7
Fin&sggfg 12 2.7 5 8.2 g 8.8 TR A% AU S |
Home Economics, Home “
and Family Living 4 8.2 3 10.6 6.5 5.6 4 9.8 6.5 4.8
Agriculture/Natural
Resources 3 11.5 6 6.5 5 6.4 7.0 5 6.8
Health & Safety 7.5 4.4 7 4.1 9 5.1 10.5 4.2 14 2.0
English 7.5 4.4 9 2.7 6.5 6.6 10,5 4.2 6.5 4.8
Health Professions 10 13 8 3.4 8 53 7 5.8 20.5 0.7
Physical Education &
_ Recreation 5 5.5 12 1.9 10 3.5 10,5 4.2 8 4.1
“Natural Sciences 16 0.5 10 2.2 17 1.1 8 4.9 9.5 3.4
Education 13 2.2 L1685 0.7 12.5 1.9 13.5 21 11.5 2.7
Engineering 10 3.3 12 1.9 15 1.3 18 1.4 24 0
foreign Language 15 1.1 17 1.0 12.5 1.9 13.5 2.1 9.5 3.4
1.6 15.5 0.7 15 1.3 10.5 4,2 11.5 2.7

Law : 14

*ibased on responses for all learning interest categcries'¥ar each education level; column totals do not add to 100%

Tuath tied for 10th rank in this group

2ﬁath tied for 12th; computer science 15th

3Re1iginn ranked 11th; computer science tied for 15th
4ArchitEEtur’e tied for 15th

SReTigian and public service tied"for 14th; health professions tied with math and architecture
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Learning Interests and Occupation

- Adults' learning interests also vary depending upon their occupa-
tion. Table 39 shows for each occunational grgug,thé top- fifteen learning
interest categories and the perceﬁtage of the group interested in each
area. The majority of thelfarm group indicated an interest in trades,
agriculture and business. These three categories encompass thé interests

of 60 percent of the farmers and are among the top three intéreéf categdries
fa}wb1ue collar workers. Study in the trades and business isfa?ge of
primary interest to service occupation workers although this/occupationa1
group tends to spread their interests more widely among the various cate-

gories. This may reflect the diversity of the types of océq;ations in-
cluded in this gréupingg g |

Whité collar workers prefer business as their chief 1Ea§ning interest.,
followed by the Social Sciences and the Fine Arts. Thése ;econd and thfrds
ranked interests differ from the order in which th?y were %Easen by other
occupational groups. As shown previéus?yi preference Forfstudy in the
Social Sciences and other academically-oriented areas isAﬁikeiy to be
associated wi%h higher levels of formal education. Since the white collar
workers also tended to be the more highly educated group}in;the sample,
their pﬁéFEFences %ef]ect this difference in backgrgundfchafacteristics.

The adults in the occupational category of “unemp{oyed” are a
heteraéenegus'group of individuals, all of whom were not regg1ar1y emp1éyed
at the time of the study.  Although trades and business interests rank high
among their learning preferences as the first am third-ranked catégarie%,
the fine;arts is their second choice. Siﬂce‘this.grouping includes some

persons who are not actively seeking employment (e.g., the retired), their

learning interests may reflect study for personal development or avocational .

reasons. o
(Y



TABLE 39

Learming Interests of Adults in Various Oceupational Groups

Fam Gice Do Collar Write Collar Unenployed Honemakers,
. R/ ER ' Y B - I 169 e
Learning Interest Area  Rank % Rank % Rank % fank Rank & Rk 7

Business T R A T R B /X R R VA B 1A
Trades R R 2 L T A N L A I
Social Sciencs TR TR SR T A N * B AR B (N

o T s R T TR St ¥ S S Sy S S |

Hone Ecannmit§; Hone ' )
and Family Living 6 40 ] [P TR N  B B N 55 1.7 12
Ayriculture ) a4 65 85 3 86 6 A5 1 1 B 3]
Health § Safaty 5 %2 5 g2 N 28 65 39 B4 151,
gl BT TR R R VRN TR VR S TR VIt
falth Professions 11 16 10 35 16 .8 é [ I 2. 130
ysioal Eustion 5 48 10 35 88 &1 10 oo 6 s
hatural Scfence A RTINS R | BN X S | R Y B A ¥
Education LI TN AN BN CE S I A | P R A

; Fngineering R TR A A T NN 1 T P L S B A

Foreign Language P R T (R AR T YR X A R K R B
La T L R R [ N | A B A B B

Wied with Math for 12th rank-

ied with Religion and Public Service

T



- The last group, homemakers, displays a very different pattern of -

*interest Frcm;the-preceding occupational groups. Prefe}ence f@gjhome
economics, home and Family 1fving study is followed by interest in
the health professions, Eusiﬂess, social sciences and fine arts. In
spite of the fact that the meaia have made the general public more
aware of the problems of sex-role sterectypipg in our society, tradi-
tional sex-roles are still clearly evident in the choicesvéf homemakers

as well as in the choicec of males and females in general.

Learning Interasts of Men @pﬁrwamen

Table 40 presents the ten most frequently selected learning
interests for men and women in the sample. From the percentages of
individuals interested in a category, it is evident ﬁhat study in
busineés is %ﬁterestiﬁg to about the same propdrtién of womenh as ‘men
although the ranking of the subject area differs. The same is also
trﬁe of interest in the Social Sciences, English and Health and Safety.
However, significant diffefenies occurring along traditional sex-role
lines are found in the afea of Home Economics, Fine Arts, Trades and
Agriﬁu1tufe_ Likewise, two subject areas found in the top ten inter-
esﬁg differ for men and women. For women, tﬁégg are the Health Pro-
fessions and Education; for men, the tQa areaé é%e Phyéiga1 Education
-and Engineering. |

Learning Interests for Adults of

In addition, learning interests were examined accqrding to the
different income levels and also with respect to the;age groups of the
adults in the sample. However, most of the differences in interest
which occured among adults of various incomes and ages were negligible.
Tables 41 and 42 illustrate the ten priority Tearning interestszaf )

adu1t§ ranked for each age and income sub-category. 39
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Learning Interests and Learning

Characteristics of Rural and Urban Adults

n the case

i
A

As f learning interests and age and income d1:tr1but1an5,
there were only small differences in the learning preferences of adults
Tiving in cities or townships of various population densities. It was
antiéipated that the rurai-urban distribution of population in the eleven-
county region would have an influence upon the 1éarning priorities of the
recidents. This relationship did not occur as expected. Table 43 shows
that for the three population gr@upé, the same subjeét areas were rankédg
among the ten most frequently mentioned categariés with the business,
trades and sccial science areas enccﬁpassing almost one-half (43.@ - 48.7%)
of the iotal responses.
Alenough these population categories did not distinguish the learning
priorities of persons 1iving in densely or sparsely popglated areas, they
wore significantly Fe1ated to other study variables. For example, as éés—
cribed previously, th less densely papgiated areas contain a larger pro-
portion of older adu1t5‘as well as smaller numbers of adu}ts with formal
education beyond high éch@olg Qur study sample wés more homogeneous than
the region in general in terms of the education of its pﬁpu1atioﬁ (See

\ Chapter [I, Table 3). These relationships may h;&e affected theAana1ysis

of learning interests and=pas£ participation in continuing education.

Diflerences in 1eain%ﬁg interest might emerge when individual subject

titles (and levels) are considered (general subject matter categories were

used in this analysis, e.g., business, social sciences, etc.).
Again the similarity in the education levels of the participants in

Free gr@ups in the study probably account for these f1nd1ng It is

{ \El*
Pl

the

important to remember that this sample 1is “Dver educated" compared to
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school education, and a.lower percentage of adults with formal education
beyond high schaél, than is found in the present sample.
Rural residents indicated that they were wi11iﬁg or able to devote.

less time—to continuing education activities. Table 46 shows that 15.8
“percent of th%;residents in areas of 3,000 or fewer people would commit
more than fﬂalAhDUfS per week to-a continuing educatiaﬁ activity while

31 percent of the adults interviewed from areas of 10,000 or more popu-
Tation would be willing %D spend this amount of timé, The middlé.group,
living in areas c? between 3,000 and 1,000 people were closer to the
more rural residents in their expressions of the time they would allocate
week in continuing education activities.

The currency of involvement with continuing educa{?gn among pasc

and present participants was compared to place of residence. Table 44
shows that of thése adults (in the study) who have ever participated in
 §nntining education, the rural residents compose the Targest proportion
of act?;e participants. Active participanté were defined as those who
were enrolled iﬁ continuing education activities at the time or within
the year prior to the study. Of all adults who have pariicipated in
continuing education within the 5 years preceding the study, residents in’
{areas with more than T0,0GO population have the highésf proportion 6F
participatns (65.3%) followed by residents of places of 3,000 or fewer .
people (63.5%). This observation is underlined by the finding that
aduits in the three population categories have nearly equal proportions

of participants and non-participants (See Table 41).
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Ten Priority Learning: Interests in Rank
0vder_of Preference for Hen and Honen

omen (N = 499) . ten (N = 726)

Rank__ o Rank
I Business 16.8 1 Trades
2 Home Econamics, : Business
Home/Fanily Living 15.0 Social Sciences

Fine Arts , 13.6

Agriculture
Social Sciences - 10.8 Fine Arts
Physical Education
“Health & Safety |

English

Health Professions 16
Trades - .':' 75
English o R
feal th & Safety 46
Agriculture 3.4 | Home/Family Livihg
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TABLE 41

fige
00

N=128

e
26-30 -

=357
Pank 5

!
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. Ao
T %5
1= 394

[

© Rank

fen Prinrity;Léarﬂqu Interests (in Rank Drdgf_;frfggfgfgg;g)ﬁgfAﬁdgjpg;gﬁ;aiffﬁrEnt Age Groups

Agé’
B+ .
=250

1

87

Trades

Social Science

Business

Eine Artg
AgricuTture
Home Econamics

Health Pro-
fassions

5 English

h Physical

Education

Health &

. Safey

18.3
IR
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1 Trades ny

2 Business: 18,5

1

3 Hane Economics A
85 Agriculture 7.6

3 4.5 Socdal Science 7.6

6 edrts T 13

] Héa?th Pro-
fessions 5.0

§ Mealth & Safety 4.8

9 Eaglish A

10 EnginEEring 2.5

]
2

Agriculture

Buginess
Trades

Spcial Stience

Home Econgmics

Fine Arts

Health &
Safety .

!Engljsh

Helth

. Professions

5 Physical

Education

& Natural Science

20,6

10,5
L

5.6

.1

1.3

2.5

. L
.

1
l

Fducation

‘Business

Trades

Fine Arts /

‘Sacial Science

Agfizu{ture
Hone Economics
Physical

LY

5 English

5 Foreign

- Languages:

ﬁea1tﬁl&
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TABLE 42

(in Rark Order of Preference) of Adults of Different Income Levels

5000 - $10,00

§10,000 or More

=43

N = 289 e
Rank Rank i Rank ~
1 Business 1631 Trades 0.4 . 1 Business 0.5
2 Trades 105 2 Business e é Trades’ 16.8
3 Fine Arts 73 Social Sclence 12,1 3 Social Sciencé 13
& Secial Science 8.8 4 Agricylture 8.0 4 Fine Arts A
5 Home Economics 8.5 5 Home Economics 8.1 5 Hore Economics 5.7
§ Agriculture 7.4 6 Fine Arts 6.0 6 Agriculture 5.1
] Héaith rof, - 6.7 ?: Eac sh £3 .7 Eanlich 315
B fealth 5 Safety 6.4 8.5 Health § Safety 1.6 0 Health & Safety I: 12
9 mghish 0185 Shysicl Bhe. 36 95 Heelth brof. 10
16 Fhysical Educ. 2.8 10 Health P}af." 94 45 Physical Educ, 3.0

L9
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TABLE 43

Ten Priority Learning Interests\in Rank Order of Preferenc:

of Adults Living in Areas of Different Total Populafions

Population of Place of Residence -

3000 or Fewer 3000-10,000 10,000 or More
N = 450 N = 410 & N =412

Rank b Rank o E ek 4

| Dusiess 95 1 Tades 24 1 bsies 168

2 Trades 162 2 Dusiness 16.3 2- Trades 13.8

3 Social Seience 1.6 3 Social Scienée 10.0 1 Social Science 13,1

A Home Economics 9.8 4 Agriculture 59,;3 4 Fine Arts 9.2

5 Fine Arts 8.7 5 Fine Arts 7] 5 Home Econonics 8.0

6 Agricuiiive "8 6 Home Economics. 6.1 6 Engﬁsh 6.8

T dealth Frefessions * 4.7 7 Heahéh&s:afety 4.4 ] Health & Safety 5.8

f Physical Education .‘LEX § Health P’rofessi;zns N § Agriculture 4;9;

0 ealth & Sefety 2.9 9 Physical feeation 3.4 G Physical Fducation 3.4

10 English 2.7 10 English \& 3.2 IGE,S Healtn Professions 2.7
| | 10.5 Matural Science 2.7

259

e

)
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Time of Most Recent Particip
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TABLE 44

ation in Tontinuing Educatiol

ivities

as_of Diife

nt Total Populat

by Aduits Living in Ar:

Years Since
Recent Particip
tion M.

Population of Place of Residence

3,000 or Fewe-

3,000
L

Other H 2
et i5.

A2

23.°

71

1.2

29

3.

33

25.

8
1

61.5

23.0 52

—_
Pend
[
£
Loy

o

= 10,000 10,000 or More
i N

WS

TABLL

100.0 210

5

—

Adults' Participation in Continuing Education Activities

Fapulation

Have

_Participated

" Never

_Totals

Less than 3,000
3,000 - 10,000

More than 10,000

B

__ Participated _

275

51.9

244

53.2

223

46.7

530

100.

459

100.

478

100.

=

TOTALS

! 742

1467
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TABLE a6

Mours_Per Ueck_Which Adults Living in Areas of 01fferent Total

Populations Hould Spead on Continuing Cducation Activities

Population of Place of Residence .

3,000 er fewer

3,000 - 10,000 10,000 or More
N 4 Y :

N TOTALS

Hours Per Meek

6.5 419

[

0 to 2 hours T Y 38.0 143 33.6 122
: ; 6.8 341 - 29.

—
—_
=
)

3 to 4 hours N7 16.2 100 46.7 196 42.5 582
T Ra 3.2 33.7 100.0

urs N9 40 9.4 a8 o4 17
¥ 248 : 34.2

i
]

5 tob

L

=

Bk

—
[=]
Lo}
[=

7 ar more hours N 15 2.6 44 10.3 g5 20.6 : 174

" 20.1 25.3 _54.6 100.0 -

TOTALS S ans 100.0 426 100.0 461 100.0 1292

Other differences among individuals living in areas of varying
populations are found in their expressed choices of a>1ucation for
study. As Table 47 shows, "public school", the most frequently
mentiaﬁedﬂ?acation of the total sample, was favored by more than
half of the respondents from the two lower pépu1ation areas. College
or uhiyersity locations were mentioned only half as often asjthé
public school sitg for both of these groupsi- By‘cantﬁast,:fhe more
urban residents favored public school and caiiegeg1ocatians'a1mdst
equally, each of these venues being selected by approximaté1y 30 per-.
ceht_of the adults. One -other figure stands out in this choice of
tocations., "Home'% as a location for study is only half as popular
ith adults who live in cities or townships'of 3,000 to 10,000 people.
However, in general, adults' preferences for the traditionally ac-
cepted educational institutions as Tearning sites held trueirégardiess
of the size of the 'area where they Tived with approximately 60 to 70
percent of the adults in each category choosing such Tacatiqhs.

" An analysis was made of the barriers to adults' participation
in continuing education activities for rural, village, and urban reé—
idents. Table 48 1ists the barriers mentioned by all adults in the
study, and gives the ranking of each within each of the population
groups. .

s



TABLE 47

Expressed Preferences of Adults Living in Areas of Different Total
Populations for Continiing Education Learning Settings

i

Setting 3,000 or fever 3,000 - 10,000 10,000 or more  TOTALS

Public Schoo! N 240 ny w82 '];%%5 3.8 64
3.1 -3 ﬁ 26.5 e 100.0

——

o

(01128 N3 93 N3 A9 15 9.8
% 28,9 %9 1.2 100.0
‘e M3 ! w0 ®

Buginess Site N 0.
0.3 3.0 3.7

— e

Hone R P T R 1T AN P R ) A
Y 19.3 3.1 100.0
N O NN S R O Y N | KA

N LB 2.4 100.0

TOTALS 580 1000 515 100.0 554 100.0 1653

*Some adults specified more than one setting.

[ il 1
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Perceive

( 2d Barrier
Living in Arezs of [

s to Learning for Adults
17ferent Total Populations

i

Population of Flace of Residence

3,000 or fewer 3,000 - 10,000 10,000 or more

Reasons Rank ' Rank “ _Rank Y

Lack of time 1 34.8 1 37.4 1 37.2

Cost Z 17.1 2 15.8 z 22.5

Courses not offered 5 6.2 2 8.3 3 5.0

Distance 3 §.3 6 3.8 12.5 2.0

Place 4 3.7 4 6.3 4 - 4.7

Lack of Transportation 6 4.4 5 5.6 5 3.9

lLack of Information 4 6.4 7.5 3.3 6 3.7

No Barrier 3.5 3.5 9 3.0 8 2.9

] Other 8.5 3.5 10 2.7 9 2.8

=+ Child Care 10 2.4 7.5 3.3 10.5 2.2

Lack of Confidence 12 1.8 12 1.7 7 3.0

Age, 13 1.5 14 1.2 10.5 2.2

Lack of Motivation 11 2.1 15 0.9 14.5 1.2

Red Tape 15 1.2 11 2.4 17 0.7

Entrance Reguirements 14 1.4 13 1.4 14.5 1.4
Marriage & Family

Responsibilities 19.5 0.1 16 0.8 12.5 2.0

G7 ... Study with younger B o - o

o people 16 0.7 17.5 0.6 20 0.4

Social Pressures 17.5 0.4 19.5 0.4 16 0.9

Cost in Lost Time 17.5 0.4 7.5 0.6 18.5 0.6

Exams 18.5 0.1 19.5 0.4 18.5 0.6
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Se Table 49 shows, whan tne ~elated factors in Table 48 are

combined, Tack of time ard cost-related berriers are important to all

%
K
nel
Do
T
=
D
L
=
)
(7]
i
pt]
=2
[l
e
—
Lud
™%
it
=
.
k‘
LY
i}
-
L]
L2
=
-
-
Pl

nat more important to residents

'W'u
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residerts of areas of 3,000 to 17,000 people and lack of information
is.slightly mere important to rural residents. Home and family

responsibilitias and perscnal veasons are most significant to urban

fEElj;hl_-;
TAZLE 49
Summayy of Perceived Barr ‘éfg to Learning for
Adults Living in Areas of Different Total “Populations
Popuiation of Place of Residence
3,000 or . 3,000 - ~ 10,000
Reasons ~fewer 10,000 __ or_more
Time-rclated 34.8 37 37.

Cost-related 17.5 16.
Distance/Transportation 15.
Institutional Factors 12.
Personal/Motivational Factors
Lack of Information
Home/Family Related
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i Relationsni

Althouan =ost and time vank as the two major barriers to learning
for adulis in geaeral, these and other obstacles vary in their dagrae

of importance according to the characteristics of the responsents in
the study. A more detailed examination of barriers to learning was
carried out in order to discover it the relative influence afean indi-
vidual barrier differs with the adult's sex,.occuptional droup, age,
education, income and previous participation in COﬂtiﬂuiﬁq'EdUEdtiQﬂp

Tables 50 through 60 illustrate the relationships of these variables

L

to the perceived lsarning barriers of adults.
Table 50 shows that proportionately more men cited lack of time

barvier than the women in the sample although it is the top-ranked

e

as
barrier for both cexes. When the barriers were qrouped according to
similarities, cost-related factors ranked second for women compared to
the males' choice of institutional barriers for the second position
ranking. In addition, the women were somewhat more Tikely to cite
distance or transportation problems and family and home responsibilities
as barriers than were the men interviewed.

Differences in barriers to learning are not distinguished by

previous participation ia continuing education activities. Table 52

Lk

illustrates that there is little difference in perceived barriers be-
tween participants and non-participants; neither do non-participants
Signifiéant1y_differ on the number of barriers'they cite (a mean of 1.71
barriers per respondent compared to 1.73 for participants). Clearly,
then, other characteristics of the individual are more effective in
discriminating among possible learning barriers than whether the indi-

vidual has already taken part in continuing education activities.

E
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TABLE 52

U@rrf vr* Hnu 1Frf ko '@a?n N for rarf N péwff andg 4 vfﬁc Jﬁrtf

Participants  Non-Participants

Rozsong (= §91) (1=75)

Lack of Time 393 37,6 i 33.6
Cost 197 16.4 230 18.8
Place | 79 6.6 60 1.9
No Child are | 38 2.9 33 2.1
Lack of Transportation )7 h.0 b5 4.5
Red Tape 13 1.1 26 2.1
hge o 12 1.0 8 2:3
Entrance Requirements - 19 1.6 18 1.5
Courses not available i 6.9 76 6.2
Exams § ] ] ]
Studyfng with Younger Persons ! J g ]
Lack of Confidence 26 2.1 31 2.5
Sois 1 Pressurﬂ b 5 g J
Lack of Information 61 5.1 60 4.9
Lack af Motivation 12 1.0 76 2.1
Distance 64 5.3 H3 1.3
Cost in Lost Time g / 3 2
Marriage/Family Responsibilities 18 1.5 9 J
Other 48 4.0 56 ]
No Berrier (1| R VA1 2.0
TOTAL 1,204 - 100.0 - 1,224 100.0

101 fean nunber of rEaSons/respondent A 1.7

o
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continuing their educations.

Tahle 53 shows harricrs to learning categorized by four age

i

aroupe in the adult sample. Once again, although tine and cost re-

main as the two chief barriers, there are differences in their rela-

tive importance as bari; s among the various age groups. Far

o

example, cost is more often cited as a barrier for those in the 1

to 25 age group than for older adults. Lack of time appears to

grow increasingly more influential as a barrier up to about age 50
when some decrease is noted. These responses may reflect the in-

creasing home and family responsibilities during middie life for the
majority of adults; more time may become available as children leave
the home or with thé advent of retirement.

Even more pronounced differences are found amékg thé responses

55 and 56). As

[¥]

of adults in various occupationalgroups. (See Table
a group, the unemployed cited more b-rriers per person than any other
category with each adult averaging almost two responses. In contrast,
although farmers and farm workers produced the fewest mentions of
barriers by each adult (a mean response rate ﬁF 1.51 respones per
person), they were clear in their selection of lack of time as the
main barrier to learning. Fifty percent of the farmers and farm
workers' responses fell in this-category while only 18 percent éf the
unemployed and 21 percent of the homemakers' replies emphasized this
barrier. ‘ .

Also, cost and lack of time aﬁpéared to be equally imp@rtént
barriers to homemakers while cost was menti@héd most often by the un-
employed. These two catégories, the homemakers and the unemployed, were

further distinguished from the other groups by the frequency with which

they mentioned distance and t?énspgrtatian problems as barriers to

103
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Peveeived barriers Lo Learning for Adulte in Difterent Age Lroups
Ao Aje

1o nh 25 - Ak

(1 269) (N-379) (
Ricasons o ) H ' N ‘ i} N
Lavk of Tine 114 27.06 214 .0 LY 37.48 164
[ost 114 3.3 144 20.49 108 14,7 63
Plave 24 1.4 40 5.8 51 6.7 76
Mo Child Care 24 4.9 79 4.7 12 1.6 3
Lack of Transportation au H.d 34 4.9 28 1.7 14
Hod Tape 14 3.1 Y 1.4 11 1.4 b
Ao 3 . b 0 o ¢ 1.1 31
Entrance Feguirvenonts h 1.0 14 0 13 1.7 5
Coarses nob Available 24 4.9 A48 7.0 54 7.1 30
Fow g 7 1.4 3 .4 5 7 1
Studying with Younger . )

Porsona il (1 7 3 5 i 6
tack of Confidenge 15 3.1 16 S.3 22 2.9 ! )
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Fost in Lost Time e .4 2 1 5 .7 3
Marrviage/ family
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Other 2! a0 28 4.1 28 3.7 28
No Bareioer 1.4 206 2.9 d¢ 2.9 25
TOTAl agg  100.0 590 100+ 759 100.0 489
Moan number of reasons

por o respondent 1.82 1.8% | .68 1.5

TAGLE 54
Summary of _Perceived Barriers to Learning for Adults in Different Age Groups
Age Aqe Age
18 - 25 76 - 35 16 - 50

{M=269] {H-279) (N-451) (N=
Rewnons ) R ~ n . __H B %N
Lack of Time 135 ? 214 1.0 287 37.8 164
Cnst-Related 116 737 146 2.2 n3 14.9 66
[ jtutivnal Factors 75 15,3 113 16.4 134 17.7 BH
ance/ Transportation 57 1.7 66 9.6 70 . 9.2 45
orsondl/Motivational Factors 2f 5.5 35 5.1 29 3.8 30
Lack of Infarmation 27 5.5 35 5.1 29 3.8 30
Family/Home Relatod 27 5.5 16 5.2 26 3.4 6
Other 19 3.9 28 4.1 28 3.7 28
No Barrier 7 1.4 20 Z2.9 22 2.9 25
TUTAL 409 10G6.0 690 100.0 759 100.0 489
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Surmary of Perceived Barriers to Leaming for Different Qccupational Groups
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Aruitoxt provided by Eic:

Pabrle 97 indicates Chat the amoanl OF provious focoa b cdinsbion

- i il 4 - - PR
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adui by nave expericnced affedts Lhe frequendy with o

various harrviers ta learning.  Lack of tiwe s positively velabed i

hirthes yponts of froyings Aachipcatinn with thnse adal e by Boave e ot

uated from college « © who have soma graduate education almost twice

L

Tikely to cite 1ok of time as an obstacle as those with an eighth

grade education or below. In contrast, those adults with Tower amouant:
of formal education more frequently name cost as a barrier than do
adults in the other educational groups. Likewise, there is a irend

for less previous oducation to be velated to Tack of information ahout

ng education activities. Only 2.9 percent of the vesponses of

with graduate education cite this as a barrier while 7.4 percent

of the total responses from the Towest educational category indicate

that of information may prevent these adults from participating.
An examination of barriers by income levels shows differcences in

the emphasis given to cost and time by the adulte interviewed. Although

—
bt

arrier to adult participation, adults

time is still ranked as the chief
with yearly incomes of $10,000 or above are almost twice as Iikely to

name this as an obstacle than are the adults in the lowest income

category. As might be expected, for adults with incomes of $5.,000 or

't

less per year, the cost of learning activities is proportionately more
important than for the other adults to cite transportation problems and

distance as a bharrier.
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TABLE 58

Surmary of Perceived Bavriers to Learning for Adults with Different Educationsl Backgrounds
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TABLE 59

Perceived Barriers to Learning by Income Level

Reason

No Child Care

Ltack of Trans-

Red Tape
Age
Entrance

I Requirements:

Courses Not'

“‘Available

Exams

Studying with ]
Younger Persoiis

Lack of

Confidence
Social Pressure
lLack of

Information
Lack of

Motivation
Distance
Cost in Lost Time
Marriage/Family

Responssibilities
Other
No Barrier

TOTAL

Mean, number of

reasons/respondent

© $5,000 or Less
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(N=497)
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289 33.6
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23 2.

40 G.
13 1.
14 1.
16 1.9
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31 3.6
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27 3.1
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TABLE 60

Summary of Perceived Barriers to Learning by .Income Level

7

35.000 or Less $5,000-$10,000 . $10,000 +
(N=323) (N=497) ' (N=483)
- Reason » i ¥ N % N %

Lack of Time 141 - 23.7 Z289 - 33.6 317 40.3

Cost-related 148 20.9 170 19.8 94 12.0

Factors | 81 13.6 154 17.9 120 15.3%

Transportation/
§ Distance 76 12.8 71 - 8.3 71 9.0

Personal/
... Motivation . : : R : - C
' Factors : . 54 g.1 46 5.3 ';45 .. 5.7

Lack of : R ;
Information 28 4.7 39 4.5 45 5.

=

Family/Home N _ ; ,
Related 29 4.9 32 . 3.

o
[ )
L
[

Other 23 3.9 32 3.7 37 4.7

No Barrier 14 2.4 27 3.1 32 4.1

TOTAL 594  100.0 860- 100.0 786 100.0
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CHAPTER VI
LEARNING OPPORTUNITIES IN THE CENTRAL REGION

The magor goal >QF the inQenthy of Tearning resdﬂ?ééE“was to
attempt to answer the question, How are providers of cont1nu1ng educa-
tion services now trying to meet adh]t needs? Prov1ders_1n_the
Central Region were ideniified and SU?Qeyeé‘ébout the content and scope

of learning activities they offer for adults. This effort encampasséd

a WTdE variety of prDVIders including colleges and un1vers1t1e5,

Secoﬂdary s;hoa1s and BDCES prof3531on31 and propr1etary schao1s as

l

we11 as bus1ness, industry and uther emp1oyers and vc1untary axgani—-,
zations and other agEﬂCTES (e g s 562131, cultura?) the Cnoperat1ve
Extension Serv1ce, gavernment agenc1es andgilbrar1es, Tab1e 61 shows
the number of\insititutiohs, organizations and agené%es sﬂrveyed”iﬁ
each main category. | | |

‘ TABLE 61

Organizations and Agencies Surveyed

Types' | N 5
Higher Education............oeeveess 22 5.3
Secondary/BOCES. . oo vvriverraneaasass 38 9.2
Social/Cultural/Professional........226 54.5
Business/Industry.....ooevvvevvern.. 91 21.9
Prapr1etary.,...i..gii...,,_,..iggi. '38 9.1
415 100.0.

These institutions, organizations. and agencies vary :Qnsidefébiy{fn
the characteristics of their continuing educatioﬁ acti&ities. For some
the education of adults is a primary activity;%fcr others :aﬁtinuing
education is a secondary or minor part of the ageﬁcy's mission. Although
some of fhe ﬁ}oviders surveyed are statewide ar\ﬁatinna1 organizations,

115



i

I

E

Central Region

~ Continuing
Education Studies
PARTICIPATING INSTITUTIONS

% Higher Education

& Secondary (BOCES|
@ Proprietary (i - ..
Proprietary {10)

2 Socigl Cullural f)
{} Sacial Culivral (10

oY

Or@
%%E ONONDAGA

CYUGA \

® .| CORMAND [~ |

9 cHENANGO
L Jatl) '
(k40 ‘ i.f}ﬂ

=

E@u

no

DELAWARE

k=

[——
F—
—



88
they differ in ﬁhe degree to which they offer continuing education
activities for their adu1t clientele. Of the 415 potential Central
Region service providers who were surveyed, 343 actually offer some
type of Ieaﬁﬂing activity for adults #{See Table 62). Aifhaugh many
o%‘thé rémaining organizations have §9315,and purposes which are.
educational in nature, they either do not offer formal 1earnin§
activities (programs, courses, workshops, discussion groups, etc.)
or p%ovide ed@cationa1 literature only.

“ The amount of c@ntinuiné4educatian activity also differs by théf
type of provider. From Table 62 it is clear that while higher educa-
tion institutions and secondary schools caﬂst%tute approximately 17
percent Df‘the provigeréiAthEy offer almost 75‘percént'gf the f@%ma?
ﬁéarni%g agtévif{es %n tée Eégion. ESince the‘main function of tﬁeéé

’ %nstitutians is edycational, they already havé many of the mechanisms
Fér running majdr édg?t education programs. For most social or cultural
'0rganizatians, cqnti%ﬂing edﬁcation is just one of severai service: |
liwhich are provided for their clientele. As a resu1t,:they’genera11y
offer only a small number of activities. This same circumsfance also
app?ies ﬁa business and industrial Firms whose employee training programs

may focus on particular groups of employees or certain needed skills. -

- TABLE 62
Formal Learning Opportunities Available to Adults

Organizations Providing - Separate Learning
Learning Activities Activities Offered
Type of Organization. N % N %

Higher Education 22 : 6.4 2,199 49.1.
Secondary/BDCES: 38 _ 11.1 1,048 23.4

Social,Cultural, A 7 o
Professional 172 50.1 899 19.

8
Business, Industry 75 : 21.9 233 5.0
Proprietary 36 10.5° 121 2.7

0

343 100.0 4,480 100.
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=:f Table 63 sthS the range of continuing education enrollments for
pro§1ders (excluding employers in business and iﬁdustfy) during the
1973»; 1974 academic year. Roughly one-third of the continuing education
eff@qt§ sponggred in the Central Region are small in their scope, reach-
ing 1éﬁkor fewer adults per year; another gné—third of the efforts fall
in:thE\fgnge_QF 100 to 500 adu1£5 and one third are larger programs,
ﬁota1i%§\506 or more adults each yeaﬁ; i

- Hﬁé%_pféviders and patenfia1 providers (except employers) were
asked ébéuf their plans for enTarging,Dr fncreasiﬂg their.COﬁtiﬂding

edULut10n aut1v1t1es, approximately one-half said that they plan to

increase 0ffer1nq¢ in the CDm1ng year. Anather one-third of the. re

:Jpandentf 1ﬂd1cated that théy 1niend to ma1nta1n their prugram at the =~

i

'pregént ]évei Fourteen 1n5t1tut1ons thCh do ﬂDt DVEfEﬂt1y @ffer

formal 1earn1ng activities plan to begin programs - in the near future.
These respdﬁgéj point to a pattern of Lant1nu1ng grgwth in adult
education activ?tief amang prﬁv1ders in the Central Region. However,

the plans for qrawth appear to bp confined pf1mar11y to educational

'1n5t1tut1uﬂ5 (See;Tab]e 64). When these p011L1 - were. examined more

closelys-1t was discovered thatmh1ghes education and secondar' level
\.\ . i .

. . . | 1 . o

institutions were most likely to anticipate an increase in o’ ‘ferings

while proprietary institutions and voluntary organizations.woere less

1%ke1y to look toward an-expansion of their present programs.

4

I, __‘_‘h
I,
g,
o



TABLE 63

Total antinufn§ Education Enroitment for 1973-1974

Readenic Year by Tyve of Provider {Except Enployers)

Number of Persons Enrolled ©
1001- 2501 &

Type of Institution 1~ 80 51-100 100280 281600 SOL-100 %00 over

figher Education N 2 1 3 0 2 ; b

000100 150 0.0 00 50 0.0

Secondary N 0 7 ] SR
. 4 } .6 _,7 7,.

BOCES [ N R 0 . L
poprietary & ¢ 5 % 23

Clllinl N & B0
Drofessional 27.;/ TR A T

TOTAL 58 3 i 3 B 20

I
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TABLE 64
§1an5 for Increase in Cuﬂt1nu1ng Education
;; by Type of Prnv1der (Fxcppt Emg]qgers)
Type of / . Begin Stay No Total
Institution _ Offering Increase __ the Same Other Answers .
Higher N 0 19 -2 1 0 22
qucat1on 4 0.0 86.4 9.1 4.5 0. D ]DD D
Secondary N 1 17 7 1 3 29
: 7 3.4 58.6 24.1 3.4 10.3 1DD,D
BOCES N 0 8 . 0 0 o 9
v 0.0 88.9 0.0 0.0 11 1 100.0
Proprietary.. N . 0 16 . 15" .20 . 5 .38
; Y 10.0y - - 4201 - 39.5 . 5.3 131 100.0
- Social/ N3 99 84 0 29 225
Cultural/ % 5.8 44.0 37.3 0.0 12.9 100.0
Profes 51Dna1

Summary "~ N 14 159 108 4 38 323
Totals 7 4.3 49.2 33.4 1.2 11.8 100.0

"In order to administer present continuing education activities
Ieffect1ve1y providers must ﬂake their clientele aware of what these
lact1v1t1es are as well as when, where and th adults may take advantage
of them. Continuing education for adults is, of course, voluntary and

as a result, an essential part of planning a program involves publicity
or recruitmentfgf the adult learners who might wish to participate.
Siﬁié most institutions and organizations use a variety of methods to

reach the public, providers were asked to indicate not only which methods




-

they used to make their offerinas known, but also which methods they felt
were most effective in disseminating continuing education information.

The providers'* responses to these guestions are summarized in
Tables 65 and 66. In general, the methods most frequently used by providers
corresponc  with thase mPthOda they perceive to be most effective with news-
paper ads and printed matter teadinc e lists. However, many providers
indicated that personal contact or word of mouth 1is also a highly effect-
ive methad of reaching adults. Utilizing spaces for free responses, a
number of these providers explained that positive comments abautjﬁhe
activities made by present and former adult students to their friends,
relatives, co-workers, neighbors or acquaintances are especially influential
in attracting new students. .Since these conments were not solicited by the
providers and tended to result from the merits of the program, they were not

mentioned as an information source under the contrcl of the providers

*The base figure (N) for ca1cu1at1ng percents is 323, which represents all
pr0v1ders in the sample except employers in business and industry. This
figure is used as the base N for Tables 63 through 67.

Farh
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TABLE 65

Sources Utilized by Educational Institutions

o Tnform Adul ts. About Continuing Lducation

7 of
N* Providers**

Newspaper Ads 76 ! 23.
Literature on Request 65 20.
Special Mailings 47 14.
Broadcast Ads a2 13.
Representatives in Business 37 11.
Special Services for Adult
Education Students 15 6
Employment Counselor 8 2.5
Other 34 5

[y NenRenEES Y|

TOTAL 324 100.0
TABLE 66

Providers' Opinion of Most Effective

Methods of Information Dissemination

7 of % of Methods
N* Providers** C(ited as Most
__Effective

29.
21,
. 20.

Newspaper Ads 37
Special Meetings 27
Personal Contact 26
Broadcast Ads

Literature on Request
Representatives in Businuss
Employment Counselors

Other

j—
el TN DD
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[T e T
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100.

—_— ]
[
o

iders could 1ist more than one method. .
on 323 providers in the sample (excludes employers).

Q. 124
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In addition to supplying information for their adult clienteles,
providers themselves need current and detailed information on which
to base policy and program decisions. Thus, those providers who serve
the géhera1 adult population (i.e., all providers except empioyers) were
asked to indicate the kinds of informaticn they would find most helpful
in making decisions about and/or implementing continuing education pro-
rams. The most frequently mentioned need (cited by 45 percent of the
providers) was for information about the learning needs and interests of
adults. Other major information catég@wiés related to how to attract
audiences, what financial sources might be identified for funding and
how providers might cooperate with other insitutions or organizations.

TABLE 67

Priority Information Needs of Continuing Education Providers

% of
I*  Providers**

Needs and Interests of Adults 147 45.
Audience Attraction 104 32.
Financial Sources 101 31.
Cooperation with -Others 100 31.
Potential Audience Numbers 84 26.
Attractinc Adult Education Teachers 73 22.
Propo:-..i Writing 64 19.
Evaluation of Program 57 17.
- Methods for Adult Education Teachers 51 15.
Subject Matter _ 45 13.
Location of Potential Audience 43 13.
New Teaching Materials 43 13.
" Audience's Ability to Pay 12 13.
Audience's Ability to Travel 42 13.
Training of Adult Education Teachers a0 12.
What to Charge for Courses 40 12.
Finding Classroom Space 30
Teaching Methods for Adult Education 27
Competition with Others 26
Policies of Adult Education 26
Administration of Adult Education 24
Philosoph of Adult‘Education 13

e e el RS e e R AN RV Nl NssNou N Ne R IR N

e T T T D

*Providers could mention more than one information need.
**Based on 323 providers in the sample (excludes cmployers in
business and industry). . '
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Aruitoxt provided by Eic:

Learning Activities for Adults

A miajor part of cach resources survey asked providers to list all

offered in the Spring 1974

Lo
[y

continuing education learning activiti

semester. and, further, to describe certain characteristics of those

activities. For the purposes of this survey, continuing education
Tearning activities were defined as:

1. Activities including courses and/or programs designed
specifically for continuing education students.

2. Activities including courses and/or programs, although
not specifically intended for continuing education
students but which are open tc part-time students and
offered at 3:30 p.m. or after on weekdays, or on week-

ends.

o

Using this definition, providers in all ce tegories indicated that

over 4.000 offerings were available to adults in the period from January

ee Table 68).

U'Tt
[p]

Ist to June 30tn, or the Spring academic semester 1974 (

The four largest subject categories of these learning activities are

W
L]

business, fine arts, social sciences and trades.
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TABLE 68

Learning Activities Offered by Praviders in Spring 1974

7 of Total
N Activities

Fine Arts 518 11.
Business 506 11.
Social Sciences 483 11.
Trades 454 - 10,
Human Ecology 308
Physical Ed. and Recreation 287
Health Professions 270
Education 258
Health and Safety 246
English * 181
Matural Sciences 142
Agriculture. .. 106
Math ) 94
Engineering 91 ;
Foreign Language 90
Computer Science 67
Public Service - 64
Degree Studies 45
Communications 30
Religion 27
Area Studies 23
Architecture 22
Law 17
Library Science 14
Interdisciplinary Studies 5

OO OIS O T ot = P Y MY P el o £ OO0 TR g
R R O S R s By B W e I 2 B 5 T L O U N RN o B e e R i 3 R
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TOTAL 4,348

Table 69 illustrates that the majority of these activities were
offered on a credit-free basis. Only 37.8 percent of the activities
available were given for credit. This may bg explained, in part, by the
observation that colleges and universities (22 in the region) are the
main providers éf credit-bearing 1earn}ng:activitie5 and even these

institutions offer credit-free courses and programs for adults.

finde
TG
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TABLE 69

Credit Status of Learning Activities

Credit 1,642 37.8

Non-credit 2,706 52.

The costs of these learning activities to adults cover a broad
range with some activities having no tuition costs or fees for partic-
jpation and others costing the participant up to one hundred dollars a
credit hour, or-$300 for an averaée course. However, Table 70
illustrates that the majorit} of activities are in the under-$50 range

with another quarter of the cti ties costing between $50 and $100.

TABLE 70

Cost Schedules for Continuing Education Learning Activities

Cost of Activity N %

No Cost 611 16.6

$1 - 50 1,745 44.0.
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As might be anticipated, when these costswere examined in greater
depth, it wasfound that tuition rates are highly related to ihe type ot
institution sponsoring the agtivityi 'Highev education institutions have
the highest costs to participants. 72.6 percent of their courses cost
more than fifty dollars each. This is in contrast to costs at secondary
Tevel iﬂstitufioﬂs where almost 90 percent of the offerings are under
twenty dollars, and those of social, cultural and pf@féssionaf Drgani—
zations where 42.5 percent of the aitivities have no cost to participants.
Table 71 SthérthE relationship of costs of learning activities to the

type of provider.

TABLE 71

Learning Activity Costs and Type of Provider

Social
Higher Secondary Cultural
Education BOCES Proprietary Business Professional

N 9 N 4 N % N g N

No Cost 190 9.2 71 6.8 2 21 119 98.3 279 42.5

$1-10 60 2.9 526 50.4 15 15.8 2 1.7 23 35.2
90

4%
e
-
[
=
(Ve
el
A
N\
]
e
e
L
(]
~d
e
]
pa—
™21
sy
o,
o
o
o
e
L%
~J
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$51-90 976 47.2 2 0.2

$91 + 526 25.4 10 1.0 37 38.9 000 _0 . 0.0

TOTALS 2067 100.0 1043 100.0 95 100.0 121 100.0 657 100.0




TABLE 77

Cost of Learning Activity and Credit Content of Activity

Credit Non-Credit
oS N

Ma Cost N n.n 661 27.7

P
D]
i
()
By
ot
S
]

51-10 0
$11-720 11 0.7 53C 22.2

521-50 117 7.3 262 11.0

o]
]
e
—_
L

551-90 971 60 .8

591 + 498 31.2 75 3.1

TOTAL 1597  100.0 2386 100.0

There are many Lypes of providers of continuing education services

and these providers offer their services in a variety of locations.

Generally. providers ippear to offer most of their learning activities on
their own premises w:th only a small percentage using other sites (See
Table 73). The sites of the educational institutions sponsoring the
activities are the most popular location with 65.5 percent of the acti-
vities given Dithéﬁ in colleges and universities or in secondary schools.
Another 20.7 percent of the reported activities are given in community
centers iuéh as ]ibrariési‘fMCA‘z,:YHCAfsi churches and other community
buildings. This pattern fz beginning to change, however,-with a number
Qf‘educatiuﬂal ingtitutééﬁé desgribing'pTanz for programs in local schools,
:ﬁuginegze; and community centers in order to better reach the adu1t popu-

lation.
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TABLE 73

Learning Settings for Continuing Education Activities

2.~ 4 year college 1,941 43.3
PubTic School © 995 22.2
Community Center ‘ 926 20.7
Business or Industry 280 : 6.3
Other : 338 7.5

TOTAL o 4,480

Educators frequently cite small class size as a deéirabie character-
istic in facilitating learning. In this contextg a positive-charagteristic
of continuing education activities may be that they tend to haﬁgﬂre]ative]y
small enroliments. Well over half (62%) of the activities ?eporféd had fewer
than twenty people enrolled and only 10 percent had an enrollment oF.E@ or

movre.

TABLE 74

Class _Sizes in Qgﬁﬁinuingrﬁducatiéﬂ Activities
Class Size — N By
10 or less 798 248
11 - 20 1,192 37.1

21

30 | 620 19.3
31 - 50 . ' 265 8.2

51 or more 341 10.6
TOTAL 3,216 100.0




Meeting Times of
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TABLE 75

Continuing Education Activities

Time of Day N p

Daytime 650 13.9
Evening 7 3,098 80.7
Day and Evening (both 75 2.1
Other 14 0.4
TOTAL 3,841 100.0

TABLE 76
Meeting Day. of Continuing Educ1t1an Activity
Day(s) of Week N i
Weekday B - 3,699 96.7
Weekend 60 1.6
A11 Week/Any Day 40 1.0
Weekday & Weekend 28 0.7
TOTAL 3,827 100.0
TABLE 77
Weekly Class Hours Required for
Ccnt1nu1ng Education Activities

Number of Hours N %
One 143 4.0
Two 971 27.3
Three 1,963 55.1
Four 191 5.4
Five or More 293 8.2
TOTAL 3,561 100.0
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Total Length of Continuing Education Activities
Humber of Months N

Less than one month 567
One - six months 3,222
Six months - one year _ 67
More than one year 91

TOTAL 3,947 100.0

About one-half of the sponsored activities have some form of
‘reztricti@n"p]aced on participation in them. The most common résirigtian
requires non-residents of a school district, a county or a state to pay a
higher rate of tuition. Approximately 35 percent of the éctivities with
restrictions Have other courses listed as prerequisites. This is true
primari?y of college credit courses and;écmé occupational skills courses

in seco ndary fchoo]s

TABLE 79

Institutional Constraints on Continuing

Education Learning Activities

=

Activity has restrictions 2,150 49.8

Activity has no
restrictions ' 2,170 50.2

TOTAL 4,320 100.0
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TABLE &0

Institutional Restrictions Placed on Learning Activities®

“ of Restricted
Activities (N=2150)

==

'

Costs more far non-member/

non-resident 861 40,
Prerequisite required 7438 34.
Enrollment restricted to members 540 27.
Other 20 3.

B ]

e

*Some activities has more than one restriction.

At the same time prov. =13 supp'ied information about individual
learning activities, ti.v uera asked to describe any-continuing education

programs available +c acdults. A program was defined as a set of learning

e ailn
L

activit

L]

ac designea Tor adultu students which might (but not necessarily)

r certifi

fan]

1ead to the award of some degr=ae

Dl

ation. The definition in-

]

cluded, for example, workshop pr:iveds and part-time degree programs.
A1l of the programs iﬁveqtcried or s nated from higher education institu-
tions. The four learning categorie: in which programs were most fre-
quently offered were business, educakicn, social sciences and trades.

Not surprisingly, these categories were found to be very similar to the

i

topics of ‘the specific learning activities offered by those institutions.

"
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TABLE 81

Programs Offered by Providers in Spring 1974

N %

Business 21 15
Fducation 16 11
Social Sciences 12
Trades 11
Communications 10
Public Service 10

Interdisciplinary Studies

Physical Education and Recreation

Engineering .
: Natural Sciences

Health and Safety

Fine Arts

English

Degree Studies

Health Professions

Math ‘

Computer Science

Human Ecology
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TOTAL

The majority of c@ntinuing‘éducation programs’ lead to some institu-
tional form of Fécagnjti@n (See Table BZ)i For almost half of them, .the
recognition is a certificate; in another 31 percent, the associate degree
was offered. The preva}encé of such certificates may be exp]éined by the
relative ease of organizing a workshop to be held in short sessions,
evenings or weekends. iﬂ addition, a certifigate is a flexible award; it
can be used for many different areas and levels of expertise. In contrast,
converting the requirements. for obtaining a bachelor's éggree into evening

sessions is an arduous and complex task for the institution.
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TABLE 82

Recognition for Completion of
Continuing Education Learning Activity

None 14 10,
Certificate 69 50.
Associate Degree 44 32.
Bachelor's Degree 4 2.
Graduate/Professional Degree 2

Other -3 2.

ol 1 RS S ~ed Dt

|
|

TOTAL 136

rmmad
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The focus of these programs varies considerably with about gne-half
focused primarily on occupational skills. The Dthe} programs- are mainly
in the areas of liberal arts, personal development and public é%%airs (See
Table 83).

TABLE 83

Focus of Programs in Continuing
Education Learning Activity

N %

Occupational Skills 70 51.
General, Education/Liberal Arts 29 21.
Public Affairs 17 12.
Personal Development 16 11.
Leisure/Recreation 2 1.
Other 2 1.

TOTAL 136 100.0

YO0 W e U

In addition to asking certain common questions of each institution,
differences-in the categories of institutions made it necessary to ask

some special guestions of each group. The responses to these special

"
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questions and discussion of Fﬁndings applicable to the various categories

of providers are presented in the sections to follow. .

Educational Institutions

Higher education institutions are the main providers who must be

" concerned with the pﬁob1em of credit. Because credit ea}ned in a

7 céﬁtiﬁuing education program may evenfua71y be counted toward an.
associate or bachelor's dégreei many institutipns have to deai with the
prdb]em of assessing the learning aﬁ adult student may feel he or she
has gained from life experience or from other sources. In general,
most of the institutions of higher education in the region say they will
allow a student credit for up to thirty hours from outside aésessment

(See Table 84).

TABLE 84 <7

‘Number of Credit Hours Which'Can
Be Earned by Special Assessment

N %
None 3 13.6
No Limit 1. 4.6
Up to 6 hours : o2 9.1
Up to 30 hours 12 54.6
Up to 36 hours 1 4.6
Other '3, 13.6
TOTAL 22 100.0

Such credit is accepted from a variety of sources although over
half of the schools would accept credit from CLEP, CPEP, USAFI, equivalency

tests and other colleqges as indicated in Table 85.

§ 1y F7Y
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TABLE 85 : ,

=

Sources From Which Institutions Will Accept Assessment or

Experience In Awarding Credit to Adult Education Students
(N = 22)

N % of Total

CLEP 17 94.
“CPEP Ty 84,
" USAFI 14 73.

Other Standardized Exams . 6 31.

Other College Credit 10 52.
“Equivalency Test 11 57.

Oral Exam 4 21.

Other Assessment 7 36.

Work Experience 4 21.

Nther Experience 2 10.

AT e (D0 e W T T ST

Colleges and universities are also the primary institutions which
have a fdrma] financial aid program in existence; many of the other types
have less need for an extensive aid pkogrami Abﬁr@ximateTy Qné!hé1f of the
higher education institutions said loans and Schgiarships‘are availab?e'té
continuing edgcation students. However, this finding shOUTé be interpreted
with caution since obtaining sgch aid is_frequenfiy contingent upon other ’

conditions (e.g., a student must be matriculated; etc.). -

TABLE 86

Financial Aid Programs Available
to Adult Education Students (N = 22)

N* 9

Loans o1

Scholarships 11

Work/Study 6 27 .2

Other 4 18.2

*Some institutions mentioned more than one type of financial
aid.
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Both colleges and secandary 5chao15 were asked about the kinds of
support services they make avaiiab?e to adult education students. Fr@ﬁ
one-third to one-half of these institutions offer some form of counseling
and/&r placement service for their continuing education studgﬂts. In

addition, .about one-third also have library services available.

TABLE 87

Support Services Provided for
Continuing Education Students (N = 60)

NE g
Academic Counseling 27 45,0
Career Counseling 25  41.7
Library Services 23 38.3
Personal- Counseling ' 22  36.7
Placement 21 35.0
Health Services 10. . 1€.7
Remedial Education 8 13.3
Day Care 5 8.3

*Some institutions provided more than one service.

continuing education classes. Their responses indicated that few in-
stitutions have separate adult/continuing education faculties and that
mast schools rajy on some combination of their own regular daytime

- faculties aﬁd special teachers such as people from the local cémmunity

“who ‘are emp]éyad to teach a particular course (See Table 88).

_‘

[ "
e
it

-



-109

TABLE 88 .

Faculty Composition in Cont1nu1ng Education Programs (N = 5?{)
o Regular Separate Cant1nu1ng B
. Percent of Faculty . Education Faculty Special Faculty
Faculty N % ) D, N %
51 - 100% 31 52.5 2 3.4 17 28.8 -
50% 8. 13.6 0 0.0 8 ‘13.6
1 - 49% 20 33.9 4 6.8 30 50.8
0% : -0 0.0 52 88.1 3 5.1
Other 0 0.0 1 1.7 1 1.7
.TDTAL 59 100.0 59 100.0 59 100.0

__;7 Dﬂe'impartant task DF;CDntinuiﬂg'educatioﬁ providers is the develop-

ment of new courses and programs. Table SQ%shcws the respgnées of educational
- insfitufions to the sources they consult when planning new programs or actiQ

vities for adults. Many institutions (25%) saw the community as ﬁ%king a’

major role in advising on new programs and learning éétiVities a1thougﬁ

the Targest percentage still said that new programs are originated by staff

Vin the continuing education office. |

TABLE 89

i

Sources Consulted bx,Educat1onal Institutions when

Originating New Programs and Learning Activities = 60)
Sources S N 4
‘7nyEan{inuiﬁgcfaagétiOD Office : 19 33.9
T Community - . . 14 . 25.0
Faculty or Staff : 9 16.1
Students 4 7.1
Academic Counseling 4, 7.1
Academic Department 2 3.6
Industry 1 1.8
Other 3 5.4
TOTAL 56. 100.0

Q ‘ 140
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Finally, educational institutions were questioned about their sources

of fuﬂdiﬁq for continuing education. About thrEEEQUEPtGFS of the 5chaa13

A]thougn continuing education prograiis are pr1mar11y 591f55u5taln1ng, a
few of the institutions do have sources of revenue from grants’o? other-

subsidies (See Table-90).
TABLE 90

Institutional Sources of Funding For

- Continuing Education Programs* (N=60)

% of Educational

_ Institutions
Funding Source : N _Citing Source
- Self Sustaining 45 ~75.0
Institutional Subsidy 12 20.0
Foundation/Grant _ 11 18.3
Other Source ' _ 10 > 16.7
L a *Some institutions mentioned more than one funding source.

Proprietary Institutions

The proprietary institutions in the Central Region are located in.
the larger cities and:may be categorized into £wo genefa] types: 1) in-
stitutions offering job Skf11 training and 2) institutions offering
instruction togadu1ts primarily for avocational or recreational reasons.
Institut%on; iﬁ this first group provide instruction fn business aﬁd office

Examp]eg of insvitutions 1n the .second category are judo and karate %choo15,

scuba and skin diving schools, dance .schools and ski schools.

141
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" These institutions do not offer the range or choice of programs found
at community cdulleges or area occupational éenters since they generally pro-
vide instruction in one o} two 5peciFic’ski11 areas. Interestingly, many of
these institutions have established infdrma? linkages with Déﬁer providers
by providing instructors for courses (e.g., an instructor éiZQ Toca1‘kafate
schoo{ whavteéches a non-credit kérate caurée in a.pubiic school evening

program or a community college program). Since such schools are dependent

Th

< upon student tuition and fees in order to operate, programs are “flexible

and change in response to student needs and demand for services.

“TABLE 91 I

Purposes of Proprietary Institutions s
Surveyed in.the Central Region

Purpose - ‘ N %

Professional/Occupational 18 47 .4
General Educational/ e ”

Cultural Avocational - 16 42.1
Other v - 3 © 7.9
No Answer ' , 1 2.6

5 TOTAL. 38 100.0

§oci31/CuJtural/F}ng;gjgan7Qrggni;atimnsfandﬁAgen;j@s

In order to get a clear picture of the kinds;a? organizétion51ins .
cluded in this éiverseagraup, these érganizatians were asked_éa categorize
theﬁseiveé accofding to the purpose or main mission of their group. Ther
largest group séw themselves as either community service or educational-
cultural in their orientation with_cver 65 percent in these tivwo categories

(See Table 92).

142




112 -

TABLE 92 -

Main Purposes of Drganizat1ons and Agencies
in Sec1a1/Cu1tura1/Profess1Dna1 Category

- - % of
Purpose I N Organizations
Community Service 88 38.9
Educaticnal/Cultural 70 - 31.0 -
Health : 30 13.3

rrPrafegs10naT/Dccupat1Dnal 5 2.2 .
Social/Recreational 9 4.0
Governmental 7 3.1
Religious 5 2.2
Other 1 0.4

. No Answer 11 4,9
TOTAL 226 L IDD;D

QF the 226 Grgan1zat1ons defined as Soc1a1/Cu1tura1 180, 0r 79.6%
| offer 1earn1ng act1V1t1es to adults. This number is the base for |
the tables that follow. Some of these organizations offer courses only
" for in-service training for volunteers and stéff; others, particularly
professional or occupational groups, havé ééﬁ%sé%fbﬁéﬁ"bniy to members
but the majority of the social/cultural providers offer courses for the

general public.

TABLE 93

Target Audiences for Soc1a1/Cu1tura1/

P“Dfe5510ﬂ31 Learn1nq Act1v1t1e5*

% of Organizations
Offering Learning

N Activities (N=180)
General Public 121 ‘ 67.2
Volunteerr Workers 76 42.2
‘Specialized Audiences 75 41.7
Paid Staff 46 25.6
Membership Only ) 44 24.4

o

/ *Some organizatiams listed more than one audience.
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Many of these providers dc~not have’the Faciiitﬁes'to offer continﬁa
ing educatién activities at their éWnAorganizaticn headquawtgvs, As a
-result, many use public schools, colleges or community locations as sites
for CGUFSElPFf%ﬁ%ﬁQS. " Some of these providers offer certain learing
activities 5¥%Jitaneou51y at several locations inthéhFégiéﬁ to better

serve the adult population by reducing travel distances (See Tables 94

and 95).. o - ' e

TABLE 94

Social/Cultural/Professidnal Learning Activities

% of Organizations
Reporting Locations
N (N=77)

Headquarters Only o EBD o o 16.9
Headquarters and Other Sites 93. - 52.5
Other Locations Only - 54 - 30.5

TOTAL L7 ~100.0

*3 ogrganizations did not answer this question.

Table 95 shows which alternativelocations are employed by the
147 organizations using locations in addition to, or other than, their
'headquartersf Church buildings and community centers ére t.he most
‘ﬁépu1ar‘0ther Tocations; these settings are utilized by over one-half
Df the Drganiza£ions. However, public schools and othérveduzaticnaT

institutions follow closely in popularity as alternative sites.

B 4*-3’
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- TABLEWQS

‘Other Lo¢at1ons Ut111zed forVCourse Offerings

Number Qf : % of % of

Organizations ° Organizations Organizations

e Using Location* Using Other With Learning

R B Location - Activities

Location =~ . , , _ (N=147) . ___(N=180)
Church/Church Hall 80 © 54.4. 44.4
Community Center 79 53.7 43.9
“Public-School - . 69 - 46,9 38.3
Other Educational . )
Institution ‘ 63 42.8 35.0
Business/Industrial Site 30 : 20.4 16.7
Cultural Center 24 16.3 13.3
Private Homes 15 10.2 8.3
9 8.3

Other 41 o 27.

*Organizations could mention more than one location.
The nature of some sac1a1/cu1tura1 Qrgan1zat1ons necess1tates

“As a result, these providers have somE-spEC1a1 tFa1n1ng needs for thewr '
Staff Understanding adult needs, espec1a11v in the educat10na1 sense,

is the first priority; thever teaching skills, goal setting skills,

_ undEFStanding organizational management and. developing working relation-

ships with others are seen as imﬁortant:training needs.

TABLE 96

Staff Training Needs Expressed by Social/Cultural/

Profess1ona] Drgan1zat1gns and Agencies (N=102)

% of Those

N Responding
Understanding Adult Needs .26 25.5
Teaching Skills 24 \ - 23.8
Goal Setting ' 2¢, 23.8
Organization Management 23 22.5
Working Relationships - 23 22.5
Other 16 15.7

bank
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Emp19¥e§faa$edtge§rniqgWRggpgrges

A separate survey Df'ﬁrévidéfs?was canducteé (of the employees
of the Central Region) iﬂ‘DPdEf to address some of the questions Qnique
to this gréup, A]thcugh these emp1ayers may pfavide training for their
~ own employee$ exclusively, they are still an essential part of thé
continuing education netwérk in the regjon. VNinetysDne out of 455 possible
fif%g responded to the mailed questiqnna%res, with the majority éF res-

pondents being manufacturing firms (See Table 97).

TABLE 97

Categories of. Employers Surveyed

I=

Manufacturing 47 51.
Service . 20 22.
Retail 7.
Wholesale 7
Consulting
\ Finance
Other

‘i e
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1+ The size of the firmslsurveyed ranged from two employees to over
1,000, with the average business employing from 100 to 500 persons (See
Table 98).

TABLE 98
Total Number of Employees Working for Firms

N2

1 = 50 22 - 24,2
51 - 100 . 5 5.5
101 ~ 500 44 ‘48g4
9.9

2.1

501 - 1000 9 9,
1001 + 11 12.1

[

91 100.0

TDTAL 46
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In the survey, a series of questions centé%ed aboﬁ%&fhe training
needs of empTQyées as viewed by their employers (Ség Table 95)._ Most
of the éﬁéibyers seem to reéogﬂize a need for updating ski]]guthwaugh
some form of occupational continufng education progfam, -In gene:.t,
the subject areas firms feel are most important'Forgemp1oyee training
are stiness Skilis (e;é_, accounting, business management, secretarial
skills and public re1atiah§), and trédes (e.g., maéhine work,-blueprint

: reading or metal Qork). Other than these areas quite specific to
} %busineSSESf needs, many'emETGyers also ménfionéd a néed for some type of

degree or dipiomaiarientéd study. These inc?uded‘stﬁdyfck highk school
equiva1en;} or some form of college degree from éssoéfate degree to’M;BgAi
A fourth area of study specified by‘abaut ten percent of the Firmsgas
ggéia1 sciences. Learning content in this area inc1uded éuth topics as -

industrial psychology, human relations, social issues and economics.

. ' TABLE 99

Emplpggg_jfajningzygggg;gjgtggﬂby Employers*

. Number of . L
Training Need v Times Mentioned sy

Bus®ness , 137
Trades _ : 81
Degree Studies - 43
Social Sciences 39
Engineering ) 18
Computer Science . 12
Math '
Health Professions
English

Health & Safety
Communications
Human Development
Natural Science

' P
Pt ~~d
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TOTAL ; -363 100.0

*Emp1@y2f5 could list more than one need, or the same need for
different employee categories.
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Although employers generally cited the.Forega{ng training needs as

overall priorities for their workers, they differentiated among the various
i

categories of workers in describing specific learning needs. For example,
p: t.ictably, business management, administration, social sciences and BA

¢v MBA desree studieswere perceived as top priority for professional .

v#m;?oyeeswhi]e study in the trades, enginéefiﬂg.and for a high school

. 10me weie seen as most important for craftsmen and operatives (See Table .,

cadl

TABLE 100

Employers' Priority Training Needs

for Different Categories of Employees

Professional Clerical/Sales

Business-management Business-Accounting-Secretarial

Social Sciences Computer Science

Degree Studies - BA, MBA Degree or Diploma Studies-AA or
; ; . High School Diploma

Craftsmen/Operatives Service Workers

Trades . Trades .
Diploma Studies - High Schoo?l Diploma Studies - High School

Engineering Business/Social Sciences
Laborers
Trades

Social Sciences
Business '

To probe further into the qﬁéstioﬂ of what employee training needs
are important to emp?oyeré, Firms‘were requested to look ahead five years
and project what changes they expected to occur over that period. Twenty-
three of the 91 employers (25%) indicated that they were unable to project
such changes in training needs with ény degree of certainty as a result of
the rapidly changing egbnamic ccnditiéngi Another 21 employers saw no

143
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“real changé\jnfthe'%fa%ning needs for their workers (See Table 101)?:_
The five changes (Most cDmmon1y expected) were increased needs for _
craftsmen and updat1ng Df their skills, increased use of data pro-
_ cessingi more automation and a need for new skills for professional

workers.

TABLE 101

Changes in Sk111 Types and Employee Training Needs
Expected by Firms -- Ranked by Priority (N= 47)

% of Those

Employers
% of Total Responding

- N Responses (N= 47)
Increased Need for Craftsmen 13 16.6 27.6
Increased Use of Data Processing 11 14.1 23.4
New Skills for Professionals 10 12.8 21.3
New Skills for Craftsmen 7 9.0 - 14,9
More Automation 7 9.0 14.9
Increased Need for Prafess1ona1s . 5 6.4 10.6
Increased Need for Operatives 5 6.4 10.6
More In-House Training 3 3.8 6.4
New Skills for Operatives . 3 3.8 . 6.4
New Skills for Service Workers 3 3.8 6.4
Increased Use of Public Relations 2 2.6 4.2
More Affective Training 2 2.6 4.2
New Skills for Clerical Workers 2 Z.6 4.2
New Skills for Salesmen 1 1.3 2.1
New Skills for.Laborers o 1 1.3 2.1
Increased Need for Service Workers 1 1.3 2.1
Decreased Need for Liberal Arts E#ad 1 1.3 2.1
Decreased Need for Operatives . | 1 1.3 2.1
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A primary focus in the study of émp1@yer§based continuing education
was an aftempt to answer the quesiion, "To what extent do employers pro-
vide and support continuing education for their employees?" This interest
extended tc the whole spectrum of opportunities pr@vided within the firms
themselves as well as cooperative ventures between business and educational
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institutions. The great majority of the firms studied carry out some

form of employee training (See Table 102).

TABLE 102

Employee: Training Programs in Central New York Firms
' S - % of

Employers

~ Firm - N
Has training program - 75 C N 82.4

‘Does not have training : , B
program 16 - 17.6

CTOTAL | 91 100.0

In addition, it is evident that firms carry on programs
‘regardless of their size (See Table 102).
- TABLE 103

Re?ationship of Firm Size to Sponsorship

of Employer-Based Training Activities

Firms With Firms Without
Size of Firm Training Program  Training Programs Totals

22
100.0

1 - 50 N 17
‘ % 77.3 22.7

[ I
- .

51 - 100 e N 4 ] 5
% 80.0. 1 20.0 100.0

101 - 500 N 37 7 44
% 84.1 ' 15.9 100.

[ TN

501 - 1,000 N 7 2

Over 1,000
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Generally the larger employers have the most extensive programs
while much of the employee training in smaller firms fends to be pri-
marily on-the-job training or employee orientation. Few small or even
middle-sized firms have either the facilities or the budgets to develaop
a comprehensive program of in-house learning activjtieg‘For their
employees. Only about 45 percent of the firms surveyed sponsor in-

house training (See Table 104).

TABLE 104

Employer-Sponsored In-House Training Courses for Employees

N

Has in-house courses 40 44.0

Does not have in-house courses/
other training available 35 38.5

Does not have training program 16 17.6

91 100.0

The number of employees involved in employer-based training efforts
varies widely (See Table 105). Although a majarity of the employers
surveyed provide training for 25 or fewer persons, a few firms offer

learning activities for 500 to 1000 workers.

Ticar i,
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TABLE 105

Number of Employees Per Firm involved
in Employee Training - 1%7 - 1874

~ Fall 1973 ~ Spring 1974
% of Firms % of Firms
, Involved in Involved in
Number of Employee Employee
Employees N Training N Training
1 -10 28 43.8 29 46.8
11 - 25 14 21.9 7 11.3
26 - 50 7 10.9 11 17.7
51 - 75 3 4.7 3 4.9
/6 - 100 4 6.2 1 1.6
100 + 8 12.5 11 7.7
TOTALS 64 100.0 62 100.0

Employers were also asked how many of %heir employees were involved
in continuing education learning activities provided by educational
institutions or other sources during the past year (See Table 106). In
almost all cases, totals supplied by emplioyers reflect the number of em-
ployees whose learning cutside the firm was reimbursed or subsidized in
part or in whole. Most employers explained that totals were not available
Tor employees who engage in study not job-velated or supported financially |
by the firm.

TABLE 106

Number of Employees Per Firm Involved in Adult/

Continuing Education Learning Act1v1t1€s -- 1973 and 1974

Number of Fall 1973 Spring 1974

Enployees N N
1 - 10 47 73.4 44 69.8
1 - 25 9 141 9 14.3
26 - 50 4 6.3 8 12.7
51 - 75 2 3.] 1 1.6
76 + 2 3. 1 1.6
TOTALS 64 100.0 63 100.0

*% of firms with employees involved in firm-sponsored Tearning.
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in addition to conducting their own courses (See :able 104),
firms are cooperating with educational institutions, primarily BCCES

and conmunity colleycs, to provide employee training oppoviuiitias.
Courses offered in this way tend to be in the business and trades areas,
but they also include instruction in engineering, health professions and

public service.

Another way in which business and industrial firms encourage
employee participation in continuing education is by making some form of
financial aid aQai1ab1e_t@ them. Most of these programs arc presently
built around a tuition reimbursement plan. Just over half of the firms
surveyed offer some form of financial assistance to their employees (See

Table 107).

TABLE 107

Employer Financial Support of Emp]@yee
Continuing Educat1an Activitie

N %
Fina cial Aid Avialable 53 58.2
No Financial Aid. | 34 . 37.4
Mo Answer 4 4.4
TOTAL 9%2 ;EETB

In general, the larger a firm is, the more lTikely it is Lo have a
----- EERE f1nancxs] aid proaram. While only 36.8 percent of the firms employing
| fewer than fifty persons have an aid program, all of the firms employing
over 1,000 workers have such a program (éée Table 108).
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TABLE 108

Relationship of Size of Firm to Availability of

Support For Employee Continuing Education (M = &7)

0
@
(w9

Financial Support

Size of Firm ' Not

Total Employees Available Avai. :ble Totals
1 - 50 N 7 13 20

% 35.0 65.0 100.0

51 - 100 N 2 3 5
7 40.0 60.0  100.0
101 - 500 N 25 17 42

501 - 1000 i 8 1

Over 1000 ’ T 11 0 1

TOTAL ’ 53 34 87

The availability of financial aid to the employee is usually
contingent én several conditions which are specified by the employer
(See Table 16§)i .The most frequent stipulation made by employers is
that learning activity be job-related, but firms differed in the
strictness with which they defined the term. Eighty-six percent of
those who offer financial programs- make job—%elatedﬂess a requirement
for reimbursement. The other main condition required by firms isﬁ |
satisfactory completion of the course by the emp?oyee. This condition
is interpreted by employers to mean either receiving a passing grade
in the course or activity or attaining a certain minimum grade in the

course (e.g., a "B") to be eligible for full reimbursement.

(=
.y
'
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TABLE 109

Conditions for Obtaining Employer Financial Support

% of Firms Offering
Conditions* . : N Support (N=53)

Job related activity 46 86.
Satisfactory completion 26 , 49.
Prior approval 18 34.
Degree prodram 15 28.
Full time permanent employee 13 24,
Specified term of employment 7 ' 13.

Many firms offer incentives other than financial aid to empioyees
in order to encourage participation in continuing education learning
activities (See Table 110). Approximately 63 percent éFsthe firms said

. they would give an employee consideration for pr@m@tién if he or she com-
pleted an approed continuing education activity. Almost one-third of
“the companies allow employees release time from their jobs to participate
in courses or proaram- ronducted either at or outside the place of

“employment.
TABLE 110

‘Incentives Offered to Employees to Encourage
Participation in- Continuing Education

Consideration for Promotion 42 62.7
Release Time o 21 31.3 -

Salary Increase 4 6.0

67 100.0

e 1

o
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CHAPTER VII

CONCLUSIONS AND RECOMMENDATIONS

A large majority of adulis in the Central Region wich to continue
their educaﬁimn beyond the years of formal schooling, and many institutions,
organizations and ageﬁcies are attempting to oprovide appropriate iDnﬁinuing
education services for them. In general, the activities offered by the
providers of learning opportunities are in the same learniny areas cited
as preferences by adults. .A1thDugh the learning needs of adults in‘the
region are béi%g'genEra11y addressed, the efforts to date have best met the
heeds of those who are already participantg in continuing education activ-
ities. These are among the important findings in this research. To
provide data to improve services and increase adult participation, specific
findings from the stud, are presented as follows.

Adult Interests and Participation

The ffndings show a diversity of adult interest and preferences for
various study conditions. Adulthood spans a wide range of years and en-
compasses time periods of changing personal, family and vocational duties
and responsibilities; hence, it is not surprising to find that adults have
varying educational needs at different times in their life span. Likewise,
these adults have unique needs as individuals, needs which at fimes ma: be
shared with others of similar sex, Dacupatééng age, income level, education
or other characteristics. The results of the study confirm this hetergé
geneity of the adult population and émphasize tﬁé need for continuing
education planning and programming which focuses on these differences. The

following are some specific findings of this researcb:

i



1. HMost adults want ‘o continue to learn.

2. Adults in general cite the social sciences, the itrades and business

as the three top areas of learning interest followed by such topics
as the-and family living, physiéa1 edugatiaﬁ: fine and applied arts
and crafts.

3. The majority of adults expressed preferences for learning in tradit-
jonal educational settings such as the public school and two or four-
year colleges and universities. The choice of the pubTié school as
the most preferred Incation for learning may indicate that adults
wish to étudy in a convenient and/or familiar setting.

4, The majority of adults prefer to learn through workshop or lecture
methods; some éxpreésed interest in learning tthugh.fﬂdEPEﬁdent or
home study or non-traditional methods.

5. Most adults aré willing to spend two to four hours a week on a

learning activity.

; 6. Adults specified that learning for personal interest or satisfaction
was the most frequent reason for pUFsuiﬁg continuing education.

7. Most adults wish to be kept better informed about continuing educa-
tion opportunities; almost one-third said they do not know what
courses Gr‘activitieg are available in their own communities.

8., Previous educational experience of adults is an influential factér.
related to interest in continuing education. Adults with some post
Eecéndary education are more 1fke1y ta.particiﬂate in continuing

~education than adults with Tess formal education.
o 157
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The educational backqground of adults affects their Tearning interests.

[Py ]

The less education adults had the more they clustered their interest
in utilitarian or job-related areas.
Adults with post-secondary education tend to cite lack of time as a

barrier to learning more frequently than other adults. Those with

el

ess than a high school education most often name cost as a barrier.
Diff§r§nges in the learning interrsts of adults are associated with
their occupations. In general, these learning interests reflect the
training and background characteristics of the various occupational
groups.

Members of different occupational groups differ in the frequency with
which they cite barrijers to the%f learning. For example, farmers

énd farm workers as a group, ﬁémed lack of time as a barrier more
often than adults in othér'éccupations. ;
costs of their learning activities.  Slightly more than half prefé?%d
that the cost be $50 or less. o |
Adults are more willing to pay higher costs for 1eaﬁning activities

that are job-related or related to an established certificate or

“degree program.
Adults with higher family incomes are more-likely to participate in

| continuing education activities; those with yearly incomes of $1D,DDQ

]

or more are the most frequent participants.

Age and sex are also related to participation in c@ntiﬂding'educaticn:

activities. Persons aged 18 to 25 had the lowest partipation rate of

adults in any age group. Women were more likely to have been paft%iis‘

pants than men. -
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Learning Opportunities and Adult Needs

The inventory of learning opportunities reveals the wide variety of
types of providers and services available for adults in the.Central Region.
Over 400 different providers were identified. They offer more than 5,000
separate learning activities for aéu?ts who wish to study on a part-time
basis. The services encompass activities sponsored by colleges and
universities, public schools and BDCESQ proprietary schools, employers,
government agencies, social, cLﬂi:uraTi religious and professional organi-
zations

Although the activities identified range widely in topics, costs
and settings, it is likely that all individual adult Tearﬁers mighf not
find a learning activity to suit their Spééific requirements. On the
average, providers are offering Ieafning éctivitiés in most of the subject
areas cited by adults and at times and within the fee ranges specified
by respondents in the study. In spite of this Qenera? collation of adult
needs and avai?éb@e opportunities, a-pariicu1ar adult may not be able to
satisfy an expressed Tearniné need for a number of reasons.

First, adults expressing the same learning interest may have different

home locatic _ransportation problems, amounts of time or money to spend

on a learning activity or other circumstances affecting participation in a
given learning activity. Those adults with similar interests and circum-
stancés may be unable to convey their preferences to avﬁFOVidEF who might
‘meet them or be unable to identify the provider who already has an active

@rogram in the area of interest.

= ¢
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On the other hand, a provider may find it economically impossible
to offer a requested learning activity to a very few individualz. A pro-
vider also, may’bé unable to pEedict the potential market for a
learning activity requested by only two or three adults in a community.
Availability of instructors, instructional facilities or lack of financ-
ing may further restrict the availability of offerings by prov..ers,

The following are some further specific {indings that relate to
continuing education resources:

1. The majority of pr@viders plan to begin or increase continuing
education activ%ties; one-third of the providers plan to main-
tain their present level of programming. This suggests that
the recent growth of continuing education activity will be
continued. Most of the proposed growth is anticipated by educa-
tional institutions. Proprietary institutions and voluntary
organizations anticipate less expansion of their present efforts.

2. Providers tend tc use newspapers or printed literature for
dissemination of information about continuing education programs.

3. Cost is under $50 for thé majority of learning activities offered.
However, costs are fe]ated ﬁb the types of providers with higher
education institutions feparting the highest éosts to the parti-
!cipanti

4, Providers of learning opportunities would l1ike more information
‘about the learning preferences of adults to aid them i program
planning. They would also like to know more about how to reach.
and attract the adult audience, how to identify sources of
funding and how they m%ght cooperate with éthéF institutions ér

‘organizations in their efforts.
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Many providers have begun to offer learning activities at off-

[

campus or comnunily lTearning centers in order to bring acti-
vities closer to the participants. These efforts are viewed as

Most of the continuing education programs, particularly in

Lecy)

educational institutions, are financially self-sustaining. This
constrains some development of new programs in interest areas
where costs might be initially high for purchases of equipment

Recommendations for a More Responsive
System of Continuing Education

The ideals expkessed in the concepts-of 1ife long learning and re-

activities throughout the 1ife span. Although it is clear that participation
in continuing education has been growing steadily in recent years, the

Targe numbers of adults who do not participate indicgte that the goals

of life-long learning are yet to be accepted Qr-achiéved by many. Since

the findings of this research and other studies of adult learning interests
emphasize that most adults wish to c@ntiﬁge their learning in some manner,

it is particularly essential to discover what unmet-needs may exist and

what solutions might be suggested to make continuing education more

responsive to adult interests. It is toward this end that the following

" recommendations and implications from this research are presented.

A Coordinated Continuing Education System
A close look at the institutions, organizations and agencies now
providin, continuing education oppartunities illustrates the diversity
among continuing education providers. These praviderslrange.wideiy in
the scope and purpose of their educational activities, for example from

those institutions having a major interest in the education of adults to

161



for whom continuing education 15 secondary or subordinate to other
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i
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g

goals. The result of this varied response to an assortment of adult

ystem of continuing education, a system in which

I

needs is a pluralistic
the multiplicity of approaches may accomodate varied objectives and
ecucational goals but may also make access to opportunities more difficult
for adults. Fuvther; such a éiura?iztic system may permit unnecessary
~duplication of services and inefficient use of available resources. To
ameliorate some of the problems resulting from this pluralistic approach,
greater coordination of the continuing education delivery system is needed.
Interinstitutional Cooperation and Coordination
Cooperation and coordination of efforts among providers can help

reduce or eliminate unnecessary competition among péoviders, Cooperation
may mean the sharing of facilities and/or resources among sarvice providers;

i

it may include consortia, ad hoc groups or other relationships which foster

communication. Institutions may arrange with local businesses, professional
groups ov other organizations to supply education and training to meet a
ial nieed. Through cooperative arrangements, further deve1opﬁent and
~utilization of education technology can be Faci1itaﬁedg More sophisticated
utilization of educational technology may further increase access tu continu-
ing education by supplying Stuﬂy’opp@rtﬁnities for adults who find travel
time or scheduling to be strong barriers to participation. The Shafing of
resources and expertise in educational television and production of audio and
video tapes can extend the services of all concerned.
Since the many institutions and agencies now engaged in continuing

education already have varied talents and competencies, these should be
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expanded and exploited for mutual advantage. Each institution need not

try to be all things to all people, that is, to attempt to meet alil the

expressed needs of adults. This could lead to further duplication of
efforts, unneeded proliferation or spiintering of programs. Instead,
institutions might analyze their total efforts and capitalize on their
strengths, offering instruction andsupport in areas in which they are
uniquely, capable. For example, business and industry might continue
offering apprenticeship traiﬁing_ar specialized training in specific
company-related skills; educational institutions might provide the
required‘generaT occupational training; all providers might work toget-
her with colleges and universities to provide professional staff
development and advancement for continuing education.

Improvement in Information and Counseling Services for Adults

If adults are to realize their learning goals, they must have
adéquate information about the educational opportunities available to
them. In the present research, tnree out of ten adults indicated that
they do not know wi.b learning opportunities ara available. In addition,
adults overwhelmingly stated that they would 1ike more %nf@rmatinnv
about tﬁe learning activities available in their communities. Uhile
providers of educational services make efforts to disseminate information
about current offerings, this information often does not reach the adults
who need it. In some cases, adults require interpretation and explanation
of course and program information if they are to identify the right learn-
ing activities for their needs.

Given the present pluralistic continuing education %ystem, an adult
faces é formidable task if he or she must seek out a 1ea;ning opportunity

to meet a specific need. Since other research (Johnstone & Rivera 13965)
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has pointed oui that the amount of knowlodge and information about learn-
ing resources is rejated to higher educational and socio-economic levels,
it is likely that many of those adults who have need of skills also lack
information about how to acquire them. In addition, since adults at the
higher educational and socio-economic leveis parﬁicipate more frequently
in coatinuing education activities, they are better able to convey their
fearning interests and preferences to providers. Consequently, thare is
a danger that the present system may continue to serve those who are al-
ready well-served and increase the inequities among the 1egsleducated and
lower income qroups. Better channels for reaching all segments of adults
must be established if wider access to educational opportunities are, in
fact, to be achic red.
Decentralization of Learning Cpportunities

Data from the>pﬁgsent study indicate the barriers which adults
feel prevent them from taking advantage of learning activities. Such‘
barriers further operate differentially for adults in various occupational
groups, chQtiDng and income levels as well as for men and women. For
adults 1n general, lack of time is perceived as the chief barrier to
further learninyg. A1thDQgh the response "lack of time” may include compe-
tition from nthgr activities or responsibilities in an adult's daily
routine, it may also encompass time required to travel to and from a
distant Tearning center. Distance and transportation problems were cited
by approximately :en percent of the respondents. Six pe}cent live in
rural areas and 1. percent of homemakers and the unemployed. When these
responses are viewad 1n combination with adults' preferences for the pub?i;
school as a learning site, an {ntéresting imﬁlicati@n for t%e delivery of

continuing education <ervices results. Although additional research is

needed to clarify ‘these responses, adults may be suggesting that they re--

L AR
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quifé more convenient learning locations for study. Consequently,
decentralization of 1earﬁing activities may be necessary if participation
is to be increased and the goal of a “Tearning»society“ achieved.
‘ Alleviating F%nancia1 Barriers to Learning

Although the barrier of cost affects adults in the Tgwer income
-groups mést strongly, other adults also Find»that they must pursue educa-
tional activities on a part-time basis because of financial constraints.
Many students find that financial assistance from institutions is limited
for part-time learners or that employers' educational assistance plans
may not benefit them (e.é), in determihation'gf job-relatedness of courses,
etc.). It is likely thaﬁ'the changing attendance patterns in_higher educa-
tion and the growth of part-time study will COntinue;' A reordéring of
public po1{§ies and institutional priorities is needed to provide equitable
financial assistance proérams which recognize the needs of the increasing
numbers of part-time 1eafner5;

Development of Appropridate Curricula to Meet Adult Needs

While on the survey, the offerings of continuing education-praviderg
Eesemb1e the 1earﬁing interest areas Jreferred by adults, gaps in services
exist. For example, an examination of oFFérinQS in the trades and occupa-
tional subject areas which ranked fi%st among the interest; 6? non-partici-
pants showed that these foefings aré often directed at the avocational
learner and not necessarily intended to provide or improve job skills, With
all identified offerings included, the occupational areas ranked fourth
among learning activities sponsored by providers. However, almost four of
every ten adults stated that they wish to learn for vocatidnd] reascns--

acquiring job entry skills, improving skills or advancing in a job.

a
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In general, the number and type of DFfe%ings ipféhe various 1ea§ning
interest areas makes it difficult fdr an adult to”put together an integ-
rated program to reach'é learning goal. Far'Examp1eg there may be many
basic courses available in a subject area but few courses at more advanced
levels of instruction. fooperation and articu1ation.among providers of
learning opportunities is a necessary step in developing programs for
adults which provide sequential learning activities and/or activities
geared to the appropriate instructional 1evé1s to meet particular adult
needs;

Toward a Regional Continuing Education
Information Management System

A part of the charge to the project‘staff of the Central Region
Contiﬁuing Education Studieé was to nropose an information management
system tﬁat wouid support deveTopment of a comprehensive ccordinated
Statewide System of PosthEEdﬁdary Continuingigducatiang The accompanyQ
ing figure represents a schematic proposal for such a systémi

.. Several assumptions underlie the schema:

1. Planners and managers of educational programéjdo not have
the time to identify and process all the information
essential to Functioning most effectively in their roles. '

2. No single extant agency CQ11ectS and processes information

of the scope and variety essential to comprehensive planning
‘ | of -coordinated continuing education programs.
3. The Timited financial resources avaf1ab1e for the support

of Continuing Education precjude the deve1@ément ot a new
agency to provide information management services. The
extant service capabilities of univeriities;,the’inkind
services of institutions and agencies involved; the volunteer
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should maintainsﬁhe system once'the init{ai development
costs have been met. |

Much of the‘ana1ysisi organization and meaningful dispTay
of ?nfcrmatian could be performed by Fééuﬁty and graduate
students in a university setting. Universities ;qu?d

expect to, over a‘ﬁeriod of time, generate many small grants

. .from. private and .government. sources.to support_such résearch.. .. .

" and development activities.

In a state as large and complex as New York, there is a
need for a regionally based system that wiil ensure a res-
ponsiveness to the unique characterisfiés of the region to

be served.

Information required at various program Fe&eis differs, e.g. .
P . ‘ Lo \ ' b

‘ : * TR SO
local, sub-regional, regional, stateiﬁand that information

facilitate acquisition consonant with the needs of the
discrete management objectives at each level.

That planning, within broad State ‘quidelines, is best accom-
plished at a regional 1evé7 where there has aiready been
some experience toward Jevelopment of viable planning
relationships, e.g. an Office of Planning Services Region,
an occupational education planning region, etc,

That any viable information management system must incorpor-
ate a human;e1ement and that there are identifiable "natural

linkers" who, because of social roles, work roles,
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institutiona?lfn1es, political roles, or personal initiaf%ve
can. and will cbntribute to Enhéncement of the system.

9. That it isgthefindividual who determines h%s participation
in any brcgram oF'continuing education, consequént}y, a
system must providezfor constant collection of data that will
help with the assessment of curfent progfams and the identifi-
cation b% emerging needs. ! |

. Functions of a Management System

e Jo0 pcavidé“suppart;fo;the_dEVETQPment,of,a,Cnmprehgnsive, Coordinated

Statewide System of Post-Secondary Continuing Education a system must
address at least five functions:-

Data Gathering
Data Management .
Data Synthesis
Data Dissemination
Application
Feedback ° \ \ , \

Data\Gatheringf i v L | o \
= et . - A | ! ! {

_ This function ﬁroVidég the basic resources for a data bank that will’
suprort comprghensive p1énning by both providers, participénts apd potential
partiéipantsg - |

Program inventories should inc1ude.those from every institution,
organization and agency conducting continuing education activities in the
region. The wérk of the managers of the'system involves déve1apment of

reporting %ormats that will ensure that pertinert data is gathered in a
modé thét will satisfy the requirements of computefrar other storage.modes.
Samples of a typology, and bragram inventory forms are included iﬁ the
appendices of this repért.

Inputs by potential participants must be sought. One of the weak-
nesses of many extant efforts to address the needs of non-participators

js the dearth of information about them. If institutions are to address
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the needs and expeetatieﬂs of the 40+% e% adults who are not eert{eipating,
needs assessments must addreee all segments of the population. The
decennial census can serve as a basis for validation of the samples drawn.
Samples can be drawn on the basis of edueet*en, age, occupation, racial

and ethnic origin, or d& combination of such population characteristics.
Displays of interview sehedu1ee)uti1ieedAin the Central Region Study are
included among tﬁe epeendiees of this fepert. Experfenee during the Central
Region Study indicates a need for further refinement of theee~inetruments;

with peet1eu1ar reference te preb1ng the mean1ng ef the now’ 1dent1f1ed

berr1er; to pertie1pat1ﬂﬂ

The decennial census prov1de5 a foundation for all types of edueatTDneT
planning. Since the een;us was not teken for that epee1f1e purpose,
special efforts must be made to analyze and display census data in modes
meaningful to the p1anﬂerrand pe1{ey maker. The Central Region Continuing
Edueat1en Study's Demegraph1c Profiles:- Volumes [ and 11 were femp11ed by

. !
|
i

. ,
an' ana1ys1s of ihe 1970 Deeenn1a1 Een%ue tapes and bregeeted w1th supp1e— 5

mentary data acquired through the New York State Office of Planning Services.
The dise1ey of data by township and eeenty provides a resource thet:eeﬁ be
recollated for a eehed?fdistriet, BGCES, a community eoiiege~eervfce area,
sub-regional planning area, and/or regional planning afee. *
Information from business and industry represents ee essential base

for both individual and institutional planning. !Extant sources of such

' data may, at best, be labelled "Speculative". The development efforts of
Project Job Search (Livingston, Steuben and Wyoming Counties) provide an
experimental model for acquisition and handling of such data. In the.
absence of the precision of a system such as that proposed by Project Job
Search, an alternative approach is set feeth in the CIOE publication:
Program Planning in Two-Year Colleges, e.g., (Posner, Egner & Hedlund, 1975)

which suggests sources of data useful to the program planner.

°o | 171"
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Related data géﬁerated through other regional, state and natiunal
studies; égongmiz forecasts: deﬁcgraphic projections and Future>studié5_
predictive of techn@]ogxca? change are all useful resources for those
prepar1nq éynthg§e5 and enyaged in 1ﬁng range planning. The data
gatﬁerinq function should give attention to the selecc¢ion from ERIC and
other data banks of highrqua1ity studies, projections, forecasts, etc.
that should be brought to the attention of scholars and practitioners
within.the region. e .

A.The“typeuaf,datamthatucan_beﬁngyiﬁed.by.partjéipanfs\in extant. .
continuing education programs piggéﬁés tge fourth dimension to the data
gathering.function. The worK of Nolfi (1973) in Massachusetts pragjdes
a useful model that might be expénded to include data for institut{cns
and agencfés‘%n addition to institutions of highervedﬁtation.

Data Management |

U The ﬁunct1on Df data management 1nc1ud95 acqu1f1t1on quanization,

1
i \

land retr1eva] (dup11cat1on, printing, on- 11ne computer EECES% micro-
- fiche, etc.).’ i
| The pf@cessraf acquisition mﬁst focus on economic étﬁategies with

extensive participation by the users. The model empTcy%ng 300 Rotarian

“volunteers explicated ih this report can be adapted_té récruit particiﬁation
by other volunteer and prafeggionai éraups. iIt is important to keep in
mind th -t the data acquired must respond to the-needs of the .institutions
and individuals that will use it in p]ahﬂingg Typologies, instruments of
Dbsefvatian, interview schedules and feedback collection ﬁust be' progranmed
to articulate the interface of data flowing from the four sources dé]iqe?

ated under Data Gathering.
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The most convenient organizational mode for needs assessments,
manpower n;eds, demographic data and population projections miéht be x
for computer storage and access for analysis with the SPSS program.
Data coded by township, county and region could then be recollected
to descgibe school districts, BOCES, community college service areas
and/or other configurations such as urban/rural, urban/suburban, etc.
useFu1 in ascertaining the characteristics of specific_target popula-
tions.

It should be noted heré that regions dasignated for post
secondary education planning are arbitrary designations and often
include overlapping service regions and fragments of the sérvice
regions of institutions. Consequently, unless common typologies,
instruments of’observafi@n, systems of coding and storing data and
plans for accessing data ére employed, institutional needs for compre-

hensive planning data will nDF be met. -

v
i
i

\

Likewise, coordination of Eegicﬁa]'data ﬁanagement isxabsoTute1y
essential if such data banks are to serve the needs of thg State
Education Department in providing th@se data essential to the peri@d{c
updating of State plans for_p@stseéondary education. th1e planners

at the Tocal level will need é quantity of data sufficient tgﬁgupport
thé“fdeqtification of specifjc target groups, resa]utibﬁ ij%ﬂtEP-
institutional problems of articulation, etc. State Tevepr]anners

will need to select only those data that have system-wide Drvstate—
‘wide implications. Our regional data gathEFTng experiences and efforts
to stimulate regional cooperation would indicate strongly that it would
be uneconomic to attempt to collect and manage all of the necesséry

data in a centralized systen:.

7D
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Consequently, we See_thig FegibnaT report and its recammendatfans
as one contribution toward the deye1opmént of a comprehensive state=zwide
data management system, When all regional studies have been completed,
a state-level task force might be formed to adéﬁéss the divelopment of
étateiwide data miﬁaeemént guidelines with sufficient specificity to
insure systematic déve1apment of regional systems. Needless to say,
such systems are.ﬂot going to spring into being overnight. Long range

planning for the evolution Df a state-wide system that could be a sub-

5

system of the State Education Department's computer based data manage-
~ ment network would seem to be the most reasonable approach.
A1l of the data indicateéxunder the data management function do

not lend themselves to computer éjgﬁaggi Many of the documents indicated

under the data Syﬂthesi§ function will of themselves become valuable data.

N

This suqqests the need for a regional depository that could be readily
gécegééd by pTénﬂer' guch a dep951tary could be e;tab11shed within the
fibraryRQF a p@%ts ndary 1nst1tut1on where the holdings Legid dlsn be
accessible to students and scholars and could be further d1ssem1nated
through established interlibrary loan arrangements.

Accesg to much of the related data could be facilitated by cross
referencing to extant library holdings and the ERIC microfiche holdings
already estahlished at dééigﬂated centers throughout the state. This
further suggests the need for maintenance of a catalogue of holdings and
cross references to facilitate retrieval.

Dé£§u§yﬂiﬁ§§j§
The function of Data Synthesis deals with the preparation of data

in forms necessary to specific uses

i

A
A
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In its most eleméntary form, synthesis, can be illustrated by the

need to organize program inventories in directories. that could be accessed

by counselors and poténtia1 particiéanté‘in pTannihg individual 1ife-long
learning programs. Such directories would contain the minimum essential
information, would be formatted to facilitate frequent revision and would
be indexed to display the alternatives available to the individual by
institution, program, credit étatus, étc;

In more éomﬁiex forms, synthesis deals withvthe interface among
data in the system and data From»saufces exterio%=ta the -system.  Such-- -
synthesis would address the cgmpTéx prob1ems Dngub1ic policy and program

. . o / ! .
planning, e.g., the relationships between Dccupétiona1 programs and man-
power needs; the most effective uéé of public financial resources; the
costvgffectiveness of alternative methodaiogieé; the relationships between
the gharacte#iéticé-of the aduit Jearner and dé]ivery of instruction via -

I ‘ [

mass media. ‘ * : P o

. . . \ Vi

| \\ ; ~‘ ,‘ P

The information management system shou1p provide a stimulus for
, .

applied research by students and scholars in all of the senior institutions
g , ' i

in a régﬁanj At the same time, it should pravide a resource that w0u1d

relieve both the schD]ar and the pract1t1ﬂn&r of some of the burden of

‘replication of data collection that is charécter1st1r of chtemporary

éndeavars to study the phen@ména of continuing education.

Data Dissemination

The system should function to provide effective access to data by

" both users and providers of continuing .education.

Our experiences inthis regional study indicate that the library
system could be an important link in the system. Librarians have expressed
commitment to the support of adult ‘independent learning, but profess need

for information about programs and need for more knowledge about how to

175
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% counsel the adult learner. If the regional information management system
were to address these needs, the library System_gau1d be an important-
“adjunct in overcoming the general need for inFnrmat{bn documented in ‘the
needs assessment data set forth earlier in this report.

Dufing\the course of our regional studies, we have become closely
assaciaﬁed wiﬁh an attempt by secondary and postsecondary administrators
to deyelop a sub-regioral mechanism for program planning and articulation.
As the administrators in Onondaga, Cayuga, Tompkins, Oswego and Cortland
Counties (0CTOC) with the assistance of their professional planners, have
wrestled with the problems of deve]apiné a five year campreggngive regional

plari, they have used our demographic data, needs data, and have called

for our assistance with the identification of other necessary data. The

ynation management system could both stimulate and support

nal efforts to plan and articulate. This lTeads to a wry

[ b i §

, I . : L T
becojhes more \apparent when such attempts at planning and articulation are

T mbnt

system.will be an evolutionary process.
At the local Tevel of program application the System rould provide
support through demographic information necessary for targeting special

group interests and needs; economic studies for quidance in determining

cost/effectivenes

(%)

and cost/benefits; information about adult learner
characteristics to enable more effective lozal programming within a sub-
regional plan.

Depending upon the level of sophistication to which the system is
developed, the kinds and amounts of data that could be generated are

almost limitless. The qoverning rquestions would be: who wants it?

i "
i A
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who needs it? and, is it Caét feasible to gather, manage and disseminate
it?

.Individual applications would vary from identification and selection
of single learning opportunities to the assemblage of a number of formal
learning expefiencesffrgmbseveraT institutions to realize the requirements
of job certification, high school equivalency or a Regents external de-
greéi The individual's options and opportunities could be multiplied by
knowledge of what is available within the time and resoyrtés that could
Le committed.

Feedback

/

longterm operation of the system. Part of this feedback would be pro-

vided by the -continuous nature of the formal data gathering function.

Certain types of data dissemination, e.g. directories and manpower .infor-

mation, would befcvcﬂicé1 and require périodi: formalized data gathering.

1

Farmai needs agséSSmén£s and démographic studies, while Cycﬁi§a1 would
not be repeated on a short time line.

Informal feedback would induce a response through reanalysis of’
data already in the system or the generation of special projects for
prep%ration of policy and planning studies and reports.

Governance \

GDvernanée of the system could be by a regional council of users.
Such a council should include representation from all of those groups
involved in the appiicatian function. A professional manager.ﬁau1d

serve as executive officer responsible to the regional governing council.

Y
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It would be the function of such a council to provide services in
Suppaﬁt of the efforts of praviders and participators. The counpj1 would
not have the nower to infringe upon local and/or institutional gué@nomy.
Decisions as to Institutional roles and programs would be negotiatéed by
consensus through sub-regional planning mechanisms created by the agenct
and institutions within those sub-regions. .

Coordination of this'iregional system with other regional Systéms and
with the data management S;stems in the State Education Department and
other governnant agencies could be carried out through a similar state- .
level mechanis. |

Next Steps

The project staff and thei% advisors recégnize that at this étage

there are voids and ambiguities in this proposed Regional Continuing

- Educaticn Infcrmation Méﬂagement System. Perhaps it should be left
deliberately so.. Thé nexttstép would ccem to be the mounting of a pi1otg'
eFFnrt toward implementation. The‘prob1ems of voids anﬁ ambiguities.c6u1g
he worked out in the crucibles of practice. This then, is the first step
toward invention of a system. An attempt to provide a cata1y§t to provoke
a rational eff@ft directed toward creatidn of a comprehensive coordinated

state-wide system of post-secondary continuing education.
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Interview

Cornell Continuina Education Study

Introduction

Hello. My rame s . I'm helping with a
Cornell University project to find out what educational needs people
in this county have, so that education programs for adults can be
better planned.

We think the best way to find out what education programs are
needed is to go out and get suggestions from the people. You were
selected as someone who could be of help and I would appreciate being
able to talk with you for a few minutes.

Instructions to Interviewer

Seeking the person’s name may be threatening. We will simply
code interviews unl. 5 the name is voluntarily given in conversation.
‘Through preliminary conversation establish the fact that you are
interested in the interviewee and that you value his/her suggestions.
A convenient way to lead into the interview is to ask auvout the per-
son's job (if employed).

1. Vocational Deveiopment and Basic Education

a, What is it that you work at?

b. Have you been employed at th15 1Dng? \conversat1ona1)

¢. Do you ever find there are things which could help you in
your work, if you could learn more about them? (Let the
interviewee talk free1y, then, if necessary hand .Card I to
him/her, saying, "Here is a list of some subgectg connected.
with jobs that people sometimes study; do you see anyth1ng
here of interest to you?"

(Record interests as specifically as possible.)

]

Home and Family Living .

Aside from subjects which might help you in YOur work, can you
think of anything you might like to learn about which -would
help in everyday 1ife? (Let the interviewee talk freely; then,
if necessary, hand Card II to him/her, saying, "Here is a list
of some subjects connected with home or family living that pe.ple
sometimes study; do you see anything here of interest to you?" '

(Record 1nterest§ as SpEC1f1ca11y as pass1b1e )
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Hobbie:

on

and Recreation

Are there hobbies that you would 1ike to learn more about? (Let
the interviewee Lalk freely; then, if necessary, hand Card III to
him/her, saying, "Here is a list of some things connected with
hobbies or recreation that people sometimes learn about; do you
see anything here of interest to you?"

(Record 1nterestf as specifically as po sible.)

PgrggggjfﬂgyeJapmegg

Can you think of anything you would 1ike to Tearn more about,
jugf fur thg sake of your own deveTmeent as a person?' (Let the
her, wdylﬂq, Hare is a 11St of SﬁmF th1nq5 which peop1e some-=
times study for personal déve1mpment do you see anything.here of
interest to you?"

Pubiic Affairs o -

Might you be {ntaregted in learning about anything that would help
you be a better informed citizen? (Let the interviewee talk freely;

. then, if necessary, hand Card V to him/héer, saying, "Here is a Tlist

of some things connected with being a better c1t1zen, do you see
anythina "rre of interest to you?" .

(Recard interests as spec caT]y as DD:STE]E )

Religinn or Ethics

Might you be interested in 1earn1ng more about the Bible, other
rP11g1DnS or P1h1(§? | ] ’
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10,

11.

General Education

Can you think of anything else you might like tc Tearn more about?
(Let the interviewee talk freely, then hand Card VII to him/her,
saying, "Here are some general subjects that people sometimes
study; do you see anything here of interest t. you?"

(Record interests as specifically as possible.)

Learning Priority

Let's go back now for a minute and Took at the things you said you
would Tike to learn more about. (Interviewer read the subjects
Tisted by "nterviewee.) Which one of these would you most like to
Tearn about? ) , t L

Would you like to get credit toward some type of ceftificate, or
diploma, or degree for learning in this subject area?
No - Yes.

Examples for Interviewer, if Needed:

a. ___ Certificate?
b.  Credit toward high school diploma?
c.___ Credit towa-d a license?

d.  Credit toward a two-year degree?

e. Credit toward a four-year degree?

f. Credit. toward an advanced degree?
There are many ways in which people can take a course. How would
you prefer to learn, if you could do it any way you wanted?

: Examples for Interviewer, if Needed: Lecture, Workshops, Tutoring,

Travel-Study, On-the-Job, Correspondence, Aud1o/V1sua1 Independent

Study, Group Project.

Just as there are many ways of taking-a course there -are several
places where a course could be conducted. If you could decide
where a course you wanted to take would be held, where wou]d you

choose? - _ N

~Examp1es for Interviewer, if Needed: Public Schao1 College,

Business-Site. Librarv. Home. Church, YMCA
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13,

14.

_—
[
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P
N

There is, of course, a limit to the amount of time people can
spend in attending classes. or studying on their own. If you
were studying something you wanted, how much time per week

would you be willing to put in? =

Examples for Interviewer, if Needed: One hour, two hours,
three hours, four hours.

If you were spending time on a course each week, how would you
prefer that the course be organized? That is, would you prefer
to meet: :

___Once per week?
- Twice per week?

____More than twice per week?

How long would you be willing to continue participating in a
course you might like to take?

Examples, if Needed:

_Less than One Month?
Ore to Six Months?
__LxSixTMDnthS to a Year?

_____One to Two Years? .

_More than Two Years?

If there were a charge for taking a course you wanted; how much
would you be willing to pay? =

Examples for Interviewer. if ﬁeeded;
__Nothing |
_._Less than £50

____Between a0 aﬂdrgjﬁﬂ

___ Between $100° and $200

_More than $200

184
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17.

20.

21,

22. .

23.

1
[l
[

I'd 11ke to think again about the thing you'd most like to study.
Would you think about it for a minute and then tell me why it
would be important te you to study in that subject area?

Examples, if Needed: Help get a job; advance in job; personal
satisfaction; meet requirements to get into an education program;

"be a better parent; work toward certification; be a better citizen;

get awiy from everyday routine, etc.

Many things keep people from taking courses or learning a skill,

and from the point of view of providing courses, it 1s 1mpartanf
to know what these are. Can you think of things which might '
keep you from taking a course you would like to?

Examples, if Needed: Cost, Time, Place, Child Care, Transportation,
Red Tape, Age, Entrance Requirements, Not Offered, Exams, Studying
with Yourger People, Lack of Confidence, Social Pressure,. lLack of
Information.

e often need information and advice before beg1nn1nq a course

Peopl

of study. Some people find it most-helpful to talk with a pro-
fessional ‘counselor, others would prefer fo talk with a fr1end or
employer. MWith whom, if anybody, would you want to discuss a
course? L - e

Examples, if Needed: Counselor at school or college, counselor at
government agency, employer, friends, etc.

Whe would you go to to find out about courses available?

Who would you go to to find out about employment po551b111t1e5 as
a result of training that you m1ght take?

Do you know about adult education courses in this area? Yes__

No

To Interviewer: " If Yes, "how do you know?"

Examples, if Needed: Bulletins, Newspapers, Radio, T.V.

Would you like to be kept better informed? __ Yes  No

How do you think colleges, BOCES, and other adult education pro-
viders could best keep people in the area informed about courses

available? S - ~ -
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24. {n your opinion, why don't more of the adults you know take
courses? R . 7 - L

3

(To be asked if interviewer has not already found out from
discussion.)

[
(]

Tell me, have you ever taken adult education courses?

Yes No. Interviewer--If Yes, Where? _

whe,—l?d D - Hhat? .

Would you mind giving me an idea as to the amount of formal
education you have had?

(e
Lo

_____ 8 years or less
___Some High School
____ High School comp!-ted
____Business or Trade School
_Some college

_.__College completed

___Some graduate school.

___Graduate school completed

27. If you could have the oppourtunity would you be interested

in getting any type of diploma or degree?

~ High School ~__College
~__ Graduate School

_Two-Year College

28,  Would you mind telling me your age? .
18 to 25
25 to 35
35 to 50

Over 50

29. Could-I get an-approximsce indication of your income? For
example, could you tell me if it is: g
i

%5000 or less J
%5000 to $7000
%7000 to $10,000
____ Dver $10,000
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30. If interviewer has not learned from discussion -- Are you
married?

Yes

No

__How many children do you have?

I sincerely appreciate your CQQpEﬁatian, and I know yoLr answers
will be of much help as we get a better picture of what people in the
area want. It's been gook talking with you. MWould you like to ask me
any questions? . ,

Interviewer Notes:

_Fematle

L]

S dhie ____ Other

Rufa1 _ Urban

CDUﬂt_y ] o _ TOWﬂShip e

DR/pés
1/16/74
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INSTITUTIONS OF HIGHER EDUCATION

ORGANIZATIONS AND AGENCIES
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Aruitoxt provided by Eic:

and_Activitics

The information i this questionnaire i5 being collected as part of a rescarch study

un continuing educdtion in the central New York vegion through a grant of Federal fund-
under Program Impact of the Higher Education Act of 1965, Title 1: Community Service and
Continuing Education. - This project is intended to provide data on learning needs and
resources in the region fo assist in planning future continuing education programs and
services for students. '

GLNLRAL INFORMATION

[N

1.

%

Name of Institution

Business Address R
nunber and street o

T County

Telephone -- Area Code _ Local Number _Extension, if any _

education programs and courses?

Office

Name of Directar or Administrator _ - o
Administrator's Title _ - e

== t

At what primary locations (other than the main campus or business address of the
institution) are continuing education learning activities conducted? Include learning
activities offered at branch or satellite campuses, industrial plants, cultural
centers, public school buildings, etc.

T T Place T o " Address -

What are the principal methods used to recruit adult or continuing education students
at this institution? Check those méthcds which you use most.

Contact persons or representatives
in business, imdustry, labor
and occupations

;.
No active recruitment of adult/
continuing education students’

- 5

Literature available on request

(catalogs, pamphlets, etc.) ____ Employment counselors
épeaia] services for adult/contin-
uing educ. students (low fees, :
Newspaper advertisements ‘ counseling, etc.)

Special mailings

Broadcast (radio & TV) Other (please specify)
advertisements '

P
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dpich mathods of student racruitment are determined to be wosnt /i 1
adull/continuing education students at this institution? Flea:e describe hriefly.

Hoo Are apdulticontinuing sdocation students eligible for financial aid at this institution?

Which of the following types of financial aid are
avdilable? Check all which apply.

. loans

schoelarships, grants

work=-study employment

_other (please specify) I
/ 9. uhich of the following support

v services are available to adult/continuing education
: student, at this institution? Check al

1 which apply.
career caunseling health services
g .

placement . ____library services
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_ tutoring or remedial education

personal and social counseling _day care

1 requirements or limjtations on adult/continuing education

any spec
f such services; e.qg. extra fee, availavility to part-time students, etc.

students' use o

[~

10, Approximately how many students (head count) were enrolled in adult/continuing educa-
tion activities at this institution last year?

# Enrolled ' FTE
{Head Count) Students

Fall Semester [973

Spring Semester 1973 [ - -
Tatal 1873 i

11. Check one of the following responses in relation to the student totals reported in
Question 10. This total includes
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14,

ERIC

Aruitoxt provided by Eic:
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[f the total reported in Quastion 10 included only students in credit-
learning dctivities were there any adult/continuing education students
non-credit activitie: '

fey (approximdlely now many 4}

} 7

What metiod ot trun.uu"‘xf1un Tooused by most of the adult/continuing
students at this Tnatitution?

o ot Walk
_ hus ~ather (plogse specity) o o
[s public transportation to and from this 1n5;i§utign gf{?lab1e?
_ yes, daytime only ~___no, none is available
yes, day and eveninyg both . other {please spacify) __

bhearing
cnrolled in

cducation

institution award credit to continding education students fo

Uoes

roassessmant
ply.

and expesience from the following sowrces? Check the sources which ap
CLEP . CPEP _USAFI
___other standardized external examiritions (please specify)

redits awarded by other colleges or educitional institutions for
gtanddrd129d tests

Wt

passing

___work experience

other experience or non-course work, e.g. travel, community servi

ce, etc.

How much credit is a student permitted to earn toward a degree by examination or

special assessment?

_____no credit allowed ____credit a]]awed wpto
B @ Timit on credit by examination ___‘other {(please specify) ___
How are new courses and programs for continuing education students originated at
this institution? Please describe briefly. i - )
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T dhat s ihe Lﬂiuf 5
ns

vurce of funding for adult/continuing education proygrams and
pitution? ”

splt=<uitaining through student __fo undation or other outside grant
ruitiom, tee damd grants

il

e bibutiupal wubsidy

f. wh ke up Lhe q\ulfj for adult/continuing education learning activities at this

in.tision’ i anse for af the groups below.

BIATSEN A

Less than 50 None

Regular faculty of the
institution

Sopdarate ‘nn F/m ntiﬂuinf]
ucation faculy o i -
Spectal Tacally (instructors
caminunity, professions. . B »

s o5 industry, arts, oto.

enlarging ite

21, What type{s) of infarmation would be most helpful to this institution in making deci-

sions about and/or implementing adult/continuing education learning activities?

220 Person who supplied informetion for this section of survey '
Hame e _ i
Title o o L B B e L

PROG RAHS AVATLABL E T0 ¢/ JLT/CDNTINUINh EDUCATIDN l~‘TL!DENTS
“A% part of thé survey of Educatmna] re: cessary to know what programs
your institution offers to the éant1nu1ng Ed . ETE ase complete the following
coction for each such program yuu offer., Ple onal copies of Section Il as
needed. . . ‘
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Aruitoxt provided by Eic:

ction I1: Programs Available to Adult/Continuing Education Students

Se

. y, a program is defined as a set of learning activities (courses or
similar instructional acrivitie,) designed for the adul t/continuing education student
which may (but not nece ssarily) lead to the award of a certificate, diploma or degree
Do not include programs un1§h are open only to full-time day students. [Lxamples are:
part-time baccalaureate or associate degree programs, programs of study in specific

subject areas, short or concentrated study programs, occupational or vocational skill
programs, etc.

For this survey

1. HName of Program e o o e

None. not a certificate or degree

s degree only

T __ Graduate or professional degree

___Certificate of attendance or .
completion _____Other (please s

5. Is this program accredited by any specialized accrediting agency or agencies

1f yes, what agency or agencies have recognized this program?

List all which apply.

Address - ,7W' o e . L o

r“

[s this location: (check one)

“main campus of 2 or 4 year college ____community center or agency

or university R

i ___ library

~ branch campus oi satellite campus o of above? 7
_____business

public high school or elementary o

T schoal building? ___ other? (Please specify)

or industrial site?

193
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Which of the following are admissiens criteria for participation in this program?
_ none ' __satisfactory scores on standardized
examinations
minimum age {specify)

— o __certain rank in high school class
__mininum education {specify) . 7
_ R ____ particular ocrupational experience

56% personal interviews

ethnic background location of residence

Tow socioeconomic background other (please specify) _

What is the general purpose or focus of this program?

__ occupationai skills or techniques _home and family Tiving

____general education or liberal studies ___ public affairs (citizenship, government,
) 7 comnunity affairs, consumer education,

__leisure time/recreation activities - ete. ) :

_____personal development (public ___ other (please specify) _ -

speaking, speed reading,
etc. )

Is this program directed at a special clientele or at the general public? Check one.

____general public

special group

If special group, indicate which of the following groups are the major focus of this
program. Check all that apply.

special occupational group _____independent learners (explain) __

___disabled/physically handicapped ~ —_—
Veterans
_unemployed or economically
disadvantaged ~military personnel

people confined at home or beyond
commuting distance

e1der1yiretﬁred

working adults
women

What is the approximate tuition cost of this program to the student?

$ ] per credit / semester / course
{circle one)

$  other

What are the approximate other costs of this program. to the student? Include all
whicH apply. P

$ __college fees $ . books or written materials
$ _lab fees " §  special ‘equipment or supplies



163

When is instruction in this program scheduled? -

pa—
[N

_daytime . _____ weekends

late afternoon and evening ____ other (please explain)

14, Enrollment information:

Registration dates _ - -

Length of program (piease describe how long it takes a student to complete the program.
Include number of semester hours or number of semesters, if appropriate.)

[w]
Sy
ry
=
%
<
wl
e

15, Persan who supplied infarmation for this section

Name o — _ _ . B

Title _

e,
I
il

ERIC
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CENTRAL REGION CONTINUING EDUCATION 3TUDY
COEHELL UNIVERSITY

Codrses Availabie for Adult/Continuing Education Students

The information in this questionnaire is being collected as part of a research study
on continuing education in the central hew York region through a grant of Federal funds
yndar Progrem impact of the Higher Education Act of 1965, Title [: Community Service and

_ Centinuing Education. This project is intended to provide data on learning needs and

sources in the region to assist in planning future continuing education programs and

In grder to obtain complete information on continuing education resources it is
neceésary to inventory continuing education courses which are currently being provided
for learnars. ror the purposes of this survey, 2 continuing education course may be
defined as any planned educationdl activity, either credit or non-credit. Please include
the following: : ) :

1) Courses designed specifically for the adult/continuing education learner.

These may be offared at any time of day and include courses of any length.
{1nclude worksinops, ninicourses, institutes, etc. whether or not they are
Tisted in the college catalog.)

2} Courses which are part of the regular educational program of the institution
but are open to adult/continuing education students and offered at times
convenient to these learners (e.g. late afternoon or evening).

Please complete the following guestions for each aduit/continuing education course at
tnis institution.

1. MName of course - - . . o -

2. Majn purpose or focus of course:

Dccupational skills or techniques ___ Home and family living

___ General education or liberal studies Public affairs (citizenship,
government, community affairs,

___ Leisure time/recreation activities consumer education
_____Personal development (public ___ Other (please specify)
speaking, speed reading, etc.)
3. 1Is this course (check ane) ____ credit? ____ non-credit?

a) If credit, how many credit hours? _ o _

this credit transferable or applicable toward a degree? ,fyesv ' no

[l

“b) 1
4, Uhen does this course reet?

“a) Starting date B o -

b) Day(s) of week o o _ o . i,i”

¢} Hour or time of day __ _ e e

5. What is the Iength of this course?

Total number of wesks

Total contact hours _ . i -
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What are the approximate costs of this course to the student?

% ____per credit / semsster /  course
(circle one)

Is this course aimaed at any special clientele or groups? _ yes ____ no, general
A L ) i ) public
If yes, which of the following groups are the major focus of this course?

)
i)

special occupational group __ independent learners (explain) ___

disahled/physically handicapped
Veterans

unemployed or economically

disadvantaged military persornel

_____elderly/retired : people confined at home or beyond
commuting distance

working adults
women

What type of credit or recognition is given for the successful completion of this
course?
None ~ Certificate of attendance or
' completion
 Class credit only ,
) _____-Other (please specify)__

. What is the approximate or average class size?

10 or fewer 3 -50
11 - 20 51 or larger
21 - 30
What is the primary method of instruction used in this course?
_classroom lecture ____ tape cassette

tutorial ' ‘ _ closed circuit TV

- programmed instruction v _ field work or cooperative work study
_ computer-assisted instruction _____correspondence/home study

_other (p1eaée specify) . . . A R




12. Wnat is the approximate lavel of instruction of this course?

adult basic education coliege/university postgraduate level

secondary (high school completion)

__level not applicable

postsecondary {(college _____other {please specify)

T introductory level)
__ postsecondary (college advanced level) T T T

13. VYhere does this course meet?

i
I
e
T
o
s
[
4
m
e
e

Is this location [check one)
__main campus of 2 or 4 year college or university?
branch campus or satellite campus of above?

~_public high school or elementary school building?

____ library
_ business or industrial site?

___other? (please specify) ___

14. Registration date{s) __ e i} —
15. Instructor o _ _ I
16. Person who supplied information for this section of survey.
Name __ o e . U
Title o R _ —

N 198
ERIC

Aruitoxt provided by Eic:



CENTRAL REGLON CONTINUING EDUCATION STUDY
CORNELL UNIVERSITY

Survey of Adult and Continuing lducation Programs, Coursces and Activities [

S ———— —_— f

The informntion in this survey is being collectéd as part of a research
study on continning cduecation in the central New York rerlon through a grant .
of Federal funds under Frogram Impact of the Higher Education Act of 1965,
Title 1: Community 3crvice and Continuing Education. This project is intended
to provide data on lecarning nceds and resources in/ the region to assist in
planning future continuing education programs and services for students.

GENERAL INFORMAT TON

1. Name of School_

2. Business Address e - ) -
(numberlind street)
City : © Zip Code Counity
3. Telephone--Area (Code Local Num“er ___Extension, if any )

4. What office at this school has responsibility for administering adult/
continuing education programs and courses?

Office ~ e ‘ — .

Name of Director or Administrator

Administrator's Title

At which of the following locations are your adult or continuing education
courses or programs presently held?

i

at the school address listed above only

at other locations as neecded (specify)

Place Address




o
[o)]
o8]

6. What are the principal methads used to recruit adult or continuing cduca-
tion students at this institution? Check thosce methods which you use most.

No active recruitment of adult/ ~ Contact persons or repre-

~ continuing education students sentatives in business, in-
dustry, labor and occupations
L

Literature avallable on request
(catalogs, pamphlets, etc.) Employment counselors
Special mailings ' Special services for adult/

) . continuing education students
Newspaper advertiscments .(low fees; counseling, ctc.)

__ Broadeast (radio § TV) ) Other (please specify)
advertisements :

7. Which methods of student recruitment are determined to be most effective in
reaching adult/continuing ecducation students at your school? Please describe
bricefly.

E

8. What support or special services are available to adult or continuing educa-
tion students at your school? Include counseling (careevr, educational, per-
sonal), placcment, library, day care, lower tuition for special groups,
remedial work, ectc.

9. Approximately how many people werc enr6lled during the past year in adult or
continuing cducation activitics in your school?

Fall scmester 1975

Spring seniester 1974 -
Total -

EI{I(i X ' 200 - N

Aruitoxt provided by Eic:
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How are new courses and programs for continuing education students originated
at your school? Please describe briclly. L

What is the chief scurce of funding for the adult/continuing education program
at your school?

- i Sclfes:s aining through student L ~ foundation or other cutside
tuition, fees and grants o grants
institutional subsidy ' other (please specify)

vitics at this SLhDDl? ChELk one FEEpQﬂbC ‘for each Df the groups bﬁlow,

50% or more.

of a/ce faculty Less than 50% None
Regular faculty of the
institution L B

Special faculty (instructors
from community, professions,._.
business § industry, arts,
ctc.)

What is your present policy toward increasing or enlarging participation in
adult/continuing education lcarning activities?

What typc(s) of information would be most halpFul to your school in making
decisions about and/or 1mp1pmgnt1ng adult/continuing education learning acti-
vities? Check any of the following areas about which information is needed.

Potential audiecnces
neceds or interests
iPOiQﬂtlal numbers

| 201,



Teachers

___Teaching Mcthods
‘Subject Matter Content for Courses
___name zny special arcas of interest _ L
Finances
sources of funds
writing grant proposals for funds
____charging for courses
_other - o
Facilitics § Equipment
__.___classroom space
_____new teaching equipment
“other o o -
Relationships with Other Organizations or Agencies
___possible cooperation
_possible competition or rivalry
__other - . i
_____Philosophy of Adult Education
~ Policies of Adult Education
__Administration of Adult Education
~ Evaluation of Program and Qutcomes
15. Person whe supplied information for this section of survey
. Name L
. ‘ = = —=— — = = e = =
Title ) L B e -
o 202 -
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location

T Tability to pay
~ability or willingness
how to attract

_;Qt}uzf_

to travel outside immediate community

[ducation

of Adult

_how and where to recruit
~ training
~ teaching methods

suitable to adults




neluce those courses and activities offered since January 1, 1974,

owing infomation in reference to adult/continuing education courses or leerning

Same of Course
or Progran
(offered since
Jan 1, 1974)

Usual Meeting Time:

[zv7s) of week and
i = ! - T F T
hours {e.o., T & Th,

709 vm.)

Length of

of Weeks

i
i
|
|

Approxirate
Cost to
Participant

|
J
{
{
|

This Course is Offered:

Regularly

As Seeded

sumber of
Persons
Enrolled

i

j

| i

| | ™
| >

| |

. S, ———— ‘_— - = - N

|

|

|

|

—= =. = = - ‘ S - e
|
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CENTRAL REGION-CONTINUING EDUCATION STUDY
CDEHELL’UNTVERSTTY

Note to person contaating the Qrgan1zat1on

Please complete the
following information. o s -

Your Name . -

Address e -
7 street -~ clty
Phone'No. () e —— e
area nuinber
General Information :

To IntEPVLEWEF You may be able to complete 1tem5 #1 to #5 bp1ow
befcra,you ga11 the nrganization . .

Name of Organization __ . . : _ —
Business Address

a. County _fﬂw - - ﬁi

b. City or- Tawn{ _ . _

c. Street _ ;7 o -

ds Zip Code - 477757 e !

Telephone == Area Code B Local Number _ _ Extension

i
. Name . Title
S
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What is the main purpose of this organization? (Check the one major
purpose) : v

) community service

b} educational and/or cultural

¢) fraternal

e) professional or occupational

—y
—
-

~eligious

L

g) sociul or recreational

h) governmental

When you reach the contact person by phone, explain briefly that you
are helping Cornell University with a survey of adult education (or

continuing education) in county. Ask the person
if it is convenient to-spend a few minutes on the phone. Y

Then explain that the complete project includes a study of needs for
adult education and of courses available in county,- ..
but that you are.gathering data only on courses cffered by civic, fra-
ternal, or community service organizations or by agencies of local qov-
ernment.

Make the questions as conversational as you wish.

RS

=
i
M
fir]
)
o

i

ye no (If no, skip to Question 9)

=
%

If yes, are these open to: (check any which apply) <
n) general public /
b) membership only

c) specialized audiences (specify -

ur organization offer any adult or continuing education programs or

'

d) paid staff

e) volunteer workers in this organization

200
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rolled, duriﬁg the past year, in the:adult/contlnu;ng educatlan act1v1=
ties for: -

Qgprqgi@gﬁe Enrollment

n) general public

b) membership only _ ﬁ o o

F) specialized audience(s) : .
d) paid staff or volunteer workers : -

AL which of the following locations are your adult or continuing educa-=
tion courses or programs presently held?

a) At the headqua?terj or bu31nes address of thelo;ganizatign

only.
_____b) At both organization headquarters and other lécations as

needed.
¢) Entirely at other locationéji
If answer is b) or c) above, which of the foilowing sites are now used

for your adult or continuing education activities (Check nll which -
apply.) -

public schools

other educational institutions (two and four year colleges, univer-

sities, BOCES, etc.)
i

librar Pé, museums, or cultural centers
‘cgmmunity centers

i

business or industrial sites

churches, church halls

any other available meeting facilities (please specify;fmif B

Is the present policy @f your organization (check one):

a) to begin foerlng adult/continuing education learnlng act1v1tles

(if such activities have not been offered).

207
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~¢) to continue at about the same level as in the past.

d) to decrease your offerings

Ask the following. question and use the space providédfté make notes re-
garding the answer given. Then ask the organization representative if
he or she can help you organize the information under the headings pro-
vided, & [ :

What type(s) of information would be most helpful to your organization in

making decisions-about and/or implementing adult/continuing education learn-
ing activities? I

Classification--the organization needs information about (check any which

are indicated by the representative). '
) Potential audiences

an) needs or interests

bb) potential numbers

ce) location

T dd). ability to pay
ee) ability or willingness to travel outside immediate community
. ff) how to attract :
~ gg) other ] o o o
b)) Teachers of Adult Education
B an) how and where to recruit . -
_ bb) training . ’

ce) teaching methods' suitable to adults
ad) other

208
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(continued)
¢) Tenching methods

d) Sublect matter content for courses

aa) name any special areas of interest

______e) Finances ; y
3
_____aa) sources.of funds
_____bb) writing grant proposals for funds
o ce) charging for courses
_dd) other o -
) Facilities & equipment
‘ ~_aa) classroom space ,
_____bb) new teaching equipment
. cc) other - a . L
______g) Relationships with other organizations or agencies
______aa) possible cooperation
____bb) possible competition or rivalry
______cc) other . L o o -
_____h) Philosophy of adult education
______ i) Policies of adult education
_J) Administration of adult education
_ k) FEvaluation of program and outcomes

- garding the answer given.

Ask the following question and use the space provided to make notes re-
! 7 Then ask the organization representative if
he or she can help you organize the information under the headings pro-
vided. '

which you are not now able to meet?

The question: Are there any training needs of your staff
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(continued) '
Classitication:
Do these needs relate to:
__a) teaching skills

_ b) understanding adult needs and learning

—__c) organization management

—__d) goel setting and educational objective
. e) working relationships
] f) ther . - 7 _ . -

COMMENTS: Please add any other comments about the organization, - programs,
" needs, etc. which might be helpful. ’ '

3

Does your organization publish a brochure or printed announcement about the
continuing education courscs you offer?

. yes no _____does not provide continuing education courses
If yes, ask if a copy of this material could be mailed to:
) - Helen Veres ‘
Continuing Education Project
Stone Hall
Cornell University
Tthaca, N.Y. 14850

Instructions For Part II
Please complete the information on the attached form in reference to the
adult or continuing education course. of the organization.

210



Part I1I: To be completed for those organizations offering adult or continuing education courses or 1earn11g aQthItlEE

Include activities offered 51nﬁe January 1, 107,

Uaual Meeting Tine:

Length of

This Course is Offered:

Nene of Course Approxinate Turber of
or Progran Day(s) of week and Course: (ost to Pare Percons
B d - o . g '
offered since | hours (e.g. T&Th, | Total No. | ticipant N v Fnrolled
Janl, 978 | 7to9pa) of Weeks’ o Regularly | - As Needed
3
N
o
L]
. é";
211 212
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CENTRAL REGION CONTINUING EDUCATION STUDY

. 'CORNELL UNIVERSITY

Gep§r£7 Information

1. Name of company or firm

2. Business Address

Number and Street

City Zip Code County

3. Telephone -- Area Code_ ~Local Number ___

Extengjgﬁ;fi?iany;ii

4. What are the main product(s) and/or service(s) prévided by this firm?

5. Total number of emp]oyees

6. Approx1mate?y how many Emp1gyees are included in each of the following
categories: - i

Number of Employees

e

Professional, technical & managerial

C1erica1' ; o 77- -

Sales . i .

Craftsmen

Operatives , —

Service

Laborers

213
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7. In your opinion, what type of program or course content (for example,
varijous -occupational skills, employee development, etc.) do you think would
be most useful and/or needed by present.or potential employees in this com-
pany? Please indicate employee needs according to employee categories.

Training Need(s)

Category

Professional, technical & managerial
CTerica]i ) . - T — —
;éé1és 7 - T T —

Cr“aftSmien : B ) - 3 o — R
Operatives i T — —
} Sérviicei S | — - .

'Lab@rérs‘ 7 ) T - - -

8. What significant change(s), if any, are likely to take place in the type of
" skills or employee training needed by your, firm over the next five years?
This includes skills which may decrease in importance as well as those in
which increases are expected.
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9. 'Does this firm provide financial assistance or reimbursement for tuition
and fees to employees enrolled in educational activities?

Yes : No

If Yes, please describe the conditions under which financial
assistance is given. (For example, the course or educational
activity must be job-related, etc.) It would be especially
helpful if you would attach a copy of any written materials
regarding such policies. '

10. What incentives (other than financial assistance) are offered to employees
to encourage enrolliment in adult/continuing education activities? (For
example, release time from job to attend class, special consideration for
promotion, etc.) .

£
=

11. Doés this firm provide its own educational or training program for em>loyees?

Yes . . __No

If Yes to guestion 11, please complete A and B. See also Part II of survey.

A Whiéhiof the following types of training are provided? Check all
which apply. : ; S

on-the-job training

formal orientation program(s) for new employees

"in-house" courses or learning activities

special courses or learning activities provided under cooperative
or contractual arrangements with a local educational institution

[ERJ}:‘ : - 215 .
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. other. Please specify.

B. Approximately how many employees were participants in your tra%ning
program during the _
 last half of 19737

first half of 19747 __

Approx{mateiy how many of yaur employees have attended adult or continuing
education classes during the

last half of 1973 (Fall semester)?

first half of 1974 (Spring semester)?
i

Does this firm have cooperative arrangements with any educational institu-

tion(s) (for example, community colleges, colleges or universities, BOCES,
etc.) to provide training for your employees?

Yes = : i - No

If Yes, what are these institutions’and courses involved?

Institution Name of Course
Person who supplied information for this survey:

2106



PART 1].. To be completed by those firns offering enployee training prograns; courses, and/or learning activities,

IncTuﬁe activities offered since January-1, 1974,

Name of Course
or Program
(offered since
Jan. 1, 1974)

Usual Meeting Time:
Day(s) of Week and
hours (e.g., T4 Th.,
740 9pm.)

Length of
Course,
. Total Mo,

- of Heeks

~ Approximate

Cost to Par-
ticipant

This Course is (ffered

Reqularly | As Needed

Number of
Persons En-
rolled in

This Activity

EBL

IToxt Provided by ERI

gERIC
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APPENDIX C

CLASSIFICATION OF SUBJECT
AREAS IN CONTINUING EDUCATION

o
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CLASSTIFICATION OF SUBJECT AREAS TN
CONTINUING EDUCATION

paw
| x>
L]
s
—
g
[
[
=
o
=
et
=t
b
==
1=
k3
=
ot
jun
=
B2
LY
=
[
oo
o

D1 00

-y
L

01 00 Apriculture, General
03 00 Apricultural Business
05 00 - Agricultufal Economics
o7 00 Arricultiuve and Forestry Te hnologies
o1 . Eafm Machinery
09 00 Agronomy (Field Crops and Cr@prManagément)
11 00 Animal Science (llusbandry)

01 Animal Henlth

09 Livestock and Poultry
13 Production Management
99 _ Other

13 00 Food Science and Technology

15 00 Forestry (Iroduction, Management, Marketing, Services)
f“\
17 00 Horticulture (Fruit and Vegetable Production)

e

19 00 Natural Resources (Conservation, Utilization and Services)

» I

09 Forests -
b 13 Natural Resources Management
17 Range Maniéemént : .
. e N 4
21 Water ' - . . 7’;

25 wildlife
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ARCHTTECTURE, ENVIRONMENTAL DESIGN AND PLANNING

03 00 0O

—
P

Avchiteeture, Genieral

-
-
Ty
pa
b

N3 00 City, Community and Regional Planning
0% 00 Lnvironmental Deision, Seneral

07 00 Interior Deslgn

09 Q0 Landacape Architecture

11 06 Urban Desipn

05 00 00 AREA_STUDIES

01 00 AFr;Ean Studies
03 00 American Studies
01 Latin American Studies
05 ;OO‘: - Asian Studies, General
01 East Asian Studies
05 7 South Asian (India, etc.) Studies

09 Southeast Asian Studies

01 Fastern European Studies

09 00 Islamic Studies

11 00 ‘ Middle Eastern Studies

17 00 Pacific Area Studies

07 00 00 BUSINESS, MANAGEMENT, AND SALES

e

01 00 rj,: Business and Commerce, General
03 00 - Accounting and Bookkeeping
01 ; Accounting PFrinciples
05\ o Accounting Systems
? 05 puditin .
| 2 auditing 221 .

Aruitoxt provided by Eic:
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Bookkeepigg, Goneral

P
—
L
o
—

i Bookkoepingg, Machine
oL Bookkeeping, Fayroll

o6 Nookkeeping:, Other

oy

"l
i
i
b
ey
e
[
~
O
o
ot
—
=
=

sy

33 C.P.A. Ruvicw

37 Data Provessing Accounting

W1 Govermmentnl and Institutional Accounting
 &5 Intermediate and Advanced Accounting

Lo Payroll Accounting

53 Secretarial Accounting
57 . Tax Accounting

61 Accounting, Other

05 00 Advertising and Sales Promotion

]

‘rinciples

-
—
o]
[
L
[
]
-
ol
i
5
T3
-

05 Advertising Campaigns
3 = E

09 : Advertising Caggwriﬁiﬂgq
13 Mverticing Layout

17 Advertising Media

21 Advertising Production
25 Diféctéﬂuil’Adféftisiggh“l’“kJJMMMXLHN

29 7 ‘ Retail Advertising

Retail Display and Sales Promotion

Tt
Jotd

Other Sales Promotion

il
=3

e =T g

o7 00 Banking and Finance ~

L

09 00 Business Administration and Management

=
=
el

usiness Principles

L]

usi Organization and Management

El{l\C - 22

i}

-
o]
I

0‘
w1
el
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Otfice Managemenl and Supervision

Small Business Management
Business Arithmetic/Mathematies
Business Communivabions

Business Correspondence

Report Wriliag

OlLher Busincss Communications

Business Kconomics

L]

Economicy of Consumption
i

Labor Froonomics

twn
=

Principles of Business Economics

Other

E'_
[ns
pd
[
Cl
n ]
i
]
L—o’—
i
-
]
3
b
ok
=
w
)
o
1]
]
E]
]
=/
I

Life Insurance
Property and Casualty
Investments aéd Securities
International Business
Labor’ and Iﬁdugtfial Relations
C@llectiV@ Bargaining ’
Contract Administration

Labor-Management Relations

Marketing and Purchasing———- S —

Marketing Research

LA}

Marketing Analysi

- 223



O

ERIC

Aruitoxt provided by Eic:

o7 31

Yoad
"l

37
39
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00
00
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Industrial Marketing
International Marketing
Principles of Marketing

Purchasing

Operations Rescarch

Personnel Management

Fmployee Development
Employment Practices

Job Evaluation

Public Relations

Real Estate .

e Principles
Real Estate Practices
Real Esﬁéte.Management
Real Estate Law

Real Estate Appraisal

Real Estate Finance

[
)

Real Estate Bales

Retailing and Retailing Occupations

Merchandise/Product Information

Retail Display
Retail Merchandising (Selling)
Retail Salesmanship

Retail Store Management

Other Retail Trade

Salesmanship Principles
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00

01

00
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03

00
00

00

00

00

00
00
00

00

00
00
00
00

00

ecretarial Studies

L]

Shorthand
Office Practice
Typewriting

Transportation and Public Utilities

COMMUNICATIONS
Communications, GEHEEElE
Advertising
' C@mmunicatiOD_Medig .

(Use of Videotape, Film, etc., oriented specifically
toward Radio/1V)

Journalism (Printed Media)

Radio/TV

COMPUTER, ;NFOE@AQ;QN,SCIEQCES,ANp,TECHNQLos;ESf

ot

Computer and Information.Sciences, Genera
Computer Programming -

Computer Opcralor und Peripheral Equipment Operation
Technologies

Data Processing

Data Processing. Equipment Maintenance Technologies
In?ormaﬁi@n'Séienﬂe% and Systems

Key Funch Operator and Other Input Preparation Technologies

Systems Analysis

EDUCATION
Education, General e =
" pdult Basic Education.

Adult and Continuing Education

225
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13 07 00 Career Educatiow

09 00 Curriculum and Instruction )
11 00 Educational Adminisiration
13 00 . © Eiucational Policy
15 00 Fducational Psychology (including Learning Theory)
17 00 Educational Statistics and Research
19 00 Educational Supervision
21 00 Educational Technologics (includes CAI, AV)
23 00 Educational Testing, Evaluation and Measurement.
25 00 Elementary Education, General
27 00 Higher fducation, General =
29 00 Junior and Community College Education
31 00 Junior High School Educatiog
33 00 Pre-llementary Education (Kindergarten)

. 35 00 RemeZial Education

00 Secondary Education, General

fd
=l

00 Social Foundations (History and Philosophy of Education)

(WA
"

43 00 student Personnel (Counseling and Guidance)

00 00 ENGINEERING AND ENGINEERING TECHNOLOGIES

[
T

01 00 Engineering, General

03 00 Aerospace, Aeronautical and Astronautical Engineering
and Technology

05 00 ‘ Agricultural Engineering and Technology
of o0 Architectural Engineering and Technology

£
09 00 Bioquineering and Biomedical Engineering and Technology

]

11° 00 Ceramic Engineerin

6 :

bt

4

[ ]

9

&
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17

13

00

00

00

00

00

00

00

00

ole)

00

00

00

0l

Chemical Engineering {(include Pctroleum Refining) and
Technology

Civil, Construction and Tranﬂpurtgtxan Engineering and

Technology

W

Flectrical, Electronics and Communications Engineering

Engineering Mechanics

Engineering Fhysgics

Envirvonmental ahd Sanitary Engineering and Technology
Geological Engineering

GEOphysical Engineering

Industrial and Management Enginee

""1‘
\H‘
LT’“

Materials Engineering
Metallurgical Engincering

Mining and Mineral Engi neering

s

Naval Architecture and Marine Engineering
Nueclear Engineering
Ocean Engineering and Oceanographic Technologies

roleum FEngineering (exclude Petroleum Refining) and

Pet
fééhnolégy :

s

Textile Engineering

NGLISH LANGUAGE ARTS

English, General
Composition
. Theory

Writing

English as a Foreign Languate

Language Skills

Reading

097
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1T 07T 05 Proof Reading

09 _8peed Readin

s

99 Other Language Skills (Spelling, Dictionary, ete.)
09 00 Linguistics
01 » Grammar

05 : History of the English Language

09 . Phonology

01 American Lilerature

05 Asian Literature

13 00 Speech
01 . . Oral Interpretation of Literature
: 05 : Fhetg?ic and Public Address
09 Spedch Improvement
13 Discussion and Conversation

2

15 00 . Study Skills

19 00 00 FINE AND APPLIED ARTS .

01 0G0 FiﬂexArtS; General

03 00 Aft History and Appreciation
Q§ 00 Art Theory

07T 00 Art Studio, Génerél

01 : Drawing

mle 228
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Painting
Sculpture
Qther
Cinematopgraphy
Crafts, General
Decoupage
" Leathercraft
Metalwork and Jewelry
Macrame

Needlework (Knittfng; Crocheting, Embroidery,
Needlepoint, Crewel)

FPottery and Ceramics

" Quilt ﬁaking
Rug Making (Rya)
Stained Glass, glass making
Textiles (Spinning and Dying, Batik, Wegving)
Other Crafts |

Dance, General

Eailet
Ballroom Dancing
Belly Dancing

Jazz Dancing

Modern Dancing
Séuaré Dancing
Tap Dancing
Other Danecing

Dramatic Arts

Acting Q/J
£t Za o
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19

00

05

00

o]0

00

01

PN
5,

-

Creative Dramatics

Dramatic Literature -

Musgic
" Composition
Performing
Theory

Phot.ography

FOREIGH LANGUAV._ _AND_LITTRATURE

#ore:yr Laneuages, General

Ctresioal Languages, General

M@iern Foreign Languages, General
African Languages (Non-Semitic)

S ebic

Qo030
Greek (Modern)

Hebrew

Indian (Asiatic)

230
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21 ¢s 33 Ttalian
37 Russian
L1 Scandinavian
L5 glavie Languages (other than Russ sian)
by Spanisch

23 00 00 HEALTH , PH‘IE;IC , EDUCAT ION_AND RECREATIDN

01l 00 Health, General } -

o1 Community Health
05 Consumer Health
09 Discase Prevention and Control
13 Environmental Health |
17 . Family Life Education (include aéx Fduecation)
21 ; First Aid 7
25 Harmful Substances (alcohol, drugs, ete.)
29 Health Maint&nanée and Care -
33 Dental Health
37 ’! - Foods and Nut%itién (health related only)
41 , Personal Grooming

ks Physical Fitness (weight cgagyal dletig;jF;:Zi;;~

figure control )™

L9 ' Mental Health (sélfscénfidence) 3
03 00 Physical Education, General . <j==5“££
05 00 Physical Fitness (exércising; body dynemics) . S
o7 00 Individual and Dual Sports |
01 Archerj
o 05 Badminton
09 ' Bowling
i3 Fencing 2 3 l
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Tennis
Track and l'ield

Wrestling

OQutdoor Recreantional Activities

Camping

Car Racing

Cycling (bicyclé)
Fishing

Hiking

Hunting aniiTraPping
Ice Skating
Motarcy;iing

Parachﬁte Jumping and Sky Diving

Riding

Riflery and Pistol Handling

Skin and‘Scuba Diving
Small Craft/Boating
Snowmobling
Snowskiing

Surfing

Swimming

Waterskiing

Wilderness Survival

‘Other

232
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(I 23 11 00 ‘ Recreation (Leisure Time Pursﬁits)
13 00 Hobbies
0l Coin Collecting
a5 Magic
09 Stamp Collecting
13 . Tropical Fish
99 ' Other Hobbies
15 00 Games
o1 o ‘Eacﬁgamman
05 : Bridge
09 Dgher Card Games.
13 Chess |
99‘ ' " Other Games
17 00 v Travel (include travelogues, plaﬂning travel)
19 00 Self Defense
01 | - Judo
05 . Karate
21 00 Team Sports
\ 0l . Baseball
05 A Basketball
09 _ Cross éauntry

Field Hockey

Mm./# .

17 " Football

21 : Ice Hockey

2393

37 Softball
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HEALTH PROFESSIONS, RELATED

I R B

Ty

Volleyball

Other

Clinical Social Work
Dent}stry ané Rélatgd Technalagies i
" Dentistry (D.Diéi; D.M.D.)

Dental Laboratory fechn@l@éy A e

Dental Hygiené )

Dental Assistant -
Hospital and Health Cagre Administration
Inhalation Therapy Technologies.
Mééicine (M.D.) and Medical Speciéltie;i
Medical Tgchnologies

Me@ical Lab

Medical EEFDrd
Mortuary EEiEﬁEé

Nursing and Related Technologies

=

Nursing, R.N.
Nursing, Practical (L.P.N., L.V.N.)

. Nursing Assistant (Aide)

Other Health Aides (Psychiatric, Home, School, ete.)

QPtiQ&LITEEhﬂDlégiES
Pharmacy '
Publié and %n%@f@nmental Health
Radiologic Techn@laggﬁ(Xaray, ete.)
Eéhébilitatian

Occupational Therapy

234
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00
01

03

o7

Q9

05
09

00

e
o

Physical Therapy
Prosthetics and Orthotiecs
Speech Pathology andAAudinagy
Veterinary Medicine and Related Teehn@l@giés

ECONOMICS, HUMAN AND FAMILY DEVELOPMENT.

*.. Home Economics, General

Clothing and Textiles

\U‘

esign and Fashion

ewin

L]
=N

Other

Consumer Education, General

Food and Nutrition E“a&
A e,

Food Preparation, General .
. p
Cake Decorating .

Food Pregerﬁatian, Canning and Freezing
Gourmét CD@king ]
Natural I'cods
Wiﬁé Making -
Other |
Eousing; Furnishingé-gnd E%uipmén@
Home Decoration 7
Home Furnishings
Home Maintenance and Repair
"Housing
© Other
Humén Develapmenf;(gegergl
) Child Care and Development

23
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00

00

00

00

00

00

00

00

INTERDISCIPLINARY STUDI]

201 <

Family Relationships
Personal Development
RetireméntxPlanning
Other
Personal and Family Finance
| Budgéting
Estate Planning

"Income Tiux Preparation

| \l—-l‘
]

L

i b=

BRARY AND INFORMATTON

t:l

ological and Physical Sciences
Engineéfing aﬁd Other Disciplines
Ethnie Studies
American Indian Studies
Black Studies .
General Liberal Arts and S§iénces
Humanities and Social Séiéncés

Science'Technalagy and Society

Women's Studies

Law, General
Consumer Law
Criminal Law

International Law

SCIENCE

Litrary and :Information Science, Gener

236 -
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.33 99 .00 Other

35 00 00 . MgggEMATIbS
01 00 ‘ Mathe@aticsj Genéfal
03 00 : Algegra i
65} 00 Arithmetic

o7 - 00 Calculus

11 00 Statistics
13 00 Triponometry
g9 00 Other

.77 37 00 00 MILITARY SCIENCES

01 00 Aerospace Science (Air Force)
03 00 Military Science-(Army)
\DS 00  Naval Science (Navy, Marines)

a" -

- 99 00 Other (specify)

39 00 00 NATURAL SCIENCES

Ql 00 General Science
03 00 Biological Sciences
01 - Anatomy
03 . Bacteriology _ ™ 1
.05 ' '~ Biochemistry

liology

o
b
m

S

09 Biometrics and Biostatistics
11 Bigphygics*

13 ) Botany, General
15 ’ Cell Biology (C;tologyg Cell Physiology)

°o. 237
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39 03 17 Ecal@éy ,
19 Embryology g

21 | Entémalggy |
23 Genetics
25‘ o \ VHistalagy“
27 ’ Mariﬂe Biology
29 Microbiology

31 ) Molecular Biology

"33 . Neuroééi&nces

35 Nutrition, Scientific (exclude Nutrition in Home
. BEconomies and Dieteties)

37 Pathology , Human and»ﬁﬂimal B
39 Pharmacology, Human ani Animal
L1 _ Physiology, Human and Animal
L3 Plant Pathology
L5 Plant Pharmacology
L7 Plant Physiology
L9 Radiobiology
51 _.Toxicélagy
53 V_ Zoology, General
05 00 | Physical Sciences,'General
01 ~ Chemistry, GenEfai (exclude Biacheﬁ?stry)
DSV Analy%ical Chemistry : . ’
09 ’ Tnorganic Chemistry
‘13 R Drga;ic Chemistry
17 ) Pharmaceutical Chemistry
21 . Physical Chemistry

25 . Earth-Space Sciences, General

ERIC " | 238
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39 05 27 ‘ Astronomy
29 . Astrépbyéigs
31 S Afmospheric Sciences and Meteorology
33, Geochemistry
35 Geology - -
37 h Geophysics and Seismology
39 | Metalluégy |
k1 ﬁ - Oceanography
I3 Paleontology
by o Physics, General (exclude Biophysics)
Iy Molecular Thysics

L9 Nuclear Physics

41. 00 00 PUBLIC AFFAIRS, SERVICES AND CURRICULA
01 00 City and Community %1anning
03 00 Community Services
05 00 IntérnatiaﬁaliPublic gervice (Other than Diplomatic Service)
07 00 Law Enforcement and Corrections
09 00 ' Parks and Recreation Management
11 00 Protective Services
13 00 Public Administratipﬂ/Civii Service

15 00 Social Work and Helping Services (other than Clinical
: Social Work)

99 00 Other

k3 00 00 PSYCHOLOGY
01 00 ' Psychology, Generul

03 00 : Counseling and Clinical Psychology

T - . o=@
05 00 ésghaﬁkﬁ Developmental Psychology

o 239
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43 07 00 Experimental Psychology (Animal and Human)
09 00 Industriai‘Psych@ngy
11 00 . Parapsychology and Psychic Phenomenon N
13 00 . Physiological Psychology -

15 00 ) Psychometricé

A7 00 Social Psychology

19 00 S;atis,its in Psychology

99 00 Other

b5 00 00 . RELIGION AND THEOLOGY

E

01 00 Bible Study or Religion Related Occupations
03 00 Biblical Languages

05 00 Comparative Religion (other relifgions)

07 00 Philos@ph# of Religion (see also Soeial Sciencés, Pﬁilcsgphy)
09 00 Religious Educalion

11 00 ) Religious History . ‘ .
13 00 Religious Music

15 00 . Religious Studies

17 00 ’ Theological Professions, General

99 00 Other

47T 00 00 “~.  SAFETY
01 00 Safety, General
03 00 ;Fifearms and Hunting
05 00 : Fire Safety
07 00 Occupational Salety .
09 .00 \ Traffic Safety (include Driver Educatién) B -
11 :DO Water Safety (include Lifesaving; pbwér baatingj etec.)

¥

99 00 Other 240
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k9 00 00 - SOCIAL SCIENCES/SOCIAL STUDIES

01 00 o Social Scienceus, General
03 GO Anthropology
01 Archaeology
05 ' - Cultural (Social) Anthropology
09 . - Ethnography
13 ' Ethnology
17 Ethnoscience
21 Physical Anthropology
99 : Other N
05 00 Economics |
ol ' Business and Industry Economics
05 . Comparative Economics
13 History of Economic Thought
17 Money and Banking
21 ' -~ National Income
25 ‘ Principles of Economics
29 Fesgurcé Economics
99 " Other
07 00 ~ Geography
01 . Historical Geography
05 . " Human (Cultural) Geography
T 09 t Pbysical,QEégraphj
.13 ’ Regi@nél Geography
99 ) Other
09 00 History
0l America; History

05- Loeal History
5
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Modern History
Stutgvﬂiﬂtary
5. History

Western Civilizalion

. Nonwestern Civi;igatiOﬂ
World Civilization
“World HigbLory
' Ogher

Philosophy

Ethics

llistory of Philosophy

Introduction to PPhilesophy

#

Logi

%
L]

Metaphysics
Philosophy of Religion
Personal Philosophies

Other

Political Science and Governement

American Government

Citizenship

Comparative Systems

Current Events

1niéfﬁﬂ£iuﬂﬂl Relations

Lac§l Government

Political Parties and Public Opinion
Political Theory |
Publiec Policy

Cther 2 4 2
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Lo 15 00 ‘ Sociology
dl | C@m@uﬁity, The
05 ' Demography
09 § Public Opinion and Political Séciél@gy
13 : Socialization
7  Social Organization
Ei _ Social Pr@bléms
25 "Bocial Stratificati@n

29 Social Theory

51 00. 00 TRADE, INDUSTRIAL, SERVICE |
' SKILLS . A

e

EDUCATION: OCCUPATIONAL AND OTHER

01 00 ) . Air Conditioning, Re{rigeration and Heating
03 00 _ Airline Service Training | :
05 00 Animal'Careta;ing, Training and Grooming
07 00 Appliance Repair . '1
09 00 Automotive Service and Repair
0l .. Auto Mechanics . ¥ 1
05 ) - Body and Fender
il 00 ' Aviation Operations |
0L Aireraft Operations
05 | Airline Mechanics and Repair
0o Ground Operations
13 00 | Blueprint Reading
15 00 ' Business Machine Maiﬂtégance
17T 00 Commercial Art Occupations

0l . Interior Decorating

05 Product Design

ERIC - I 243
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51 17 ©9 Window Display
ay ‘ ‘ Other
18 QG Construction and Maintenance Trades

Ci » Carpentry , , .

Masonry

17 Painting and Decorating (include wgllpaPeriﬁg)

Ao

21 Plas

tering

W

25 Plumbing anl Pipefitting
29. o Rootfing

21 00 Custodial Serviues

1)
)

00 : Diescl Mechaniés

00 Drafting .

™
wJ

00 Elecﬁrgnics

P
~

01 , Communicalions (see also 09 00 00)
0% : Tndustrial llectronics
09 Radio/TV
99 ) Other
29 00 Fabric Maintenance Services
4 0l Drycleaning
05 “ Laundering
09 Pressing
31 00 . Fla;iztry (Floral Design)

Food Services and Quantity Food Occupations

o
Jond
2
[

0l Baker

05 Cook/Chef

El{l\C 244
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35
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39
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43

L5

b7
L9

13

00

00

00

01

05

oo

0l
05
0C

00

00

00
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Meat Cutter

Wai;er/ﬁaitress
Furniture Repair and Refinishing
Craphic Arts.

Lithography

Photoengraving

Printing

5ilk Screen Making
Heavy Equipment Maintenance and Operation
Institutional and Home Services
Instrument Mainteﬁance-anﬂ Repair

Instruments _

Watchmaking anilRepair
Leatherworking

Shoe Manufacturing

Shoe Repair
Machine Tool Operation

Metalworking Occupations

Sheeﬁ Metal Working
Tool and Die Making
Welding
Other
Maritime Occupations
Ornamental Horticulture

Personal Services

245 ..
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51 55 01 Barber

05 : ’ Ba;tending

09 Cosmetologist /Beauty Culture
h99 Other

ingine Repair (includes motorecycles, power motors,
lawn mowers)

Wl
]
o
-
Dy
.8
@
—
[

00 Surveying

W
el

o
P

00 Textile Troduction and~Fabricati%§?a .
0l Dres=zmaking (see also Home‘EcGnomizs
05 ‘ : # Taildring’

99 '_- Other

Truck Driving,

D
T
Q
(]

65 00 . . Upholstering
67 00 o Woodworking
01 Millwork and Cabinet

99 Okher

O
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INDEX
A

Age: distribution in Central Region, 11,22
distribution of sample, 11-12
relationship to continuing education participation, 45,46
to learning interest, 62, 66
" barriers to learning, 77,78

B

Barriers to learningr~general, 36-37
for rural and; urban adults, 70, 72, 73
for men and women, 74-75
for participants and non-participants 74, 76
for different age groups, 77-78
for occupational groups, 77, 79, 80
by educitional background, 81-83
by incume, 81, 84, 85

Charters, A., 4

Classification of learning interests and activities, 18-19, 184

Coolican, P., 3

Cost: of adult education activities, 97
of activities by type of provider, 98
of activities by course credit status, 99
adult's preferred course costs, 33-34
preferred costs and learning interest, 51
and learning priority, 55

: and reasons for study, 56

Credit: adult preference for, 34
type of credit, 35
learning activities for, 97
and course costs, 99
special assessment, 106-107

F

D

Gemographic profile of region, 7-8 B
Development of continuing education programs, 107

247
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E
Educational background: and learning intefests, 57-59
Egner, J., 139 ) N : '
Employee training needs, 117, 118 -
Employer based continuing education, 115-124
Employment in Central Region industries, 25
Enroliment:~in continuing education activities, 89-90

. ,
" F L ":_1 - =
Faculty in continuihg education programs, 108-109
.Financial aid programs: of educational institutions, 107
~ of employers, 122-124

~

Hedlund, D. 139 v _
Higher education: institutions, 14
Houle, C~, 4 N .

]

Income: and learning interests, 62, 67
Increase in continuing education activities, 89
Information: hethods used byt adults, 38 : ‘
preferred methods, 39-40 *- .
methods used by providers of .services, 92-93
needs of providers, 94
Interests: general, 27-30 , o
of participants and non-participants 47-49
of previous participants, 50,52-53
and preferred costs, 51, 55
and educational background, 57-59
and occupation, 60-62
of men and women, 62, 65
of different age groups, 62, 66
of different income groups, 62, 67
for rural and urban adults, 63, 64, 68
Interview instrument: design, 8
needs assessment survey, 148
Inventory of learning opportunities, 13-14

Xl

Johnstone, J., 3-4
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Lappin, 1., 4

Learning Activities: defined, 95
offered by providers in 5pring, 1974, 96
costs, 97-99 -

Liverright, A., 4 B

M

Management system for continuing education: information, 135-146
Moses, 5., 3 . . e ‘

Newberry, J., 4

Nolfi, G., 140 - ' y

0

Objectives: of study, 5-6
Occupation: and learning interests, 60-62
and barriers to learning, 77.79,80

(

=]

Paisley, M., 5 " ;
Posner, G., 139
Proprietary institutions, 108-109

Q

R

Reasons for adults' study, 35
Recommendations: for continuing education system, 130-134
Rivera, R., 3,4
Rural adults: learning interests, 63-64,67
participation in continuing education, 69
preferred learning conditions, 70-71
barriers to learning, 71-72

249-
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o
"t

sample of adults: characteristics, 11

age composition, 11-12

educationai background, 12

selection of, 9-10

Sex: differences in learning interests, 6
barriers to learning, 73

]

-63

Subject areas in continuing education: See class.

learning intexests

Survey instruments: Needs assessment, 148
higher education institutions, 157
other educational institutions, 167
community organizations and agencizes, 172
business and industrial firms, 179

Tough, A., 3

Verner, C., 4

i
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